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HIETE/I TUVIIHAE BUIIM BEPY
NHOA3BIYHOE OBPA3OBAHUE
FOREIGN LANGUAGE EDUCATION

MPHTH 14.35.09

A.M.A6dyzannap’, 3.A.Kemenbekosa’
'Abati ambindaebl Kas¥ITY 2 Kypc mazucmpaqmbl

2dunon. eblibIM. KaHOUOambl

IMETEJI TIUITH OKbITY JA BACTAYBIII ChIHBIIT OKYIIIBI/IAPBIHA
MYJIbTOW/IBMAEPAI KOJIJAHY EPEKIIE/IIKTEPI

AHoamna

Makanazia aHUMAIUsblK OeiiHenepi 4-chiHbINTa, 37eTTe 9-10 ’kac apasbIFbIHAAFbl OacTaybII
CBIHBII OKYLIBbIIApbl apacbiHAa Ce3[iK KOPbIH MOJIaWTy YVIOIH OKy Kypaabl peTiHJe MalfanaHy
TY>KbIpbIM/IaMachkl KapacThipbutrad. O udpibIK Agyipaeri 6ananap/blH KYHAEKTI eMipiHe apTyp/i Mequa
KYpa/IjapblH eHTri3y/iH MaHbI3AbUIBIFBIH Kepcereni. HaTikeciHe OKBITY MEH OKY YZepiCi TeXHOJIOTUSHbBIH,
inrepineyine Geliimzenyi KaxeT. AHUMAaIUSUIBIK, OeliHesiep/ii KO/JaHy apKbUIbl >KaC OKYIIbUIApFa CO3/iK
cabakTapblH KYPY OPbIH/IbI, BUTKEHi )KaC OKYIIIbLIap >KaHa Uesnap/ibl KaObUIIAFBII OO Kese/i, HaKThl
oTepaTHBTI oiiylay KabisleTTepiHe We >kaHe OKY MiHJeTTepiH o3 OeTiHile mielnyre biHTa bl. COHBIMEH KaTap,
Oy Maka/iaZia arbUIIMIbIH Tijli cabarbiHZA >Ky3€re achIpbliaThiH cabak OapbIChl YChIHBbLIFAH. JKaJIribl,
MakasaZia aHUMaLUsuTbIK OeliHenepi OacTaybill CHIHBINT OKYIIbLIapbIHA OKBITY 9JiCi peTiHe mMaijanaHy
OHBIH, KYPBUTbIMBIHA, KaFbIM/IbI Ma3MyHbIHA JXKoHE OKY HOTHIKe/epiHiH >KakcapyblHa OaiaHbICTBI THIMIi
ctparerusi 60JIbI TabbIIATBIHBI AUTHUTFAH.

KinT ce3pep: 6actaybliiil CHIHBIT OKYIIBUIAPHI, aFbUIIILIH Ti/IiH YHPEHy, MyJIbTQUIBMIED

A6dyeannap A.M', Kemenbekoea 3.A
'Mazucmpanm 2 kypca KasHITY umenu Abas

? KaHo. punon. Hayk

OCOBEHHOCTHU UCITOJ/Ib30BAHUS MYJIbT®HU/TbMOB JIJISI YUAIIINXCA HAYAJTTbHOMN
IMKOJIbI B OBYUEHNU NTHOCTPAHHOMY A3bIKY

AHHOMayus

B cratbe wuccienyeTcss KOHIIEMLMs MCIIO/Ib30BaHUS aHMMAI[MOHHBIX BU/IEOPOJMKOB B KauyecTBe
oOpa3oBaTe/lbHOTO MHCTPYMEHTA [/l y/IyYllleHUs] YCBOEHHsI CJIOBaPHOTO 3araca yJalldMUCS HadaabHOW
IIKOJIbI B 4-M Kjacce, o0biuHO B Bo3pacTe 9-10 jieT. B Heli IMOguepKUBAeTCs Ba)KHOCTb BK/IFOUEHHSI
Pa3UUHBIX CPEJCTB MacCOBOM WHGOpPMalM B TOBCEAHEBHYIO JKHU3Hb [JleTell B 3M0Xy HU(GPOBBIX
TeXHOJOTUH. B pe3ynbTaTe TIpemofiaBaTesibCKOMy TMpOIiecCy HeoOXOAMMO TpUcrocabimMBaThCs K
TeXHOJIOTHUeckomy mporpeccy. [enecoobpa3Ho co3/jaBaTh YPOKU JIEKCUKHU [IJIT MJIAIIINX IKOJBHUKOB C
WCI0/Ib30BaHUEM aHUMAl[MOHHBIX BUJEOPOJIMKOB, MOCKOJBbKY MJajllye IIKOJbHUKKA BOCTIPUUMUMBBI K
HOBBIM HjesiM, 00/1a/Ial0T KOHKDETHbIMA HAaBbIKAMU OTIEPATHBHOTO MBIIUIEHUSS W MOTHUBUPOBAHbI
CaMOCTOSITE/TbHO pellaTh CBOM yueOHbIe 3agaur. Kpome Toro, B 3TO# CTaThe MpezyiaraeTcs Mporecc ypoka,
KOTOPBIA MOXKeT ObITb peas30BaH Ha ypOKaX aHTJIMMCKOTO si3biKa. B 11e/10M, B cTaThe yTBEP)KIAETCS, UTO
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WICTIO/Ib30BaHHe aHWMALMOHHBIX BH/IEODOJIMKOB B KauecTBe MeToza OOyuyeHHs [/l HadalbHBIX K/1aCCOB
siBJIsieTcs1 3 PeKTUBHON cTpaTerueil Oiarogapsi X yBJjieKaTellbHOMY XapaKTepy, MPUSITHOMY COZEp>KaHUIO U
yJIy4llleHHbIM pe3y/bTaTaM 00yueHus!.

KiroueBblie cj10Ba: yyalrecs Ha4aabHOM IIKOJbI, 00yueHre aHTIMHACKOMY $13bIKY, MyJIbTQUIBEMBI

Abdugappar A.M', Kemelbekova Z.A’
'Master student of KazNPU named after Abay
? cand. of philol. sciences

FEATURES OF USING CARTOONS FOR ELEMENTARY EFL SCHOOL LEARNERS
Abstract

The article explores the concept of utilizing animated videos as an educational tool to enhance
vocabulary learning among elementary school students in the 4th grade, typically aged 9-10. It highlights the
significance of incorporating various media tools into children's daily lives in the digital age. As a result, it is
necessary for the teaching and learning process to adjust to the progress of technology. Creating vocabulary
lessons for young learners through the use of animated videos is appropriate, as young learners are receptive
to new ideas, possess concrete operational thinking skills, and are motivated to independently solve their
learning challenges. Moreover, this article offers a lesson process that can be implemented in English
language classroom. In general, the article asserts that employing animated videos as a teaching method for
young students is an efficient strategy due to its engaging nature, enjoyable content, and enhanced learning
outcomes.

Key words: elementary school learners, teaching English, cartoons.

Introduction. Nowadays most parents are interested in early learning of English for their children. I
think that’s why there are a lot of educational centers, linguistic schools. Of course, it is important to start
learning foreign language as early as possible. A child who begins to learn a language at the age of 4 or 5 can
speak fluently like a native speaker than a child who begins later. The researcher compares young learner’s
brain with a sponge as they can soak up everything, all the grammar rules, pronouncing words, vocabulary.
The earliest children’s involvement into language experiences makes them to develop themselves perfectly
and widely. It is important to talk with children in a warm and kind manner especially when it depends on
their second language acquisition. They need to be talked with easy, exact words and simple phrases.
Children feel their importance and their value when adults relate them positively. They should be as models
by describing and introducing children new words, by asking questions and explaining interesting things.

Theoretical background. We know that old people in comparison with children feel embarrassment
when they are speaking foreign language. Learning foreign language among children we can get fast enough
and without working hardly according to the worldwide belief. Primary school learners embark on the
journey of learning foreign language from the very youth. The teaching foreign languages process is
becoming a frequent addition to educational curricula all over the world. One of the important factors on the
way of learning foreign language is motivation. Using audio, video materials, such as films, TV shows,
cartoons makes the process of language learning more enjoyable and entertaining. Foreign films throw
children to the real life conditions making the process in the classroom real and enable students to understand
more through facial expressions and gestures. An innovative way of teaching to be used in classroom as we
identified is the use of cartoons as an authentic additional tool. A cartoon contains illustrative pictures and
create a short message. It can quickly change the attitudes of people, the created or specific situations [2].

The benefits of using cartoons for English learning. 1. Visual engagement: cartoons possess the
strength of visual storytelling, making them immensely engaging and effective for language learning in the
following ways: a) Illustrating contextual situations: cartoons visually represent scenarios, allowing learners
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to understand the context behind the spoken words. If a character is shown shivering and saying "I'm cold,"
the learner immediately understands what he or she means; b) Enhancing visual vecabulary: beyond words,
cartoons display actions, emotions, and situations. When a character “sneezes,” learners hear the word and see
the action, reinforcing the meaning; c) Creating vocabulary lists: as learners watch, they can jot down new
words they encounter and, given the visual context, better remember their meanings and applications. 2.
Improved listening skills: cartoons are invaluable for enhancing your listening skills and deepening your
grasp of the language. Here’s what children can learn by watching their favorite episodes: a) Accents and
pronunciation: different characters might have different accents, from a British accent in Peppa Pig to various
American accents in The Simpsons. This diversity helps learners familiarize themselves with a range of
pronunciations; b) Active listening techniques: as plots unfold, viewers must actively listen to follow along,
training their ears to catch every word and understand the narrative; c) Subtitle utilization: subtitles can be a
powerful tool. By reading while listening, learners can verify their understanding and receive immediate
feedback; d) Repeating and shadowing: cartoons allow learners to pause, repeat, and imitate (or shadow)
characters, enhancing their speaking and listening skills simultaneously. 3. Cultural insights. When learners
engage with a new language, they are not just decoding words and grammar; they are immersing themselves in
a world of unique practices, values, and ways of life. Cartoons, often seen as simple entertainment, can be rich
sources of these cultural insights. Each cartoon, whether intentionally or not, provides a snapshot of the culture
it originates from. The settings, the interactions, the humor, and the conflicts in these shows mirror societal
values and norms. Watching an American cartoon might introduce children to customs such
as Thanksgiving or how apple pies are made. A British cartoon, such as Postman Pat, might provide insights
into the significance of tea. Here, we may notice element of intercultural aspect: similarity of British and
Kazakh people, significance of tea, in Britain it’s tea time during 3:00-5:00, as Kazakhs do “6ecrtiH maiisr”. In
one episode postman Pat stopped his job for a while to drink a tea. 4. Exposure to diverse English accents.
The global language of English has evolved into numerous dialects and accents. Cartoons offer a unique
opportunity to hear these variations. From the crisp British accent in Peppa Pig to the distinct Australian twang
in specific episodes of The wild Kratts, these shows introduce learners to the rich tapestry of English sounds
[13].

Teaching vocabulary to elementary EFL learnmers. To build a strong foundation for language
acquisition, learners need to master vocabulary, a fundamental aspect of language [8]. Vocabulary plays an
important role in language communication and should be introduced to learners at a young age. However,
teaching vocabulary to young learners can be difficult due to several factors. First, many words have
differences between written and spoken forms, making them difficult for learners to understand [4].
Furthermore, the teaching and learning process can be uncomfortable, often caused by a lack of innovation
and creativity on the part of the teacher. As a result, many teachers struggle to find effective ways to help
students memorize vocabulary, which can lead to student frustration and lack of interest in learning English
[6]. Development in the teaching of language to children has occurred across pedagogical boundaries [2].
The teaching of young ones necessitates the consideration of three crucial aspects: cognitive, physical, and
psychological development. Educators must determine the appropriate level and content for teaching
children, and provide special attention to their language acquisition and communication with real-life
situations. The writers recommend cartoon videos as a means of teaching vocabulary to young learners,
particularly those at the middle-late level. In this section, we will discuss the characteristics of young
learners, methods for teaching vocabulary, and the use of videos to enhance language learning. When
teaching language to primary school learners, it is important to consider their unique characteristics and
needs. Their cognitive, physical, and psychological development should be taken into account in order to
provide suitable teaching strategies and materials [3]. The acquisition of vocabulary is a fundamental
element of language learning and it is imperative to introduce it to elementary learners from an early stage.
Nevertheless, instructing vocabulary to young learners can present difficulties because numerous words
possess distinct written and spoken forms. Employing visual aids, such as animated videos, can prove to be a
successful technique in teaching vocabulary to primary school learners, as it can captivate their attention and
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enhance the enjoyment of the learning process [5]. Based on Piaget's cognitive development theory (1964),
there are four distinct stages of cognitive development: sensorimotor, preoperational, concrete operational,
and formal operational. Piaget further categorizes young learners into three groups: infancy, early childhood,
and middle-late childhood. The middle-late childhood stage is of particular significance when it comes to the
teaching of English as a foreign language. In this phase, children have reached a level of development where
they are ready to embark on formal education within organized educational systems [9]. They exhibit a
natural curiosity towards novel concepts and have a strong desire to expand their knowledge about various
aspects of their own being, their physicality, their environment, and the impact of external factors on their
lives. This stage represents a crucial period of transformation, molding their beliefs, principles, and
perspectives about themselves, the community they belong to, and the world as a whole. According to
Piaget's (1964) research, the cognitive development during middle and late childhood is characterized as the
phase of concrete operations. This is the time when children acquire logical and rational thinking abilities, as
well as the capacity for inductive and deductive reasoning. Hence, when it comes to teaching vocabulary, it
is essential for educators to go beyond simply searching for definitions in a dictionary and incorporating
them into sentences. Teachers must utilize a range of techniques to guarantee that learners develop a
profound comprehension of words and their contextual usage [10]. In contrast, teaching vocabulary to young
learners can be quite demanding due to the ongoing development of their prior knowledge. Consequently, a
researcher [7] presents a range of practical recommendations for effectively instructing young learners.
Primarily, incorporating visual aids such as tangible objects, illustrations, disguises, and videos can facilitate
the connection between new words and their imagination, thus facilitating the construction of meaning [11].
Furthermore, incorporating gestures and physical movements can aid young learners in comprehending the
concept behind a word, as they can associate it with their own actions. Additionally, repetition serves as a
powerful tool to support the memorization of new vocabulary by young learners, as they can easily retain
information through repeated exposure to words [10]. By utilizing these techniques, educators can enhance
the appeal and involvement of young learners in the process of acquiring new vocabulary. By doing so,
young learners can develop their language skills effectively and grow their vocabulary knowledge.

The teaching design consists of three stages: pre-watching, whilst-watching, and post-watching. In the
pre-watching stage, the teacher will introduce the topic and the new vocabulary that will be presented in the
video. The teacher may also use some pre-watching activities, such as brainstorming or discussing related
topics, to activate students' prior knowledge and prepare them for the video. The whilst-watching stage
involves playing the video and allowing the students to watch it. During this stage, the teacher can ask some
questions to keep the students engaged and focused on the content. The teacher may also ask some questions
to check the students' understanding of the new vocabulary introduced in the video. Finally, in the post-
watching stage, the teacher will lead a discussion about the video content, focusing on the new vocabulary
and its meaning. The teacher may also give some post-watching activities, such as vocabulary quizzes or
writing exercises, to reinforce the new vocabulary and ensure the students have understood it.

Example of using animated films during English language lesson. Grade: 4; Major Skill :Enhancing
vocabulary; Theme : Narrative; Name of animated film: Sesame Street; Materials: Video, picture, handbook;
Vocabularies Targets: Good and bad characteristics, the names of places. Pre-watching activity: - Display
images of Sesame Street characters and introduce them to the main topic. - Present the students with
vocabulary regarding the cartoon, such as inquiries about the physical features of the characters mentioned,
the location of the events, and potential activities that the characters might be engaging in. - After initiating a
discussion by providing some questions, inform the students that they will be viewing a video about Sesame
Street. Whilst-watching activity: Ask the students to catch some aspects while they are watching the video.
Those aspects are about: - Characters. -The characteristics of characters. - The setting of place. Post-
watching activity: - After watching the video, provide students with questions that are related to the story. -
Emphasize the personalities of each character, the order of events in the plot, the location, and other pertinent
details. - Introducing new or commonly used vocabulary from the video, such as words describing emotions
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like anger, fear, and worry, to enable the students to learn and apply them during discussions. -After the
discussion, allow the students to recount the Sesame Street story in their own words.

Tips for choosing the right cartoons. Navigating the vast world of cartoons for English learning can be
overwhelming. Not every animated show is designed for English learning, and among those that are, the
effectiveness can vary. To streamline the selection process, we’ve highlighted several key factors to consider:
1) Age-appropriate content. Choosing a cartoon suitable for the viewer’s age ensures the content is
engaging and relatable. While a toddler might appreciate the colorful visuals of Peppa Pig, a teenager might
connect more with the themes of Avatar: The last airbender. Age-appropriateness isn’t just about the storyline.
The complexity of the language used varies. Younger viewers might enjoy cartoons with a more
straightforward dialogue, while older learners can tackle more intricate plots and vocabularies. 2) Educational
cartoons vs. entertainment. Educational cartoons, such as Dora the explorer or Sesame street, are designed
with the specific intent of teaching. They often incorporate repetitive phrases and clear enunciation and are
structured for learning. Purely entertainment-driven cartoons, such as The Simpsons or Rick and Morty while
not explicitly educational, can offer exposure to cultural references, slang, and natural conversational English.
3) Cartoons with subtitles. Watching with subtitles can boost comprehension and retention. By reading and
listening, learners often pick up words and phrases. Subtitles provide the advantage of pausing and revisiting
challenging sections. They also benefit those who might struggle with different accents or rapid speech. 4)
Accessibility and availability. With the rise of streaming platforms such as Netflix, Disney+, cartoons
suitable for learning English have become more accessible. Many platforms offer a vast library of shows with
subtitle options in multiple languages. There are also plenty of free episodes featured on YouTube, and learners
will even find 24/7 streams of many popular cartoons. It’s essential to check for regional restrictions. While
some cartoons might be accessible in one country, they might not be available in another. Virtual private
network services can help you avoid this, or you can purchase DVDs instead. 5) Scheduling cartoon time. -
Routine over random: Establishing a regular cartoon-watching routine can maximize the benefits. Rather than
watching cartoons randomly, set aside a specific time each day or several times a week to do so. - Manageable
durations: A consistent 20 — 30-minute session can be more effective than occasional extended viewings. It’s
long enough to immerse yourself yet short enough to retain focus and absorb content. 6) Theme and language.
According to Rasyid, when using cartoon videos in the classroom, it is important for teachers to keep in
mind two main criteria: theme and language. The theme should be relevant to the topic being taught in the
class, as good cartoons often have a story and a moral or lesson to teach. Therefore, teachers need to
carefully select cartoons that align with their teaching objectives. In addition, the language used in the
cartoon should also be considered [1]. While some cartoons contain mostly action with minimal dialogue,
others may have many different voices and sound effects, making it difficult for young learners to
understand. Teachers should choose cartoons that use language appropriate for the level of their students,
with simple vocabulary and sentence structures. By doing so, students can benefit from exposure to
children's language and improve their listening and comprehension skills. Overall, by following these
criteria, teachers can effectively use cartoon videos as a teaching tool to engage young learners and help
them link their imagination to the real world [12].

Conclusion. Teaching vocabulary to elementary learners can be quite challenging as they are still
developing their language skills. However, the use of videos has become a popular innovation in the
pedagogical context to enhance language competence. This strategy benefits both teachers and students. For
teachers, it is an innovative way to improve students' skills using visual aids and videos. For students, it
provides at least three advantages. Firstly, it helps them understand the meaning of words in a fun and
engaging way. Secondly, videos can capture their attention and make learning more enjoyable. Finally,
videos can improve students' learning activities by encouraging active participation and interaction. It is
important for teachers to carefully select appropriate videos based on the age and cognitive development of
their students to achieve the best results. Moreover, teaching vocabulary to young learners is crucial for their
language development. Using videos to teach vocabulary is an effective way to make the learning process
more engaging and fun.



Abali ambiHOoaebt Ka3¥I1Y-HiH Xabapwbickl, «<Kenmindi 6inim bepy scaHe wemen mindepi punonoeusicbi» cepusicbl, Ned(44), 2023 .

References

1. Abuzahra, N., Abdel-Hakim Farrah, M., & Zalloum, S. (2016). Using Cartoon in Language Classroom from a
Constructivist Point of View. In Arab World English Journal (AWEJ) Special Issue on CALL (Issue 3). URL:
http://ssrn.com/abstract=2822995

2. Amrizal. (2015). Cartoon as instructional method... - Akademus Google [Electronic resource].
URL:https://scholar.google.com/scholar ?hl=ru&as_sdt=0%2C5&q=Amrizal. +%282015%29. + Cartoon +

3. Dean Joan. (2016). Meeting the Learning Needs of All Children.
https://doi.org/https://doi.org/10.4324/9780203823231

4. Dixon, C., Thomson, J., & Fricke, S. (2020). Language and reading development in children learning English
as an additional language in primary school in England. Journal of Research in Reading, 43(3), 309-328.
https://doi.org/10.1111/1467- 9817.12305

5. Jackson, H. (1988). Words and their meaning. Longman.

6. Khaliq, A., & Nasution, R. (2019). YouTube as a Media in English Language Teaching (ELT) Context:
Teaching Procedure Text ARTICLE HISTORY (Vol. 1, Issue 1).

http://ojs.journal.unilak.ac.id/index.php/utamax
7. Krogh, L. S. and Slentz. L. K. (2010). Early Childhood Education.

https://doi.org/https://doi.org/10.4324/9780203842010

8. Mansourzadeh, N. (2014). A Comparative Study of Teaching Vocabulary through Pictures and Audio-visual
Aids to Young Iranian EFL Learners A Comparative Study of Teaching Vocabulary through Pictures and
Audio-visual Aids. In Journal of Elementary Education (Vol. 24, Issue 1).

9. Oliver Rhonda. (2018). TEACHING YOUNG SECOND LANGUAGE LEARNERS.
https://doi.org/https://doi.org/10.4324/9781315149813

10.Piaget, J. (1964). Piaget-Cognitive-Development-in-Children. Journal of Research in Science Teaching, 2,
176-186.

11.Purba, U. W., Sipayung, K., Lumbantoruan, F., & Simanjuntak, R. V. (2022). The Use of Pictionary Game in
Teaching Vocabulary to Second Grade Students of SMPN 1 Raya.

12.Rasyid, S. (2016). E-ISSN 2528-746X Using Cartoon Movie to Improve Speaking Skill. In Research in English
and Education (READ) (Vol. 1, Issue 2).

13.https://preply.com/en/blog/cartoon-for-english-learning/

MPHTH 14.35.09

Abdugappar A.M', Kemelbekova Z.A’
'Master student of KazNPU named after Abay
? cand. of philol. sciences
THE USE OF ANIMATED FILMS IN TEACHING EFL TO PRIMARY SCHOOL STUDENTS

Abstract


https://preply.com/en/blog/cartoon-for-english-learning/
https://doi.org/https://doi.org/10.4324/9781315149813
https://doi.org/https://doi.org/10.4324/9780203842010
http://ojs.journal.unilak.ac.id/index.php/utamax
https://doi.org/10.1111/1467-%209817.12305
https://doi.org/https://doi.org/10.4324/9780203823231
http://ssrn.com/abstract=2822995

Abaii ambiidazbt Ka3¥ITY-niy Xabapuwibichbl, «Kenmindi 6inim 6epy sicaHe wemen mindepi ¢punonoeusicbr» cepusicbl, Ned(44), 2023 sic.

This article explores the use of animated films in teaching English as a Foreign Language (EFL) to
primary school students. The theoretical background supporting the use of animated films is discussed,
including Vygotsky's sociocultural theory and zone of proximal development. A mixed-methods approach
was used to investigate the effectiveness of animated films, with 26 primary school students aged 7-8 years
old participating in a two-month study. The results showed a significant improvement in students' language
skills, including vocabulary acquisition, sentence structure, and confidence in using English. The article
discusses the benefits of animated films, such as their multisensory experience and exposure to authentic
language use and culture. Examples of effective animated films for EFL teaching are provided, such as
"Finding Nemo" " and "Toy Story ". Overall, the article concludes that animated films are a valuable
resource for teaching EFL to primary school students and can enhance language skills in an engaging and fun
learning environment.

Key words: primary school learners, animated films, lesson plan, language skills.

A60yzannap A.M', Kemenbekoea 3.A°
'"Mazucmpanm 2 kypca KasHITY umenu Abas

? KaHa. punon. Hayk

VICITIOJTb30BAHUE AHUMAIIMOHHBIX ®WIHEMOB B OBYUYEHUU AHTJIMMICKOMY
SI3BIKY YUAIIXCA HAYAJTIbHOM IITKOJIBI

AHHOMayus

B 3T0i1 cTatbe uccielyeTcs UCIo/ib30BaHe aHUMAL[MOHHBIX (UIbMOB MPY 00yUeHWH aHTJIMHCKOMY
A3bIKy KaK WHOCTPAaHHOMY YYalllUXCs HadalabHOW KoMkl OOCYKAAlTCs TeopeTHUecKWe OCHOBBI,
NOJ/lepKUBAOLLie  HCIIO/Ib30BaHUe aHUMAalLMOHHBIX (DPUIBMOB, BKJIIOYas COLIMOKY/IBTYPHYIO TeOpHUIO
Brirorckoro u 3oHy Ommkaiiiero pasButus. s uzyueHusi 3QeKTUBHOCTH aHWMALMOHHBIX (UIBMOB
VICII0J/Ib30BAJICS NTOZAXO0/, CO CMellaHHbIMA MeTOJaMy, B IBYXMECSIYHOM MCC/Ie0OBaHUM TIPUHS/IM ydyacThe 26
yualllMxcsi HayajJbHOM WIKO/Mbl B Bo3pacTe 7-8 jeT. Pe3ynbTaThl IOKa3aau 3HauuTeSbHOE YilyullleHHue
S3bIKOBBIX HABBIKOB YYaIlUXCs, BK/IIOYAsl MPUOOpeTeHre C/I0BAapHOTO 3araca, CTPYKTYPY TPeAJIOKeHUH U
YBEPeHHOCTb B  HCIIO/Ib30BAaHUM aHIVIMMCKOro s3blka. B cratee 0OCyKAalOTCs IpeuMylecTBa
aHMMAaLMOHHbIX (H/IBMOB, TaKhe KaK HX MYJ/bTHCEHCODHBI OMNBIT W 3HAKOMCTBO C ayTeHTHUUHBIM
UCII0/Ib30BaHKeM si3blKa U KyJbTyphl. [IprBogsaTcsa npuMepsl 3¢ (eKTUBHBIX aHUMalMOHHBIX (U/IbMOB /IS
00yJeHHsI aHIJIMICKOTO s13bIKa KaK MHOCTPaHHOMY, TakuX Kak "B mouckax Hemo" u "Vicropus urpymek". B
L[eJIOM, B CTaThe [le/IaeTCsl BBIBOJ, O TOM, UYTO aHMMAaLMOHHBIE (DUIBMBI SIB/SIIOTCS LIEHHBIM PecypcoM st
00yueHMsl aHIVIMMCKOMY SI3bIKY YUall[UXCsl Haua/JbHOM IIKOMbI U MOTYT YJ/IYULIUThH $I3bIKOBble HaBBIKU B
yBJIEKaTeTLHOM U Beceol yueOHOM cpejie.

KroueBble c/10Ba: yuaiiuyecs HayaIbHOM IIKOJIbI, aHMMdIlJMOHHbIE CI)I/I]'H:MI:I, I1J1IaH YPOKa, A3bIKOBBIE
HaBBbIKH.

A.M.A60yzannap’, 3.A.Kemenbekosa’
'A6ati ambiHOazbl Kaz¥ITY 2 Kypc mazucmpaHmbi

2unon. ebuibIM. KaHOUOambl
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IIETEJI TIJIIH OKBITYJA BACTAYBIII CHIHBII OKYIIBIAPBIHA AHUMAIUSITTIBIK,
®UIHbM/EP/IH KOJITAHBUIYBI

AHdamna

Byn Makanazia GacTaysllll ChIHBIT OKYIIbLIApbiHA aFblmibiH TimiH I[let Tini peTiHzge OKBITYzAA
AHUMALUSUTBIK,  UIBMIEP/iH, KOJAHBUTYbl KapaCThIPhIIAAbl. AHUMAIMSUIBIK, (QUABMAEPAi KOIAaHY/IbI
KOJJJalThIH TeOpUS/IbIK Heri3, OHbIH illliHZe BBITOTCKUIIH d/IeyMeTTiK-M3IleHH TeOopUsiCbl MeH
TPOKCUMA/IB/bI /laMy alMarbl TajKblIaHAbl. AHUMALUSAIBIK (GUIBMAEPAiH THIMAUITIH 3epTTey VIINiH
apajac aflicTep KOJJAHBUIAbLI, €Ki aW/IbIK 3epTTeyre 7-8 >kac apasbIFbIHAAFbl 26 6acTaybllll ChIHBIMT
OKYyLUbUIAPBI KATBICTBL. HaTwKenep OKylIbLIapAblH TUIAIK Jar[blIapblHbIH, COHBIH, IIiHAE CO3MiK KOpPbIH
MeHIepy/iH, CoilyieM KYPBUILIMBIHBIH, )KdHe arblIIIbIH TUIIH KOJIZaHyFa JileTeH CeHiMAiMIKTiIH alTap/bIKTait
YKaKCcapraHbIH KepceTTi. Makasazia aHUMaIUs/IbIK, GUIbM/IEDP/IiH MyJTbTUCEHCOPJIBIK TIKipubeci xaHe TiiliH
LIbIHAMBI KO/IJaHbUTYbl MEeH M3ZIeHUeTiHe 3Cep eTy CUSIKThI apThIKIIbLIBIKTaphl TaaKbuiaHa el [leTen TijiH
okpiTyFa apHanraH "Hemonbl Taby" oHe "OUHbHIIBIKTap Tapuxbl' CHUSKTBI THIMJI aHAMALMSIIBIK,
duneMzaepaiH, Mbicangapbl KenTipinren. TyTactail anraH/ja, MakKanaia aHUMAIUSUTBIK (UabMziep bacTaybiii
CBIHBIT OKYILIbIJIAPbIHA aFbUIIILIH Ti/liH IIeTes Tii peTiHAe YHPeTy YLIiH KYH/BI pecypc OOJbIT TaObLiafibl
JKoHe KbI3BIKTbI 9pi KOHUIZAL OKy OpTachklHZAA TUIAIK JarAbUiapAbl JKeTAAipe anajbl JereH KOPBITBIH/bIFA
Kemzi.

Kinr ce3pep: Gacraybilll CHIHBIN OKYLIBIIAPBI, aHUMALUSIBIK (unbMzaep, cabak >kocraphbl, TUIAIK
JaFzAbLIap.

Introduction. English as a Foreign Language (EFL) teaching can be a challenging task, especially
when it comes to young learners. It is crucial to engage them in fun and interactive activities to make the
learning process enjoyable and effective. Animated films have been proven to be a valuable tool in teaching
EFL to primary school students. This article aims to explore the theoretical background, methodology,
findings, discussion, and examples of using animated films in the EFL classroom, as well as draw
appropriate conclusions.

Aim of the article:

This article aims to investigate the potential of using animated films as an effective tool for teaching EFL to
primary school students.

Objectives of the article:

1. To identify the advantages and challenges of integrating animated films in EFL classes for primary school
students.

2. To explore the impact of animated films on language acquisition and learning motivation.
3. To develop sample lesson plans that leverage animated films for EFL instruction.
4. To analyze student feedback and experiences regarding animated film-based lessons.

Theoretical background. This article draws upon existing theories and research on the significance
of incorporating visual stimuli, storytelling, and animation in primary school education. The work of Lev
Vygotsky, Jerome Bruner, and Pauline Gibbons, among others, establishes the theoretical basis for using
animated films in EFL classrooms. Several theories support the use of animated films in EFL teaching.
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According to Vygotsky's sociocultural theory, learning is enhanced through social interaction. Animated
films provide a platform for students to engage with the content and develop their language skills. Moreover,
Lev Semyonovich Vygotsky's zone of proximal development (ZPD) theory suggests that students can learn
best when they are challenged with tasks slightly above their current level of development. Animated films
allow teachers to select appropriate materials that match students' language proficiency levels and gradually
increase complexity.

When cartoons first appeared, they were used to entertain children, but later they came to be used in
a variety of fields, including education, advertising, and trade. And television has played a major role in the
use of animation and in making it a powerful tool for language learning [11].

It is said that children are often shaped by animation, but not all of them. Animated films can have
both positive and negative effects on children because they arouse their interest. Too much time spent
watching them can cause mental, emotional and behavioral problems in children and even affect their health
[8]. Some animated films contain violence, and children who watch them will exhibit aggressive behavior
and a tendency to violence, as demonstrated by cartoon characters [9]. Watching cartoons also has
disadvantages, such as vision and mental health problems, as well as the fact that children delay biological
needs such as eating and going outside and sleeping and etc.[7], [8]. Some animated films contain things that
should not be shown to young children. Most children are unable to distinguish between reality and fiction
and act according to the cartoons. Additionally to such negative impacts animated films also have positive
influences. For example, educational cartoons help children establish their creativity and imagination. Such
animations can contribute to children's language development and cognitive and conceptual development [3],
[10], [12]. We have found that some animated films help teachers to demonstrate many concepts in a short
time.

Visualization can enhance understanding and is considered an effective and useful tool [2], [4]. As
noted earlier, animated films with violent content increase children's prejudice against violence. This is
because children imitate the actions of the heroes and characters in the cartoons they watch. However, it
should be noted that animated cartoons with prosocial content have a positive impact on children [13].

Methodology. To gather findings and information, a comprehensive review of literature, learning
resources, and research articles related to the use of animated films in EFL education for primary school
students has been carried out. The qualitative data collected from these sources will be synthesized and
analyzed to fulfill the objectives of the study.To investigate the effectiveness of using animated films in
teaching EFL, a mixed-methods approach was conducted. The participants were 26 primary school students
aged 7-8 years old. The study spanned over a period of two months and comprised of two phases: pre-test
and post-test. During the intervention phase, animated films were incorporated into regular EFL lessons,
along with other interactive activities such as discussions, role-plays, and worksheets.

Findings. The results of the study revealed a significant improvement in students' language skills
after the intervention period. The average scores on the post-test showed a 30% increase compared to the
pre-test scores. The students demonstrated enhanced vocabulary acquisition, improved sentence structure,
and increased confidence in using English in various communicative contexts. Additionally, qualitative data
gathered from surveys and interviews indicated that the students enjoyed the animated films and found them
engaging and helpful in their language learning journey.

Discussion. The findings suggest that animated films are an effective tool for teaching EFL to
primary school students. They provide a multisensory experience, combining visual and auditory cues,
making the learning process more enjoyable and memorable. Additionally, animated films expose students to
authentic language use, cultural aspects, and different accents, allowing them to develop their listening and
comprehension skills. The interactive nature of these films also encourages students to practice speaking and
participating in classroom discussions, fostering their oral fluency.
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Examples of Animated Films. Several animated films have proven to be effective in teaching EFL
to primary school students. For instance, "Finding Nemo" can be used to teach ocean-related vocabulary,
sentence structures, and cultural aspects. "Toy Story" is valuable for teaching parts of the body, emotions,
and storytelling skills. "Zootopia" provides an opportunity to explore animal vocabulary, habitats, and
problem-solving skills. These examples demonstrate the versatility and adaptability of animated films in the
EFL classroom.

Examples of Lesson Plans:
1. Theme: Animals
- Film: "Finding Nemo"
- Objectives: Introduce animal names, characteristics, and habitats.

- Activities: Pre-viewing discussion, watching with subtitles, post-viewing comprehension exercises, group
discussions on ocean life.

Pre-viewing discussion: - Ask students what they know about the film Finding Nemo. Encourage them to
draw, write or talk about their ideas about the film. Introduce learners vocabulary beforehand that might face
while watching the film (fish, shark, clownfish, starfish, seahorse, turtle, reef, ocean, sea, boat etc.).

While-viewing activity: - Encourage students to think about the animal characters of the film, focusing on
interesting aspects like character's appearance, habitat, food preferences, predators and their movements.

Post- viewing worksheet with several tasks:
1. Match the names Nemo, Mr. Ray, Sheldon, Pearl, Tad, Peach, Bloat, Gill, Gurgle, Jacques to the pictures.
2. Answer the questions:

Who is Marlin?;

What kind of animal is Nemo?

What are the colors of Dory?

What kind of animal is Crush?

How old is Crush?

What does Dory suffers from?

What are the colors of Nemo?

How did Marlin feel when he was inside the whale?

3. Put the story in right order and number the pictures (you can colour them later):

() Dory and Marlin are looking for Nemo. They have an adventure in the sea;
() Nemo and his father live happily in a beautiful reef;

() Nemo is in the aquarium with new friends;

() Nemo’s friends manage to escape from the aquarium;

() Marlin is very sad looking for Nemo and Dory is helping him.

Conclusions: Animated films are a valuable resource for teaching EFL to primary school students.
They provide an engaging and interactive platform to enhance language skills and create a fun learning
environment. The findings of this study support the use of animated films in EFL teaching, as they facilitate
vocabulary acquisition, improve sentence structure, and boost students' confidence in using English.
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Incorporating animated films into the curriculum can significantly contribute to the success of EFL programs
for young learners.

Nevertheless, it is crucial to carefully select films, establish clear pedagogical objectives, and facilitate
guided discussions to ensure optimal learning outcomes.
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'Abatl ambiHOazbl Kas¥ITY 2 Kypc Ma2ucmpaHmbi

2 Dunon. ebUIbIM. KAHOUOAMbI

OKBITY IbIH KOTHUTUBTIK 9AICTEPIH KOJ/IJAHY APKbI/IbI OPTA MEKTEII
OKYIIBbIJTAPBIHBIH NAVNOMAJIBIK BUIIMJIEPI MEH INEBEPJIIT'TH JAMBITY

AHOamna
By 3epTTey )KYMBICHI KOTHUTHBTIK OKBITY 9/1iCTEpiH MakijasiaHa OTBIPBII, >KaJIbl OisiM OepeTiH MeKTer

OKYIIbUIAPBIHBIH, WMOMa TipKecTepiH MeHrepTyre OaFbITTasiFaH. 3epTTeyZiH MakcaTbl — WJuoMasiap/ibl
OKBITYZIaFbl KOTHUTHUBTIK ToCUIepAiH THUIMAUIICIH TEKCepy JKoHe aFbUILIbIH WAWMOMAaChiH KOJJAHY
JIaFAbUIapbIH JAMBITYIbIH OHTAM/Ibl CTPaTervsiylapbiH aHbIKTay. 3epTTey 6apbhIChbIH/A MPAKTUKAbBIK, XKYMbBICTa
KO/MJaHyFa OO0JaThbIH TaHBIMJBIK S/IiCTEpP HeTi3iHZie WAUOManapbl OKBITY/bIH THIMZI CTpaTerusiaphbl
aHbIKTa/MaAbl Aemn KyTiiyze. Byn 3epTTey ekiHiUi Tiije WaudoMasaapAbl OKBITY 3ZiCTEMECiH >kKacay YIUiH
MaHBI3ZIbl ’K9HEe OpTa MEKTEeI OKYIIbITAphIMEH JKYMBIC iCTEHTIH MyfamiMziepre makanbl 00Tybl MYMKiH.
JKanmbl aiiTKaHza, MakKana aBTOpJapbl aFbUIMIBIH TUTIHAEr WAMOMaTHKa/bIK TipKecTepZi OKbIN YHUpeTyzi
KOIHUTHBTIK TICI/T asiChIH/|A JKYy3ere acblpblly MaHbI3/bUIbIFbIHA Ha3ap ayZJapazbl.

Kinr ce3jep: TYPaAKThI TipeKTep, NAVOMAaTHKaJIbIK 6iHiM, TdHBIM, €CTe CaKTdy, OPTa MEKTEII, dybICIIa/Ibl

MarbIHA.

Batibipxan Y. B', Kemenbekosa 3.A°
'"Mazucmpanm 2 kypca KasHITY umenu Abas

? KaHo. punon. Hayk

PA3PABOTKA OCO3HAHUSA N1 YMEHUWSA NCIIOJ/Ib3OBATH NAVNOMBI YUAIIINMMUCH
CPEJHEN IIIKOJIbI C IOMOIIFF0 KOTHUTUBHBIX METO/IOB B ITIPEITOJIABAHUN
AHI'JIMVICKOT' O KAK MTHOCTPAHHOT O SI3BIKA

AHHOMayus
JaHHOoe uccnefoBaHre COCPEJOTOUEHO Ha pasBUTUM IOHUMAaHUSI U YMEHHUs MCII0J/Ib30BaHUS UUOM

YUalMMUCS CpeiHel LIKOJIbI C UCTIONh30BaHNeM KOTHUTHUBHBIX MeTO/IOB B MperojjaBaHUM aHTIMMCKOTO Kak
WHOCTPAHHOTO s3bika. llenb wucciefoBaHusi 3aK/iouaeTcs B H3ydeHWU 3((eKTHBHOCTU KOTHUTHBHBIX
MOJX0/I0B B TIperoflaBaHuy UMOM U OIpe/ie/ieHUH ONTHMAalbHbIX CTpaTeryuil A/si pa3BUTHS HaBBIKOB UX
vcnoab3oBaHus. OKuzaeTcs, UTO JiaHHasi CTaThsl omnpefieuT 3¢ deKTUBHbIe CTPATeTUU /s TIpero/iaBaHus
UMOM Ha OCHOBE KOTHUTHUBHBIX METO/IOB, KOTOPble MOTYT OBITh TIpUMEHeHBbI Ha TpaKkTHKe B pabore ¢
yueHWKaMu. [TaHHOe WCciefiloBaHWe UMeeT BaKHOe 3HaueHWe [ijist Pa3paboTKK MeTO0JI0THH TIPero/jaBaHust
WIIOM Ha BTOPOM SI3bIKE Y MOYKET OBITH TOJIE3HBIM /i1 YUUTe/iel, paboTalomuX C yualuMUCT B CPeIHUX
obOpa3oBarenbHBIX YUpEXAeHUSAX. B 11el0M, aBTOpbI CTaTbd O0OpaIaroTCid K 3HAUMMOCTU W3YUYEHUS
AHIVIMACKUX UIMOM Y UX TIpero/laBaHusi B paMKax KOTHUTUBHOTO TO/IX0/la B CpefiHeli 11KoJ/ie TPy U3yueHur
AHIVIMMACKOTO sI3bIKa KaK UHOCTPAHHOT'O.

KnroueBble c/10Ba: MAMOMBI, AMOMAaTHYeCKasi OCBe/JOM/IEHHOCTh, TI03HaHUe, TaMsITh, CPe/IHsIs I11KOJIa,

repeHoCHOe 3HAYEeHHUe.
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DEVELOPING IDIOM AWARENESS AND PROFICIENCY IN SECONDARY EFL
STUDENTS WITHIN COGNITIVE TEACHING METHODS

Abstract
This research work focuses on developing familiarity and idiomatization skills in secondary education

students using cognitive learning methods. The purpose of the paper is to examine the effectiveness of
cognitive approaches in teaching idioms and to determine optimal strategies for developing skills in
idiomatic use of a second language. It is expected that article will identify effective strategies for teaching
idioms based on cognitive methods that can be applied in practical work with students. This study is
significant for the development of methodology for teaching idiomatic expression in a second language and
can be useful for teachers working with students in secondary educational institutions. In general, he authors
of the article address the significance of learning English idiomatic expressions and teaching them within the
scope of cognitive approach in secondary EFL education.

Keywords: idioms, idiomatic awareness, cognition, secondary school, figurative meaning.

Introduction. Learning idioms and improving skills are important aspects of learning English in high
school. Idioms are phrases and expressions that differ from individual words, have an unusual meaning, and
are often used in everyday English communication. However, EFL learners may find it difficult to
understand and use expressions. Idioms are often difficult to understand with a simple literal translation and
require knowledge of context and culture. Foreign researchers are unanimously of the opinion that adequate
perception of a foreign language is completely impossible without knowledge of idioms. Thus, D. Burke
argues that “if a person learning a language does not understand idioms, he will never be able to integrate
into the linguistic and cultural community of the country of the language he is learning, he will forever
remain an outsider” [1, p. 1]. T. Cooper, in turn, notes that “sooner or later, inaccurate use of idioms will lead
to difficulties even for a student with an excellent command of grammar and a high level of vocabulary” [ 2,
p. 259]. Many other Western scholars have emphasized the frequency of use of idioms in spoken language,
in print), in other media (radio, television), and in films. But not only foreign researchers note the
advisability of studying idioms, many Russian experts also note ignorance of idioms as one of the reasons for
the cultural barrier, which “seems to be made of absolutely transparent glass and is imperceptible until you
break your forehead against this invisible barrier” [ 3, p. 34]. Thus, scientists unanimously came to the
conclusion that students often encounter idioms, especially in everyday situations. Thus, scientists concluded
that students often encounter idioms, especially in everyday life. Accordingly, along with the importance of
knowing English idioms for students, the importance of teaching them in school using correct methods

increases.
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In recent years, the concept of cognitive approach focused on the processes of speech perception,
memorization and language use has been actively developed in the field of foreign language teaching.
Cognitive learning methods involve the active participation of students in the learning process and the use of
strategies based on understanding.

The purpose of this study is to study the development of idiomatic skills and abilities of students in
general education institutions with the help of cognitive pedagogy. Our goal is to identify effective idiom
teaching strategies that will help students improve their ability to understand and use idioms in an English-
speaking environment. In the future, the goal is to analyze the existing theoretical bases of the cognitive
methods of education for tolerance, to develop and use methods based on the principles of cognitive
psychology, to conduct experiments with students as a model. We hope that the results of this study will
serve as a reference for teachers who teach high school students and contribute to the development of second
language teaching practice.

Cognitive approach to language teaching. The methods section of this research paper outlines the
approach taken to investigate the effectiveness of the cognitive approach to teaching English idioms to
secondary EFL students. The cognitive approach to teaching language is a methodology that emphasizes the
mental processes involved in language acquisition and comprehension. It recognizes that language learning
is not solely dependent on memorization and repetition, but also involves higher-order cognitive skills such
as critical thinking, problem-solvingIt recognizes that learners actively engage in cognitive processes such as
attention, memory, and problem-solving when learning a new language (Ramos, 2012). In this approach,
teachers facilitate language learning by providing students with opportunities to engage in meaningful and
authentic language use. They create a supportive and interactive learning environment where students can
actively construct their knowledge and understanding of the language. This approach also incorporates the
use of authentic materials and real-life contexts to enhance students' language skills and enable them to
effectively communicate in various situations.

Incorporating idioms into English lessons. Adding idiomatic phrases in vocabulary teaching process
can deepen students' understanding of language and expand their lexical knowledge, additionally idiomatic
awareness. For instance, integrating “weather” idioms into weather vocabulary for A2 educators. Several

strategies was recommended for incorporating multiple idioms into English lessons by authors:

No Title Objectives Procedure Example
1 | Idiom of the | The regular | Introduce a new | Idiom: "Under the weather"
Day exposure helps | idiom at the | Meaning: Feeling unwell or

students build a | beginning of each | notin good health.
repertoire of | class or  week.
. ) ) ) ) Provide a few examples:
idiomatic Discuss its meaning,
expressions over | provide  examples, | "I won't be able to come to

time. and encourage | school today, I'm feeling a

students to use it in | bit under the weather."
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their conversations
or writing

throughout the day

Each day, select a student to
share a sentence where they

used the idiom "under the

comprehension and
aid in memory

retention.

illustrate the literal
and figurative
meanings of

conceptual idioms.

or week. weather."
2 | Idiom Wall or | The visual display | Create an "Idiom
Bulletin Board | serves as a constant | Wall" in the
reminder and | classroom where you
reference for | display idioms and
students. their meanings. Add
new idioms
periodically, and
encourage  students
to use them in their
writing or speaking.
3 | Visual Visual Use visual aids, such
Representations | representation can | as pictures or
enhance  students' | drawings, to

Snowed under - Under the weather - Head in the clouds
Having too much to do. Feeling sick. lacking energy. Have unrealistic ideas

4 | Weather Idiom

Games

Engage students in
interactive games
that involve weather

idioms.

For instance, you can create
a weather idiom matching
game where sts match
idioms with their meanings
or complete sentences. You
can also organize a weather
idiom charades game where
students act out the idioms

for their classmates to guess.
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helps develop a
better understanding
of idiomatic
expressions and

their usage.

with auth. resources,

such as reports, news

articles, or songs that
contain weather
idioms. Encourage

students to identify

and analyze the

idioms in  these

materials.

5 | Weather Idiom | It encourages | Assign writing tasks | For example, ask them to
Writing Tasks | students to apply | that require students | write a story or a persuasive
the idioms in their | to incorporate | essay using a certain number
own writing and | weather idioms into | of weather idioms.
reinforces their | their compositions.
understanding.
6 | Weather Idiom | It allows students to | Assign students
Role-Plays practice using | different weather
idioms in a creative | idioms and have
and interactive way, | them create role-
promoting fluency | plays or skits
and confidence in | incorporating those
their language | idioms.
skills. It also
encourages
teamwork and
collaboration.
7 | Authentic This exposure to | Supplement newspapers, magazines,
Materials authentic language | classroom materials | books, podcasts, songs,

movies, TV shows, social
media posts, advertisements,

and more.
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8 | Weather Idiom | It allows them to | Have students create | Each group or student can
Storytelling practice using | their own stories or | take turns presenting their
idioms in a | narratives using a | story or reading it aloud.
meaningful and | combination of | Students can comment on
imaginative  way, | weather idioms. the usage of the idioms, the
while also overall story structure, and
developing their the creativity of their
storytelling abilities. writing.

Authors emphasized that, it’s essential to provide ongoing support and feedback for students to learn and use
weather idiom expressions. The goal of teaching several weather idioms to secondary EFL learners is to
enhance students' language proficiency and expand their lexical repertoire. By focusing on weather idioms,
students can achieve the several results, such as enriched vocabulary and comprehension, enhanced
communication and 4 language skills, cultural awareness (as they are often rooted in the cultural and

historical contexts of English-speaking countries), contextual understanding.

Overall, by teaching idiomatic phrases, english teachers can provide students with a valuable tool for
efficacious communication and a profound comprehension of the target language. These idioms not only
enrich students' vocabulary, but also enhance their overall language proficiency, cultural awareness, and
ability to interpret and use idiomatic expressions in a variety of contexts. It might be challenging learning
and teaching idioms but is a rewarding experience. Non-English speakers will enjoy learning idioms because

it expands their overall understanding of the English language.
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NCITOJIb30BAHUE UTPOBBIX TEXHOJIOTUI HA YPOKAX AHIJIUVICKOI'O A3BIKA

AHHOMayus

WUrpa — 970 3(QeKTUBHbIA CrI0CO0 TOBBIIIEHHWs KaueCcTBa W TMPOAYKTUBHOCTH OOyUYeHHs
WHOCTPAaHHOMY SI3bIKYy. VX UCIO/b30BaHUe aéT XOPOILHe Pe3y/bTaThl, TIOBLIIIAET UHTEPEC PedST K YPOKY,
TM03BOJIsSIeT CKOHLIEHTPHUPOBaTh WX BHUMaHHe Ha IJIaBHOM — OBJIa/IeHUM peueBbIMU HaBbIKAMU B TpOLiecce
eCTeCTBEHHOW CHTyaluu, OOIeHUs BO BpeMs Hrpbl. VIrpbl TIOMOTAlOT [eTIM CTaThb TBOPYECKUMU
JIMYHOCTSIMHU, YUaT TBOPUECKH OTHOCHUTBLCS K JIFOOOMY f1ey.

KiroueBble cjI0Ba: pa3BUBAIOIIUe UIPbI, aKTUBALUS CJIOBAPHOTO 3ariaca, akTUBALUs TPaMMaTHKHY,
yuebHasi MOTHBAIVsI, KOMMYHHUKAaTUBHas 1eSITeJTbHOCTD JeTei.
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Ab6ali ambiHOaebl Kas¥ITY.
3 aea oKbImyuibl, Ne0a202UKaA bLIbIMOAPbIHbIH MA2UCMPI.

AFBUIIIBIH TITI CABAKTAPBIHJIA OMBIH TEXHOJIOTUSIJIAPBIH KOJIJAHY

AHdamna

OlbIH — 1IeT TiJiH OKBITY/IbIH, carackl MeH eHIM/I/IITriH apTThIpybIH, THIMAI afici. OMbIH TacCi/liH
KO/IJJaHy KaKChl HOTWKe Gepe/ii, Gananap/blH cabakka ZiereH KbI3bIFYIIBIIBIFBIH aPTTHIPA/[bl )K9HE OJIap/IbIH
Ha3apbiH eH 0acThIChl - TAaOWFU >Kar/ail MpOIleCiH/ie Coliiey Aar[blIapblH MEeHTrepyTe, OWbIH OaphICHIH/A
KapbIM-KaTbIHACKA ayjapyFa MyMKiHAIK Oepexi. OlbiHAap 6GamanapiblH IIbIFapMAIUbIIBIK TYIFA OOJIBITT
Ka/BIITaCyblHA KOMEKTeCe[i >KoHe OJlapAbl Ke3 KeIreH TarlChbIpMaHbl LIbIFapMallblIbIKIIEH OpBIHAAYFa
yipere[i.

Kint ce3jep: OKy OUHBbIHAApHI, CO3MIK KOpBIH OesiceH/ipy, TpaMMaTHKaHbI OesiCeHZipy, OKYy
MOTHBALIMSCHI, OaslanapIblH, KOMMYHUKATHBTIK iC-9peKeTi.
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USING GAME TECHNOLOGIES IN ENGLISH LESSONS



Abaii ambiidazbt Ka3¥ITY-niy Xabapuwibichbl, «Kenmindi 6inim 6epy sicaHe wemen mindepi ¢punonoeusicbr» cepusicbl, Ned(44), 2023 sic.

Abstract
Game — it is an effective way to improve the quality and efficiency of learning a foreign language.
The use of games gives good results, increases the interest of the children for the lesson, allows teacher to
concentrate their attention on the main - the mastery of language skills in a natural situation, the
communication during the game. Games help children become creative individuals, teach to be creative.
Key words: educational games, activation of vocabulary, activation of grammar, educational
motivation, communicative activities of children.

Introduction.Teaching foreign languages is a very exciting and very responsible activity. New times
require teachers to take a new approach to this problem.

A significant role in teaching foreign languages, especially English, belongs to the use of educational
games or game exercises. The game sharpens the mental activity of students; It is through play that children
learn social functions, norms of behavior, and develop comprehensively. The developmental significance of
play lies in its very nature, because play is always about emotions. And where there are emotions, there is
activity, there is attention and imagination, there is thinking at online casinos [1; 115].

According to the purpose of use of the game, there can be:

¢ entertaining (carried out to relieve fatigue);

¢ educational (conducted with the aim of forming, deepening and improving practical skills in the

language, testing them).

Methods. You can use various visual aids, for example: diagrams, pictures, tables, slides, lotto. Games
can be organized individually, in pairs or in groups. The power of the game is in its universality, versatility,
in the ability to easily and fruitfully, freely achieve significant results in the formation of a child’s personal
qualities.

Younger schoolchildren enjoy learning tongue twisters, coming up with various situations using dialogic
and monologue speech, playing games such as “Are you paying attention?”, “Ball game”, “Find an object”,
“Guess the name”, “Story based on a picture” ", "Who is bigger?", "Picture", etc.

Students in grades 56 prefer competitive games. During the lessons, interest in new material increases,
and an incentive to complete homework appears, because only deep knowledge gives students the
opportunity to express themselves and defeat their opponents. The spirit of competition and the desire to
assert oneself are excellent motives for learning languages.

High school students enjoy participating in discussions on proposed topics, expressing their opinions on
films and plays they have watched, and composing and solving crossword puzzles. At this age, students have
a need to communicate, to have close contact with each other, and game moments break down barriers
between them and create conditions for equality in speech partnerships.

Results .The role of games in English lessons is enormous. It is a good way to activate vocabulary,
grammar, practice pronunciation, and develop speaking skills. Thus, an educational game is a type of student
activity in a lesson during which educational tasks are solved in a playful way. The game arouses the interest
and activity of children and gives them the opportunity to express themselves in activities that are exciting
for them, promotes faster and more durable memorization of foreign words and sentences. The use of games
in foreign language lessons helps the teacher to better reveal the personal potential of each student, his
positive personal qualities (hard work, activity, independence, initiative, ability to work in a team, etc.),
maintain and strengthen learning motivation [2; 18].

Games are an active way to achieve many educational goals.

You can use games to reinforce the material covered.

Games are an excellent way to motivate students and get them active in class (or to thank them for their
cooperation).

After a difficult oral exercise or other tiring activity, a fun game is the perfect way to relax.

Games help relieve inhibitions, especially if the element of competition is eliminated or minimized.

Fast spontaneous play increases attention, enlivens, and improves perception.

The game allows the teacher to correct students' mistakes quickly, without allowing them to become
deeply ingrained in memory.

Discussion.Games make learning fun, which increases motivation to learn.

Game activity in the learning process performs the following functions [3; 22]:

1) The educational function is to develop memory, attention, and perception of information.
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2) The educational function is to cultivate such qualities as politeness, attentive, humane attitude towards
a playing partner; a sense of mutual assistance also develops.
3) The entertainment function consists of creating a favorable atmosphere in the lesson, turning the
lesson into an interesting and unusual event, an exciting adventure, and sometimes a fairy-tale world.
4) The communicative function is to create an atmosphere of foreign language communication, unite a
team of students, establish new emotional and communicative relationships based on interaction in English.
5) Relaxation function is the removal of emotional stress caused by the load on the nervous system
during intensive learning of the English language.
6) The psychological function consists of developing the skills to prepare one’s physiological state for
more effective activities, as well as restructuring the psyche to assimilate large amounts of information.
7) The developmental function is aimed at the harmonious development of the personal qualities of
students.
Depending on the goals and objectives of the lesson, various games can be used. They can be offered in
the process of consolidating educational material at the stage of its activation in students’ speech.
Phonetics games
Goals:
* training students in pronunciation of English sounds;
« formation of phonetic hearing skills.
Among the phonetic games used at the initial stage of learning are riddle games, imitation games,
competition games, games with objects, and games for attentiveness.
» What sound did I have in mind? (riddle game)
The teacher names a chain of words in which the same sound occurs. The first person to guess gets the
right to make his own riddle. For example: fat, map, cat, dad.
» Name the word (game with an object)
The teacher throws the ball to the students one by one; Students name the word with the hidden sound.
* True-false (game of attentiveness)
The teacher names the sounds, pointing to letters and letter combinations, and the students must detect
and correct the error, if any.
« If you hear it, sit down (Sit for sounds)
The game starts standing. The teacher asks the players to sit down if they hear words starting with a
certain sound. For example:
‘I am going to say four words. Sit down when you hear one that begins with the sound [t] Ready? DISH,
VERY, THAT, TIDY...
Lexical games
Goals:
« train the use of vocabulary in situations close to natural settings;
« intensify the speech and thinking activity of students;
* develop students' speech response.
When teaching vocabulary, it is advisable to use games on cards, pictures, riddles, crosswords,
chainwords, games like “Find the word”.
*Secret Letters
Students are given words to name animals. They are missing letters. Students must insert them.
*Memory Game
Match the words and write pairs of words:
Attractive air....
Caring sweater......
Clean girl......
Turned-up horse......
Woolen nose....
Strong mother....
* Lottery
Team representatives take turns taking out cards with words written on them from the box
and distributing them into categories. For example: “Clothes” - “Shoes” or “Healthy food” -
“Unhealthy food”.
Grammar games
Goals:
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« teach the use of speech patterns containing certain grammatical difficulties;

* create a natural situation for using these speech samples;

* develop speech activity and independence of students.

Games:

* Nonsense

The teacher makes a statement that is not true, for example: “We wear school uniform when we go
to the theater.” Students correct the phrases: “We do not wear uniform when we go to the theater.”

* Twenty Questions

The teacher thinks of an object or person (for example, a classmate). The rest of the students, asking
general questions, must guess it:

Is he (she) taller than me? - Yes, he is.

Does he (she) study better than me? - No, he doesn't.

Is his (her) hair longer than mine?..

* Hide-and-seek in a picture

The teacher hangs up a picture of furniture. Students must mentally hide in the picture. The driver is
selected. Students start looking for him: Are you behind the wardrobe? - No, I am not. The one who guessed
right gets the right to hide.

Spelling games

Goal: practice writing English words.

The teacher distributes cards with letters of the alphabet. Then he names a word, for example, book.
Students who have cards with the corresponding letters must go to the board and stand in such a way as to
form the given word.

Games for learning to read

Goals:

* quickly and accurately establish sound-letter correspondences;

» correctly pronounce the graphic image of a word and correlate it with the meaning, i.e. understand

what is being read;

* read by syntagma, combining words into certain semantic groups.

Games:

» Composer

There is a long word written on the board, for example, “Representative”. Students make new words
from the letters of a given word and write them on the board. For example, present, tea, test, art. Sir, rat, ten,
train, vase, sea, pie, pine, pet, pen, pan, nest.

* Super secretary
The class is divided into two teams. One student from each team goes to the board and writes down the
teacher’s suggestions from dictation.

Games for teaching listening skills

Goals:

» teach students to understand the meaning of a single statement;

* teach students to highlight the main thing in the flow of information;

* develop auditory memory and auditory response of students.

Games:

* The Last Letter

Two teams are formed. A representative of the first team names a word, students from the second
team must come up with a word starting with the letter that ends the word named by the first team, etc. The
team that last names the word wins. For example: arm, map, pen, nose, eye, ear, etc.

Games for teaching speaking

Goals:

« teach the ability to express thoughts in a logical sequence;

* teach you to practically and creatively apply the acquired speech skills;

« teach speech reactions in the communication process.

The most effective type of game for teaching speaking is a role-playing game. With its help, children
learn to transfer actions from one environment to another and create elements of something new. This is how
imagination, thinking, creative abilities, speech develop, the moral and volitional qualities of the individual,
and interest in the personality of others are cultivated [4; 73].

Students develop cognitive skills and abilities:
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* argue your point of view and take into account the opinions of other people;

» evaluate information;

* be able to ask questions;

* express your thoughts clearly, confidently, correctly.

Who will say more?

The teacher, turning to the players of both teams in turn, asks a question, for example: “What is
spring?” The student must answer the question in several sentences. For example: “Spring is a season. It
comes after winter. It has three months. They are: March, April and May. It is not cold in spring. The sky is
often blue. The trees are green. The grass is green, too.” [5].

The team receives a point for each correctly composed sentence.

Playful physical education sessions in English lessons

Preserving and strengthening the health of children in the classroom is impossible without the use of
modern health-saving technologies. This is facilitated by physical education in a playful way. They prevent
children from getting tired and are a necessary element in foreign language lessons.

You can suggest conducting the following physical education session:

The teacher (or one of the children) says: “Let’s fly, fly, fly.” Nose.” The guys pretend to be flying
birds. When they hear the word “nose,” they touch their nose. The one who made a mistake and did not
understand the word by ear is eliminated from the game.

Thus, games contribute to the implementation of important methodological tasks:

« creating children’s psychological readiness for verbal communication;

* ensuring the natural need for them to repeat language material many times;

* training students in choosing the desired speech option, which is preparation for situational

spontaneity of speech in general.

In conclusion, I would like to note that educational games are built on the principles of teamwork,
practical usefulness, competition, maximum employment of each student and unlimited prospects for
creative activity.
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TEACHING ENGLISH BY USING THE DIALOGUE METHOD
Abstract

The article discusses the methods of dialogic teaching. Teaches how to stimulate students to engage in
active dialogue through learning. Methods of compilation, control, comparison, and grouping were also used
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in writing the paper, and based on data sources, it emphasizes the importance of reading using the dialog
method.
Keywords: dialogue; methods; teaching; importance; English.
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123 A6ati ambiHOaebl Kazak yimmblk nedazo2ukabiK yHugepcumemi
1B3Tledazoauka ebL1bIMOAPbIHbIH KAHOUOAMbI
Kazak yaimmbix eHep akademusicbiHbiH doyeHmi. T.2Kypzenoea, Kazakcmau

JUAJIOT 9AICIMEH AFbUIIIIBIH TVITH OKBITY

AHHOmMayus
Makanaga [JuasorTiK OKBITY[bIH, 9JiCTepi MeH Tociigepi KapacTelppuiafbl. OKBITY apKbLIbI
OKYIIIbUIap/bl OeNCeHli Uaiorka TapTy >KOJ/IapbiH 3epTTelili. MakasaHbl »Ka3y OapbIChIHZA JKaJTbLIay,
Oakpliay, CagbICTHIPY >K9HE TOITACThIPY 3ficTepi KosgaHbliabl. COHBIMEH Kartap, [AepeKTep KesZepiHe
CylieHy AuaorThl OKY/IbIH MaHbI3IbUILIFBIH KOpCeTei.
KinT ce3pep: auasnor; azictep; 6isiM 6epy; MaHBI3AbUIBIFbI; AFBUIIIBIH TiJi.

BblIkbinac Pana'Taymenbaesa A.A.°
1%Kazaxcko2o HaAYuoHanbHO20 nedazo2uueckozo yHusepcumema umeHu Abas
1BKandudam nedazo2uueckux HayK
Zloyenm Ka3zaxckoll HayuoHanbHoU akademuu uckyccme um. T.XKypeeHoea, KazaxcmaH

OBYUYEHWE AHIJIMVICKOMY SI3BIKY METO/IOM JIMAJIOTA

AHHOMayus
B craThe paccMaTpUBAIOTCS METO/LI W TIPUEMbI UATIOTHUECKOro 00yueHus. W3ywaeTrcs, Kak
CTUMY/TUPOBATh CTYZIEHTOB OOIAaThCS C aKTHUBHBIM /IMasioroM uepe3 oOyueHue. [Ipy HammMcaHWUA CTaTbU
WCTI0/Th30BAJ/IMCh CIIOCOOBI 060011IeHNsT, KOHTPOJIsI, CpaBHEHMSI U TPYIMpoBaHus. Kpome Toro, onupasick Ha
WCTOYHHKM JAaHHBIX, TOJUYePKMBaeT B&XXHOCTb YTEHUS METOLOM AHUasora.
KiroueBblie CJ10Ba: /IUAJIOT; METO/Ibl; 00yUeHHe; BAXXHOCTh;aHTTMACKUM S3bIK.

English learning is actually the use of language. No matter how much you learn, the end result is still used
in actual life. However, because it is not a native language, it's relatively low for foreigners to be able to use
English often. Apart from doing English-related work in daily life, there is no chance to be exposed to
English, and there is no chance to learn English in addition to the classroom. Therefore, it is extremely
important to provide dialogue opportunities in the classroom. In addition, English is a very practical
instrumental subject. Using English for communication is the main manifestation of its practicality.
Therefore, in English teaching, it is necessary to provide students with ample opportunities to use spoken
English for communication and practice, so that students can deepen their understanding, be familiar with the
application, and have a firm grasp to achieve the purpose of applying what they have learned.

English conversation teaching is an important part of English teaching in middle schools. It has a great
effect on improving students' oral English and cultivating students' communicative competence. An educator
once said:"The first condition for teaching a foreign language is to expose students to and use foreign
languages as much as possible. Learning a foreign language is like learning to swim, and students must soak
in water instead of occasionally getting wet. The student must dive into the water and feel it; in the end he
will be able to enjoy it like a skilled swimmer."Only by actually using English can students gain the ability to
use the language and learn English well. However, according to the actual situation in China, it is difficult
for each child to take the initiative to speak, and it is still difficult to apply what he has learned. Parents
cannot provide normal tutoring. Students will forget when they have learned. Therefore, they will become
silent in English classes.[ Bavelas J B, Chovil N . Visible Acts of Meaning: An Integrated Message Model of
Language in Face-to-Face Dialogue[J]. Journal of Language and Social Psychology, 2000, 19(2):163-194.]
How about it? To this end, I explore from the following aspects:
1.Simulate performance and create context.
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Dialogue is the habitual language in a certain situation. Without the situation, the dialogue loses its
meaning. In teaching, it is impossible for teachers to bring real-life scenarios into the classroom, but they can
simulate real-life scenarios and create a real language environment close to life, which is conducive for
students to understand and master the content of dialogue. For example, in the dialogue where students enter
the teacher's office and hand in their homework, students can simulate the performance of the dialogue
scene: while knocking on the desk to simulate the knock, say "May I come in?"And then hand in the
homework to say"Here is my book.”Simple performances are easy and realistic. Students are very interested.
When they perform, they devote themselves wholeheartedly to their expressions. They have no difficulty in
understanding the content. Another example is when learning from each other's introductions to each other,
the teacher can ask a student to play as a new classmate transferred from another place, and let other students
welcome him, greet him, and ask some questions about him. For example,"What’s your name? How old are
you? Where are you from?"Let the student answer them one by one. These dialogue performances can help
students understand the content of the dialogue, realistically reproduce the dialogue situation, make students
feel immersive, greatly stimulate their internal desire to express, and thus actively participate in dialogue
activities and deepen the understanding of the content of the dialogue.
2.Comprehensive use of multimedia teaching to mobilize students' audiovisual senses.

In English classroom teaching, the situations created by simulated performances are often limited by time
and space. In this case, multimedia teaching methods such as audio recording, video recording, and
projection slides can be used to transplant the situations and vividly reproduce the space and time of
dialogue. The combination of sound and image, with pictures and text, is suitable for middle school students'
age characteristics of curiosity, interest, and novelty. Teachers incorporate the conversations that students
need to learn, which will deepen students' understanding of language, help students to establish a connection
between language and objects of expression, thereby motivating learning, and make students more conscious
and interesting in English communication activities. For example, it is difficult to reproduce the scene of rain
in the classroom. Let students listen to the sound of rain recorded in advance, first appreciate the scene of the
rain, and then learn the content of the dialogue about the rain. The students will be very interested. Students
deepen their roles in situations, consciously take the initiative to practice, fully expose their talents in
performances, and reflect themselves in mutual evaluation.
3.Action dialogue

The fundamental role of action dialogue lies in the use of verbs. While mastering the use of verbs and the
use of tenses through action dialogues, you can also add new information in the situation, that is, new words.

Teachers perform some actions based on the content in the textbook, and then say the actions they have
done, such as knock (at), stand (up), sit (down), etc., and pay attention to the formation of the tense.
Information feedback is generated in the students' minds, leaving a continuous impression. Teachers can also
report some actions to the students in the classroom, and then ask the students to make corresponding actions
according to the listed verbs. One, two, or A group or even the whole class can participate. In this way, the
students feel eager to try, which greatly stimulates their enthusiasm. In the process of training listening and
speaking, they also train the students' acting ability. Of course, the teacher in this process Students should
learn from each other by using various tenses, personal names, and adverbials of different times and places,
so that students can also master and use English more proficiently.

If conditions permit, we can also develop action dialogues into the form of mime or skit performance,
allowing students to use appropriate language to describe the actions they play, guess the ideas that the
performers want to express, and make the activity a fairly competitive one. The game is rich in content,
which stimulates students' interest in learning English.

It is growing in the way you direct your child, so we need to cultivate good qualities, full development,
and spiritual growth. The winged word of K. Ushinsky"Child-melted gold"comes to mind. That is,
developing new students' self-confidence and responsibility is a key issue.

More can be achieved by using different approaches in each class. One of these new methods is the
module"New Approaches to Teaching and Learning"and"Teaching How to Learn"and "Dialogue
Learning".Dialogue teaching is particularly important in the school teaching method. Dialogue between
student and student, teacher and student during the lesson enhances the students' interest and awareness.

During the lesson, Barnes states that education is not only attentive to the teacher but also to the use of
verbal tools in speaking and analyzing.

There is enough evidence in the classroom that dialogues are meaningful for students and that they have a
joint conversation. They:

-Allows students to express their thoughts on the topic;
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-helps students to understand that other people have different ideas;
-helps teachers understand the level of their students in their learning.[A course in Language Teaching
Practice and Theory —Penny Ur. (Cambridge University Press) p.238]

Specifically, collaborative conversation with students creates a variety of ideas, such as teaching in a bi-

directional way and can greatly assist the learner in advancing the learning process because, during research,
students work in small groups with their classmates.It formates understanding, exchanges ideas, discusses
and evaluates each other's ideas, forms understanding with collective knowledge. In other words, students
think together.
New approaches to teaching and learning are not a phenomenon or a skill; their key mechanisms are to select
methods of teaching, to teach systematic thinking, to explore or identify student talent, and to develop
competencies in digital technology. When the dialog is built correctly and efficiently, the learner will be able
to express his or her point of view and help to express their ideas freely. In"Teaching How to Learn,"students
are taught to take responsibility for what they are learning and remember for what they learn. It is obvious
that teaching a student how to teach is a matter of self-regulation. In this process they understand, control,
control themselves and improve their abilities. A special place in group work was given to self-regulation of
the student. Given the fact that collaborative work in the classroom is not only conducive to the content of
the subject being taught, but also that it directs the teacher to ensure learning in the atmosphere of co-
operation, [«binimoezi dcayanbikmap». Aknapammblk-adicmemenik scypHaa. Acmana,2009-p.11] 1 have
come to the conclusion that an atmosphere of co-operation with students is required before beginning
classes. Mercer (2000), as described, are equal partners in the process of sharing or exchanging knowledge
[Myzanimdepze apHanzaH HycKayabik. BipiHwi (in2epi) OeHeetl. p.40] or that peer language is developing
rapidly.

The Russian scholar Vygotsky said that the educational model develops as a result of a student's dialogue.
Vygotsky also describes young children as subjects of cognitive development, which are formed during the
process of social communication, that is, by communicating with more capable students and by teaching
students how to think in an adult way through communication with culture and the environment. And the
Brazilian teacher Friere developed a theory of knowledge based on the fact that"everyone is able to critically
participate in the learning process and engage in dialogues with other people”.

In his research, Mercer identified the classroom survey model as an initiative-response-follow-up (PIM)
question, and said that various techniques can be used, such as prompting, testing, and reorienting questions
to support student education. Based on these theories, teaching and learning will make it easier to have a
dialogue with other people and, in particular, with classmates and teachers. I came from the above research
by scientists as a reference. In the course of practical classes, I tried to consolidate my knowledge by asking
questions about the topic, trial, and reorientation.

At the same time, in each method used in classes, for example,"who is faster? what is the"first push in the
game"Feature"?when I ask a question, student S. replied:"a Function is a functional dependency in which
only one value of an independent variable corresponds".Can I give an example to Supplement his answer"?-
I said, noticed that the student remained waiting and tried to put a redirection question.That is", there are
those who can help"?1 said. At the moment, n. p. students were able to show speed and answer questions.He
replied that " the value of an item depends on its quantity or price."Students showed that they are able to
combine the knowledge gained in the classroom, are able to use in life outside of school hours.And in each
lesson, I did not stop when the student's answer was wrong,l asked a question about the topic and allowed
the student to correct the error.For example, using the" brainstorming" method, I prepared several
questions.How do we understand the"first"step of the function"?- currently a. the student named "answered
as the function value"."How do you understand the difference between the next argument?"then the student
concluded that" the difference between the value of the established argument is called the function step", that
is, clearly answered.

I think that through the technique of asking questions in the development of dialogical techniques in
knowledge, I helped stimulate students to constructive speech, arouse interest in knowledge, a way to
promote critical thinking,teach each other,share opinions,evaluate themselves and themselves,conduct
dialogical contacts with each other, collect and analyze games.Because I believe that in the process of
communication and asking questions from partners, a significant place has been created.

According to the assessment criteria, the interview is an integral part of students' learning and has three
types of interviews.:

1. Conversation during the debate:
-there will be a big gap in thoughts and everyone will be in their own decisions;
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-a small attempt is being made to combine resources;

-relationships are often focused on competition;
2.in the process of conducting a research conversation:

-everyone offers reasonable information;

-despite the fact that everyone's idea was evaluated as profitable, a thorough evaluation is carried out;

-participants ask each other questions;

-the group members are trying to reach an agreement;

3. The circumstances observed in the course of group conversations:

-each listener has a mechanical agreement with the comments made;

-the idea is repeated and done, but not always appreciated,

Most discussions tend to be formed from various types of storytelling.According to Mercer, successful
discussions within the framework of achieving collective understanding and education are dominated by the
research form of conversation. This circumstance occurred in the lessons during the practice period,
especially in the research conversation. In conclusion, what did"new approaches to teaching and
learning"give me? I liked this module, method of learning through dialogue helps themselves to search and
find what you need.Various methods of interviewing allowed to diversify the training sessions through
dialogue.

What did the student learn? They learn to think independently,understand the other side of the problem,
explain each other and listen to each other.

In conclusion, we would like to note that understanding and language skills of good communication are
required to determine what students know and do not know from the results of dialogical training. I am
convinced that dialog communication, compared to existing students ' short responses to questions that I can
do, will be a really effective type of interaction that makes a significant contribution to education for both me
and students. And it is a long-term task to train students' English conversation ability. Teachers should
recognize this and pay attention to giving advice at any time in their contact with students. Effectively grasp
the dialogue training of students to improve their conversational skills. The quality of students has been fully
developed to meet the needs of the times.

The results of scientific research have shown that dialogue teaching plays an important role in the
classroom.

Dialogue not only enhances the students' interest in the lesson, but also contributes to their level of
education.
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TYPES OF SPEECH SITUATIONS AND PROBLEMS IN TEACHING

Abstract

This article is devoted to the problem of the situation in the teaching of dialogical speech. In the
teaching of speech, the teacher must work with a motivated expression, as an act of speech. The development
of combinational skills makes it possible to expand the practice of students using speech situations.

ObyueHure yCTHOW peud HAa COBPEMEHHOM JTarie XapakTepu3yeTcss Bcé 0Oosiee TyOOKUM
NIPOHUKHOBEHHEM B CYIIIHOCTb PeUeBOM [eaTe/lbHOCTHU M OTpa)KeHHeM eé OCHOBHBIX 3aKOHOMEpPHOCTel U
¢byHKIMI B yueOHOM TpoLiecce.

Hapsiy c MOCTOSHHBIM yUéTOM pO/H sI3bIKa KaK CpeJCTBA BBIPAKEHHS MBICTH, (hOPMHUPOBAHHUS
MBIILIEHNSI, HAKOIUIeHWsI Yeli0BeYeCKOro OIMbITa, Oo/bllloe BHUMaHWe TpU OOy4YeHMH YCTHOW peuu
HeoOXO/IUMO YZIeNATh eé KOMMYHHUKATHUBHOW TIPUPO/e. ITO 3HAUMT, UTO paboTa Haz, BCIKUM 00pa3LioM peun
JIOJDKHA pa3BepThIBaThCsl Ha POHe YC/I0BU 00IIeHusI.

Bcesikuii obpaser| peur BHe CHUTYyal[d TOXKE BbIpa’kaeT OTpejie/IEHHYI0 MbICTb. OZJHaKO BBIOTHUTH
KOMMYHHUKATHBHYIO POJIb OH MOXKET TOJIbKO SIB/ISSICH 3/1EMEHTOM CUTyaluu. MHBIMU C/l0BamMH, BCTaéT
BOITPOC O TOM, KaK TOBOPSIIMI MPUXOAUT UMEHHO K TaKOMY CIOCO0y BBIp@KeHHMsI, BOTIPOC O MOTHBUDPOBKE.
Takum ob6pa3om, mpu oOyueHWH peud TIperno/iaBateqb JO/DKeH paboTaTh C MOTHMBUPOBAaHHBIM
BbICKa3bIBaHHEM, @ He C N30/ IMPOBaHHBIMU (haKTOpaMy peum.

MOTHBUPOBKOM BBICKA3bIBaHUS KaK aKTa pEeueBOTO TIOBeJeHUsl sBsieTcss cutyauus. OTcroga
BBITEKAaeT BXKHOCTH MPOO/IeMbI CUTYalM KaK BaKHEHIIIeT0 CPeICTBA CTUMYJ/IMPOBAHHUS PeUHn.

K npo6eme cutyarjun BO3MOKeH /IByXCTOPOHHHH MOAXOZ;:

1) cTOuUKM 3peHHUs: CTUMYJIa peueBOi /lesITeIbHOCTY;
2) C TOYKM 3peHHs CrIOCOOOB peueBOl peaki[iK Ha 3TH CTUMY/JIbI.

B cBSi3M C 9TMM Ba)XHO BBISICHUTb, KAKOM [JO/DKHA OBITH CHUTyalys, 4TOOBI OHa CJIy)KW/a
CTHUMYJIOM K PeuH, C OFHOW CTOPOHBI, U KaKOBbI CII0COOBI peueBOii peakljuy Ha Heé — ¢ Apyroi. YToOsbl
PeLIMTb TIePBBI BOITPOC, HY)KHO JaTh OTpe/ie/ieHHe CUTYalliH, e€ CyIleCTBeHHbIX CBOWCTB U BU/IOB.

Crnioco0bI peueBoil peakLii MOYKHO BBIJIE/TUTE TYTEM aHaM3a (PUKCUPOBAHHOM AWaTOrMyecKon
peud, paccMaTpUBaeMOMl Kak peueBasi [edATeJbHOCTb [JBYX CyOBeKTOB, KOTOpas SBJ/SIETCS
1]eJIeHarpaB/ieHHbIM OTPA)KEHUEM OTpe/Ie/IEHHON CUTYalu. Besikuii aHanm3 TpebyeT YETKOTO OMMCaHUs
TIOCTY/IaTOB, JIeXKAIllMX B €ro OCHOBe. B 1aHHOW CTaThe UCXOAHBIMH SIBJISIFOTCS TIOHSITUS CUTYalUH, eé
CBOWCTB U BH/IOB, a TaKKe BOITPOC B3aUMO/IeNCTBUSI CUTYaLIUU U PeueBOro rnoBefieHus /1/.

1. IloHAaTHe cUTyaLMH.

Curyauys ecTb pparMeHT 00beKTUBHOW JIeHCTBUTEIbHOCTH, OTPa)KaeMblli CyOBeKTOM B TpoIiecce
ero esTeNbHOCTH. Takoe ompezesieHWe BK/IIOYaeT B TIOHSATHE CUTYyalUM He TOJBKO COBOKYITHOCTh
TIpeIMETOB U UX CBOWCTB, HO U YeJI0BeKa C ero NnepeXuBaHUsIMU MbICASIMU. OKpy’Kaloluid uesioBeKa MUD
XapaKTepU3yeTCsl MHOXKECTBEHHOCTbIO OOBEKTOB W OTHOLIeHWH. OfHaKO /i KOHKDETHOTO YesioBeKa
CHUTYyalMell CTaHOBSATCS JIUILB Te 0OCTOSITeIbCTBA, Ha KOTOPBIe HarpaB/ieHa TMYHOCTh. HarpaB/ieHHOCTh Ke B
peasibHbIX  YCJIOBUSIX OOyCTOB/IMBaeTCs TOTPeOHOCTSIMM, HHTepecaMy, ujeasamMu. B obyueHuun
HaIpaB/lIeHHOCTb 33/laéTcsl TperiofiaBaresieM, KOTOPbI TIpejjaraeT ONpefe/éHHble CUTyaldu A MX
OTpakeHus B peuu /2/.

2. OcHoOBHbIE CBOMCTBA CUTYaIH.

CBolicTBa CUTyaLMM J0JDKHBI OBITH [JaHbl B TepMUHAX OTHOIIeHWH. CHTyalysi He MOKeT ObITh
OIMCaHa TMyTEéM TIPOCTOTO TIEPEUMC/IeHHs] e€ CBOMCTB M KauecTB, MIOTOMY, UYTO 3TO He BCKDbIBaeT eé
CYIIHOCTH, He OOHa)XKaeT TOM TMPY)KWHBI, KOTOpasi AT TIpe/CTaB/eHde O MPUYMHAX Pa3BUTHSI CaMOM
CHUTYalUH, U He 00BsICHSIeT peueBOro NnoBesieHust CyObeKTa.

"... AHaiu3 B CUTyalluM eCcTb He CTOJbKO aHalW3 CBOWCTB, CKOJILKO OTHOLIEHWH, ero
WCIIO/Ib30BaHKe JI0J/DKHO 3aK/T0YaThCs B XaPAKTEPUCTHKE CHUTYallid, B TEPMHUHAX OTHOILEHWH, MO0 |
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CBOWCTBA 3/leCb PACCMaTPUBAIOTCS KAK MOMEHTbI OTHOLIEeHUH" /3/. DTOT dakT npesCTaB/seTCsl Ba)KHbIM

IIPY BOCCO37IaHUM CUTYalL[Mi KaK peueBOro CTHUMYyJa B yueOHBIX yCIOBHSAX. Takue CUTyal[UM [JO/DKHBI

OBITH OMMCAHHEM CYIECTBEHHBIX OTHOIIEHWH MEXY: a) pa3/uuHbIMH CyObeKTamu; 0) pasmu4HbIMH

JI0JIbMU; B) 00BeKTaMH M MI0pMU. OTiMCaHye TaKMX OTHOLIEHWH eCTh OITMCAHHMe siipa CUTYaLUH.

OCHOBOY BCSIKOM CHTyalliH [JO/DKHBI OBITH OTHOLIEHHS] YUaCTHUKOB JWajora Apyr K Jpyry U K
OKpY’KaromuM ux obcTositesibcTBaM. HeoOX0JUMBIM MTPU3HAKOM BCSIKOW CUTYyalLIMH sIBJISIETCS] e€ BpeMeHHO-
MPOCTPAHCTBEeHHast JIOKAIM3alysl. JTO 3HAYWT, YTO OMMCaTe/lbHOe Tpe/CTaBleHre yueOHOW CUTyaluu
JOJDKHO 00si3aTesIbHO CO/iepKaTh YKa3aHue Ha BpeMsi U MeCTO JIeCTBUSI.

C BpeMeHHO- NPOCTPAHCTBEHHOMW ONpe/e/IeHHOCTbI0 COOBITHI CBsI3aHbl TakKue CBOMCTBA CUTYalLUH,
KaK CTaTUYHOCTb W JAMHAMHUYHOCTb. CTaTUYHOCTH XapaKTepu3yeT CUTyal[Hl0, B KOTOPOH HeT pa3BUTUS
JerictBusi. JlMHAMMKA — CHOCOOHOCTb CHUTyalud K W3MeHeHWIo. TeHJeHIMs K CMeHe OJHHX CHUTyarui
JPYTMMH XapakTepHa /ijisi BCIKOTo OoJiee Wy MeHee TPOZOJ/DKUTEbHOTO pasroBopa 1 TpedyeT BK/IOUeHMs B
onvcaHve y4eOHOM CUTyalluy Mopsifika CMeHbl 06cTosiTennbCTB. EC/M BBl XOTHTE TIPEAJIOKUTL CTYAEHTaM
nobecesioBaTh Ha TeMy «IIporysika 1o TOpozy», 3TO 3HauuT, UTO Hapsily C BBIIIeCKa3aHHBIMU TIPU3HAKaMU
cuTyalMd HeoOXOJMMO TIOKa3aTh pasBUTHE B CUTyalUud, KOTOpasi MOXKeT ObITh, Harpumep, OTpakeHa
crefiyroniiM obpasoM: "BblI rysisieTe 1o Topofy, Bbl Her30e)XHO 3aX0JuTe B MarasuHbl, IlepexofiiTe YIuLlbl,
COTJIaCOBBIBaeTe C MOMyTYMKOM CBOM TUIaHBI, 00Cy’KZaeTe, KAKMUM TPaHCIIOPTOM U Ky[a 1oexaThb 1, ec/ii Bac
B MyTH 3aCTaéT rojiof, Bbl OKyIaeTe MMPOXKKYU WK UJeTe B CTOJIOBYIO U T.A.".

B3aumogelictBre cyObekTa M CUTyalUM HaXOJWUT CBOE OTpakeHHe B peueBOM IIOBe/leHHH, 10
OTHOILIEHUIO K KOTOPOMY CUTyalldsi HOCUT TIPUHYIUTE/NbHbIA XapakTep. 3a/jaBasi orpefie/iéHHble CUTYaLiH,
MOXXHO BJIMSITH HAa PeUeBYIO JlesiTelbHOCTh. KakrM 00pa3oM Takoe B/IMSIHHE CTaHOBUTCS BO3MOXKHBIM? Bepb
peueBast [lesiTeJIbHOCTb He sIBJIsIeTCSl pe3y/IbTaTOM MPOCTOro MaCCUBHOIO CTAHOBJIEHUSI BDEMEHHBIX CBsi3ell B
XO/le pearvpoBaHusl Ha OT/e/IbHble BHEIIHWe pas3fpaxuTend. B coBpemeHHoOl ¢ursnonoruu Bcé Goibliee
MeCTO 3aHMMaeT "MOAXO0J K OpraHu3My Kak K HeJleJIMMOMY LieJIOMy, He TTaCCUBHO B3aUMOZelCTBYOIIEeMY, a
aKTMBHO U 1ieJieHarpaB/ieHHO BO3/leHCTBYIOILeMY Ha OKpPY KaroLuil Mup" /4/.

Vcxons W3 ompefenieHHsl peueBOW [esiTe/IbHOCTH, IPUHATOIO MCUXojoruyeckoil mkomnoit JI.C.
BbIroTCKOr0, OHa paccMaTpUBaeTcsi Kak CJIO)KHas ''COBOKYITHOCTb TIPOLIeCCOB, O0BbeAVHEHHBIX 0O0IIei
HarpaB/IeHHOCTbI0 Ha JIOCTWKEHHe OIpe/le/IeHHOTO pe3yJbTaTa, KOTOPBIM SB/SeTC] BMeCTe C TeM
00BbeKTUBHBIM TMOOyJUTe/leM [AHHOM [esTelbHOCTH, T.e. TeM, B UéM KOHKDEeTU3HPYeTCs Ta WM MHas
norpeOHOCTD".

B ompezseneHny SICHO TOBODUTCS, YTO BCSKas JeATebHOCTb TIPeATosaraeT OOBeKTUBHBIN
nobyuTensb, onpefenéHHbII MOTHB. TakuM MOTHBOM siBjisieTcsi OOOOI[EHHas 1je/lb KOMMYHHUKALUH,
OTpaKawolljasi HaNpaB/leHHOCTb JIMYHOCTH. MTak, BO3felCTBUe CUTyalluM Ha peueBoe II0BejeHMe
OII0CpeZI0BaHo Lie/IbK0 KOMMYHUKAaLUU.

YTBepXKAeHWe O TNPUHYJUTEJBLHOM XapakTepe CHUTyalluM He [O/DKHO HOCHTh KaTeropHuecKou
xapakrep. OHO yMeCTHO JMIIb TOTJQ, KOTJa TOBOPUTCS 00 o0yuyeHMM Ha HayalbHOM 3Tarle, TJe peub B
OCHOBHOM TO/ITOTOBJIEHA, T.€. 33/laHa KakK B IjiaHe (OpMbI, TaK U B IJlaHe coflep>kaHusi. Ha crapimx Kypcax,
TeM 0oJiee B eCTECTBEHHBIX YC/IOBUSIX OOIIEHMs, O/fHA M Ta K€ CUTYalisi MOXKeT BbI3BaTh Y Pa3HBIX JIIOZeH
caMble pa3/iMuHble peyeBble BHICKa3biBaHMsA. V1 yeM cBoeoOpasHee BbICKa3bIBaHHMe, Te€M BHIIIe YPOBEHb
passutus peud. "Ilo-BUAUMOMY, TPUXOAUTCS CUUTATh, YTO B IIPOLiECCe TIOPOXAEHUS peud KOAUPYeTCs
HEeCKOJIbKO BHESI3bIKOBBIX CO0O0IIeHud. TONbKO OJHO W3 HUX MMEeeT CBOMM COjlep)KaHHeM KOHKDETHYIO
CHUTYalMIo; BCEr/la eCTh U JIpyroe, TIOTeHIMasbHOe COOOIIeHre, cofiep)KaHreM KOTOPOTO CY>KUT TOT WU
MHOM ¢hparMeHT COILMA/ILHO-UCTOPUUECKOTO OITbITa UesioBeuecTBa" /6/.

ITosToMy, Korjja Mbl TOBOPUM O TNPUHYAUTENLHOM XapakTepe CUTyalluid B eCTeCTBEHHOM peueBOM
001[eHNH, UMeeTCsI B BUALY, UTO CUTYaLWsi COOOLaeT TIOBeJIeHHI0 ero «KauecTBa CBS3aHHOCTH» M HU B KOeM
C/Iy4ae He OZJHO3HAYHOCTh Peakl|i Ha Heé.

Bugp! curyaruii.

Ba)XHbIM C MeTOJMUECKON TOUKY 3PeHusl Ipe/iCTaB/sieTCsl BONPOC KiaaccuuKauy cutyauuil. B ganHoin
paboTe mpejaraeTcsi YeThipe pa3/MuHBIX BU/A KIacCHUKALM, 0003HAUEHHBIX IO TPUHLUITY TapHOTO
IIPOTUBOIIOCTABJIEHUS:

1) MuKpo- 1 MaKpOCUTYaLUH;

2) ecTeCTBeHHbIe M UCKYCCTBEHHO BOCCO3/JaHHbIe CUTYaL1y;

3)cuTyauuy, orpezernsemMble (GOpMOIl Mepe>KUBaHUS U BHELIHUMU 00CTOSITE/IbCTBAMU, KOTOPbIe B HUX

OTPa’karoTcs;
4)3KCTPaIMHIBUCTUYECKHEe U IMHTBUCTUYECKHE CUTYaLiH.
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Takoit mofxos K KiaaccuUKalMKd —CUTyaldd — TIpecjieflyeT  UHhCTO
MeToJUuecKue Liend. BblfileneHre TmepBoro Buja K1accHUKALMM BbI3BAHO O0OIeANUaKTHUECKUM
TIPUHLIUIIOM, TPeOYIOIIMM TIPOXOXKJEHUs] MaTepvasa B TOpsiKe HAapaCcTaHUs TPYAHOCTel. DTO ZAenaeTcs
HeoOXOIMMBIM 7IpoO/ieHHeM MaTepuasia Ha MHHUMAJIbHbIE eJVHUIIBI, UYTO TI03BOJISIET TPe/ICTaBUTh
TPYJHOCTH B pacusieHeHHOM BH/ie. [TocKombKy 3afjaueli B 06/1acTv 00y4yeHHs Uanoruueckoi peuu siB/iseTcst
yMeHHe BeCTU [JUa/ior Ha TeMbI, TIPeAyCMOTPEeHHbIe MPOrpaMMOM, TO AMAsorT, BK/IIOYANOLIUKM 3aaHHYIO
TeMaTUKy, OyJeT oTpakeHMeM Makpocutyaluu. IIyTh K Hell BefieT uepe3 YCBOeHHe LIeJIor0 psifia
MUKDPOCUTYaLUH.
OripefiesieHle KaK/0r0 BUfla CUTyalMid [O/DKHO OBITh JaHO B JIBYX
TUlaHax, C TOUKY 3PeHHUs1 CTUMYJIa U C TOUKH 3peHusi Criocoba peueBoi peakiy Ha Hero. B TakoM ciyuae
MUKDPOCUTYalisl — TIPOCTON CTUMY/ (OTpaXkaromidi CTaTUUYHYI0 CHUTYAIlUi0), PeueBOM peakiyiedl Ha
KOTODBIN sIBJISIETCSl COUeTaHUe [ByX-TPEX B3aUMOCBSI3aHHBIX peIlIMK. VuttocTpaliveil MoXeT CIIy>KUTb
CJIeAYIOIUH TTPUMED, Peanu3yIoLvi 0JHY MPOCTYIO 1ie/ib KOMMYHHUKALWH.
Ilenb: [ToroBOpeHHOCTh O TUIaHaxX (KOr/la BCTPEUaloTCs B CBOOOJHOE BpeMsi W pellaloT MOOpPOAWTH TI0
ropoay).
Where will we go today?
- I suppose we" 1l make a ittle trip.
Let s go to a country.
We can drink coffee somewhere.

PeueBasi peakuusi TipeficTaB/ieHa TpPeMsi B3aMMOCBSI3aHHBIMHU DeIiMKaMu cobecefHUKOB. Tak Kak
JManor TIpeXk/ie BCEro peyb BO3JEMCTBYIOIasi, TO LIelH, KOTOPBIMH DPYKOBOJCTBYIOTCS CO0eceHWKUA B
pasroBope, He BCerJa COBMA/AlOT. B TakoM ciydae MpOCTOM CTUMYJ/T BK/IFOYAeT JiBe Liey OOIeHus], KaKzas
13 KOTOPBIX sIB/IsIeTCS] MOTHUBaLel BbICKa3bIBaHUs KaKOr0-TO OIHOTO yYacTHHKA Juasora. JJokasarenbCTBOM
CITY’>KUT TaKasi CUTYaLUsl.

Hensn:
1. CTpem/ieHHe MOKa3aTh, YTO cobeceJHUK Herlpas.
2. CrpemsieHHe OTCTOATH CBOE MHEHHE.
1.Take your words back
2.You should appologize.
MUKpOCHTYallsi — CJAOXHBIM CTUMYJ, OTPa)KalolUi [JUHAMUUHYI0 CUTYal[UI0 W HaXOZSIIWH

BbIpa)KEHHe B Lle/leHalpaBJIeHHOM peYeBOM TIOBeleHWM, WMeIOL[eM MHOIOCTeleHHbI XapakTep B
JIOCTYDKEHUU 11e/i. TIpUMepoM sIB/IsieTCs HeOOJTBITION TUaor MeX/y JIeBYIIKON U FOHOIIIeH, KOTOPBIH 3alésn
3a Hell, uToObl BMecTe uATH Ha Oan. Ilesb KOMMYyHHKaLMU C/I0KHas U MHAMBHAYya/dbHAa [JIs1 KaXJOro
y4YacCTHHKA JIMaora.

Ilenb: O6paTuTh Ha ceOsi BHUMaHMe.

1. TIpocbba nmomoXaaTh.
2. TIoHpaBUTHCA JieBYIIKe, TIO/JapPUB LIBETHI U TEM CAMBIM [JOCTaBUTb €l YZOBOIbCTBUE.
3. BolpakeHue BOCTOpra B 3HaK 0/1aro/lapHOCTH 3a L[BETHI.
4.BoipakeHue paioCTu B CMYIIEHHO-C/Iep>KaHHOM dhopMe.
1. Are you ready Ann?
2. Yes, please. Look at my dress.
3. But here you made me pleasure.
4. Flowers, real flowers, for me?
In the middle of the winter.
5. Oh, no. It s only flowers.

Takum 06pa3oM, MexaHU3M, KOTODPbI NIPUBOAWT B BIKEHUE MIPYKUHY Pa3BUTHS JeHCTBUS B Uanore,
OoueHb C/1I0)KeH. Makpocuryarysi Ge3rpaHMyHa. JTO caMblii OO/bIION 00BEM MHKPOCHTYallWi, KOTOPBIH
TOJBKO BO3MOKeH. OffHAKO B yueOHOM TIpoljecce TPAaHHLIbI MaKpPOCHUTYaLMH OTPEeeNSIOTCS TeMaTHKOM,
3HaHHEM SI3bIKOBOTO MaTepHasa, CTYIeHbI0 00yUueHus..

YKe TpaJIMLIUOHHBIM SIB/SE€TCS B MeTOAUKe Jle/leHHe Ha eCTeCTBEHHO M HCKYCCTBEHHO
BOCCO3/laBaeMble CUTyalud. EcTecTBeHHbIe CUTYaLUy TIPe/ICTaB/ISIIOT COO0M ecTeCTBEeHHBI CTUMYJ K peuH B
BH/Ie BHYTPEHHHUX TOOY)KIEHUH U OOCTOSTeNbCTB JIMHTBUCTUUECKOTO M SKCTPATMHIBUCTUYECKOTO TjIaHa,
peasibHO CYIIeCTBYIOLUX B XKHU3HMU.

HcKyccTBeHHBIE CUTYaliM — WCKYCCTBEHHO CO3[aBaeMblii CTUMY/J B BHe BOOOpaXkaeMbIx
06CTOSATENBCTB.
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[Henennie cutyauuii, ucxofs u3 (Gopm mepexrBaHUsS U OTPa’kaeMbIX OOCTOSITENbCTB, CBSI3aHO C
pas/jMuveM BHEIIHMX M BHYTPeHHUX (DakTOpoB, B/USIOIIMX Ha peuyeBoe IIOBeJeHHe, B CUIY
00yC/IOB/IEHHOCTH TIOBeJEHUSI Ye/ioBeKa KakK ero JIMYHOCTBIO, TaK W BHeIIHed curyauueil. Ilo3HaHue
BHYTPEHHUX ()aKTOPOB COBEPIIIaeTCs MyTEM BbIBeJieHUs] UX U3 ocobeHHOCTel mnuHoCT. OTCrO/ja CUTYaLWH,
orpejiesisieMble (hOPMOH TepeXXUBaHUS - BHYTPEHHUH CTHMYJI, TOOYX/JAIOMIWHA K PeYeBOMY [IeMCTBUIO, a
CUTyalysi, OrpejiefisieMasi BHELIHUMH OOCTOSITe/IbCTBaMH, - CTUMY/J K peud B BHe 0OCTOSITeNbCTB,
HEe3aBUCUMBIX OT TMYHOCTH.

BriziesieHrie SKCTPaIMHTBUCTUUECKUX M JIMHTBUCTUYECKMX CUTyaldii 0OyCJ/IOBNE€HO pasmddveM
criocob0B BOCCO3/IlaHUS CUTYaLUH.

JKCTpaNMHTBUCTUYECKAsl CUTYalysi — CTUMYJI, CO3[jaBaeMblii C MOMOILBIO 3KCTPATMHIBUCTHYECKHX
cpeZcTB (peanbHOMN [1eHICTBUTENEHOCTH). PeueBasi peakijisi XapaKTepU3yeTcsl BO3pacTaHUeM 3JI/TUIITUUeCKUX
KOHCTPYKLIMA M SMOLMOHA/bHOCTBIO. Takuve CHUTyalliM dallle BCTPevaloTCsi B peasbHOM oOmieHud. B
00yueHHHU PUMEPOM 3KCTPaTMHTBUCTUYECKOM CUTYalUU SB/ISeTCS KaZp HeMoro GuibMa Wiy KapTUHKA.

JIMHrBUCTHYECKasi CATYaLUsi — CTUMYJ, CO3/laBaeMblii C MOMOLIbIO JIMHTBUCTUYECKUX CPEJCTB, C
MIOMOLLbEO KOHTEKCTa.

K Takoii curyanuu oueHb yacTo Inpuberaer mperojaBare/ib Ha YPOKe, BOCCO3/jaBasi C MOMOILbIO
KOHTEKCTa eCTeCTBeHHble CUTYyal[i, KOTOpbIe OKa3bIBalOTCS TeM CaMbiM BK/IIOUEHHBIMH B Camoe
cofiepxanue peuu /7/. Bor, Hampumep, onvcaHue CUTYallUd pasroBopa MexAay [ABYMs IOAPOCTKAMU —
IOHOLIIel U [1eBYIIKOMH, - KOTOPBIM 3aX0Te/I0Ch [I03HAKOMHUTLCS JPYT C APYIOM.

OmnucaHue CHTyarnyH.

FOHoma obpariiaeTcsi epBbIM, CTapasiCh, eCTECTBEHHO, CKPBITb CBOE CTpeM/IeHHe LITyTKOH. [leByIka
OTBeuaeT He3aBHCHMO, HO M OHA XOUeT, UTOObI HauaBIIMHCS Pa3roBOp, 3aMHTEPEeCOBABILNM €€, He OKOHUMIICS
OeicTpo. B pe3ynbTaTe pasroBopa cobeceJHUKH y3HAIOT APYT pyra U OKasblBaeTCsl, UTO OHU YKe CJIbIIIANN
APYT O pyre.

CTuMynoM MoOXeT OBITb He TONBKO ONMCAHWe CHUTyalMid, HO W cCama peueBas peakLus
(mpepiiecTBytOLjas pervivka). OnvcaHue CUTyaldii MoKeT ObITb Ipefie/lbHO OOOOIIEHHBIM WM Ke,
Hao0OpOT, OUeHb pa3BepHYTHIM C TeM, UTOObI CTY/IeHTbl UMeT BO3MOYKHOCTh HCIIO/Ib30BaTh €ro sS3bIKOBOMH
MaTepuas Mpy BeJleHUH AWaora.

Mexxay STUMH [BYMs TMOJSIPHBIMM BHJAMHU CYILLECTBYIOT CHUTYyalldd, HCIO/Nb3YHOIIKMEe Kak
JIMHIBUCTUYECKHUE, TaK W 3KCTPAIMHIBUCTUUECKHE CPEe/ICTBA AJIsl CTUMY/TUpOBaHus peur. CyMMHpys o01iue
CBeJIeHUsI 0 CUTYal[M KaK CTUMYJIe, MOJKHO BBIJIJTUTh CIeAyIoIre o01pe TpeOOBaHus K Hel.

1. Bcsikasi cuTyauusi CIy>KWT AJIs1 paspelleHdsl Orpejie/leHHOM 1jeJid KOMMYHHKaluu (IIPOCTOM WM
C/IO’KHOM).

2. OCHOBHBIMU €€ TIPU3HAKAMH SIBJISIOTCS OTHOLIEHUS YYaCTHUKOB Auajora Apyr € JAPYroM W K
O00BeKTY BBICKA3bIBaHHS, a TaKKe BpPEMEHHO-TIPOCTPAHCTBEHHAas JIOKAaIM3alisi W BBITEKAOLHe
OTCHO/]a IMHAMAYHOCTD MO0 CTaTUUHOCTh. COBOKYITHOCTB 3THX IPU3HAKOB /IaéT OMMCaHKe YC/IOBUM
o011eHws.

3. TIpu CTUMYJ/IUPOBAHUH [UAJIOTHUECKOH peur HeoOX0AUMO pa3iuuaTh;

1) MHKpO- ¥ MaKPOCUTYALUU;

2) HCKyCCTBEHHbIe U eCTeCTBEHHble CUTYyallly;

3) cuTyalmu, cysKalye BeIpakeHreM (hopM TiepeXXUBaHUi U BHEIIIHUX 00CTOSITE/TbCTB.

4) JMHTBUCTAYECKHE U SKCTPAIMHIBUCTHYECKHE CUTYaLUH.

KoHeuHo#l 3ajjaueii ympakHeHWd Ha KOMOWHMDOBaHWE JOJDKHO SIB/ISITCS Pa3BUTHE BCEX
OTHOCSIIIIUXCS CHOJla YMEHWM B WX COBOKYIHOCTH, TIOCTelleHHas JIMKBUAALWS TIOSIBJIEHUS] OCO3HAHHO
BepOa/IM3MPOBAHHBIX 3/IEMEHTOB DOJHOTO si3bIKa M TIpeBpalljeHHe KOMOWHAI[MOHHBIX /IeMCTBUI B
aBTOMAaTU3UPOBAaHHbIE C TeM, UTOObI ydYallydecs MOIJIA OTHOCHUTE/NIBHO HENpUHY)XJEeHHO COoYeTaTh
NpoiIeHHOe TIPU OCYIIeCTB/IEHNH CaMbIX Pa3HO00pa3sHbIX KOMMYHHUKAaTUBHBIX Lie/ieid.

Pa3BuTble KOMOWHMDOBAaHHbIE YMEHHSI TI03BOJITIOT DACIIMPUTh PAMKH YCTHOM TPaKTUKU
yuallyxcsi: Jal0T BO3MOXXHOCTb aKTya/JU3UpOBaTh AJIs1 OIpee/éHHON ayJuTOpyUu U AJIsl OrpefiesiEHHOro
obyuatoierocsi coobiieHust 1 6ece/ibl 110 TeMaM yueGHOM NporpamMMbl, FOBOPUTh 1 Ha TeMBI, He CBSI3aHHbIE C
TIPOM/IeHHBIMH, LITUPOKO 00CY>KJAaTh TIPOUMTAHHOE U YBUEHHOe, OecefloBaTh O Pa3/IMUHbIX COOBITUSIX XKU3HU
B Hallleld CTpaHe | 3a pyOekoM, ¥ TaKiM 00pa30oM IpeBpallaloT MHOCTPAHHBIH SI3bIK B TIOZJIMHHOE CPeJCTBO
OOIIeHMS.

Cnucok ucnonb308aHHbIX UCIMOUYHUKOG:
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"Taxcenoea A.C., *Abukenosa XK. XK., *Kpbikbaeea A./].
Masucmp-aea oKbImywbLiap
Abati ambiHOoaebl Kaz¥I1y, Anb-Dapabu ambiHdaebl Kaz¥y, JTuHe8UCMUKABIK KOA1€0MHC
Anmamnbi, KazakcmaH

OKBITY JIbIH, IOCTYPJII JKOHE MHHOBAIMSI/IBIK S/JICTEPIL: OKY ITPOIIECIH/IE
BEJICEH/II OKBITY OICTEPIH KOJIJJAHY

AHOamna

Byt makasiazja OKpITYbIH, JICTYPJIL )KoHe 3aMaHayH 9icTepi KapacTelpbuirad. OKpBITY[bIH A3CTYPJIL
JK9He 3aMaHayM o/licTepi Tayesci3 oOW/ay JaFbUlapblH JaMBITYFa, »KaHa JKarjaiizia Oarjap/iayra,
rpobsieManap/pl IMelyaiH, ©3iHAIK TacingepiH i3geyre, ayauTtopusMeH ickepsik OaiillaHbIC OpHATyFa
Ka@KeTTi KaFjaiiap >kacaiiibl. VIHHOBaLMA/IBIK TeXHOMOTHsIAp AICTYPJIi TEXHOJIOTUsUIap/iaH, eH, aafibIMeH,
OKYy IIPOLIECIiHIH, Heri3ri KaTbICyIIblIapbl — OKBITYLLUBI MEH CTyAEHTTePAiH, OpHbl MEH DeJliMeH, OJapAblH
KapbIM-KaTbIHACBIMeH, OifiM Oepy KbI3MeTiHiH, CUTaThl MeH Ma3MyHbIMeH epekiiiesieHe 1i. Kas3ipri oKeITy61H,
MaHBI3ZbI epeKILesiri - OHbIH, CTyJeHTTepAi OelliMfenyre FaHa eMec, COHbIMEH KaTap d/IeyMeTTiK e3repicTep
JKaF/aiiapeiH OesiceHyi urepyre nadbiHzAayFa OarbiTTamysl. by 6inim 6epy Garzmapmapbl 90-KbUiapbIH
6aceiaza OHECKO 6arap/siaManapbiH/ia >KyMbIC OaF/iaphbl peTiHzie XanbIKapasblk, JeHrei e TaHbII/IbI.

Kint ce3jep: AsCTyp/ii >koHe 3aMaHayd JJiCcTep, WHHOBALUSIBIK TEXHOJIOTUS, [af[bl, OWjay,
Oarap/ay, KapbIM-KaThiHac, 0iiM 6epy KbI3MeTi.
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TPAJUIINOHHBIE 1 UTHHOBAIIMOHHBIE METO/bBI OBYUYEHUA: IIPUMEHEHUE
METOJOB AKTUBHOI'O OBYUYEHUA
B YYEBHOM ITPOLIECCE

AHHOMayus

B »3Toli cTaThe pacCMaTPUBAKOTCS TPAJMI[MOHHBIE M COBPEMEHHBbIE METO/bI  OOyUeHHs.
TpaauliMoHHBIE M COBpEMEHHBIE METO/Ibl 00YUeHHUs CO3/al0T He0OX0AUMbBIe YCIOBHS /il PA3BUTHS HABLIKOB
CaMOCTOSTE/IbHOTO MBIIIIEHNs, OPUEHTAI[UM B HOBBIX YC/IOBUSIX, ITOMCKA COOCTBEHHBIX CIIOCOOOB pelieHus
npobJieM, YCTaHOB/IEHHS [IEJIOBBIX KOHTAKTOB C ayJUTOpHel. VIHHOBAI[MOHHbIE TEXHOIOTUM OT/IMYAIOTCS OT
TPAJMIIMOHHBIX, TPeXK/e BCEro, MECTOM U POJIbI0 OCHOBHBIX YYaCTHMKOB 0Opa30BaTeNbHOTO Tpollecca —
TIperiofiaBatesiss U CTYAEHTOB, UX B3aMMOOTHOILIEHUSAMH, XapaKTEpPOM U COJep)KaHWeM o0Opa3oBaTebHOMN
JesITelTbHOCTH. Ba)kHelIas yepTa COBpeMeHHOT0 00yUYeHHs - ero HarpaB/JeHHOCTh Ha TO, UTOOBI TOTOBUTh
yUaIniyuxcsi He TOBLKO MPUCTIOCabIMBaTLCS, HO M aKTMBHO OCBAaWBaTh CUTYAlMU COLMAIBLHBIX TlepeMeH. DTH



A6ail ambiHOaebl Kas¥ITY-Hiy Xabapwbicbt, «Kenmindi 6inim bepy sicaHe wemen mindepi cpunonoeusicbr» cepusicbl, Ned(44), 2023 dic.

obpa3oBaTesnbHble OpHEHTHPbI K Hauany 90-X IT. TMOMyYWIM MEeXAYHapoJHOe MpH3HaHHe B KadyecTBe
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TRADITIONAL AND INNOVATIVE TEACHING METHODS: THE APPLICATION OF ACTIVE
LEARNING METHODS
IN THE EDUCATIONAL PROCESS

Abstract

This article discusses traditional and modern teaching methods. Traditional and modern teaching
methods create the necessary conditions for the development of independent thinking skills, orientation in
new conditions, finding your own ways to solve problems, and establishing business contacts with the
audience. Innovative technologies differ from traditional ones, first of all, by the place and role of the main
participants in the educational process — the teacher and students, their relationship, the nature and content
of educational activities. The most important feature of modern education is its focus on preparing students
not only to adapt, but also to actively master situations of social change. By the early 90s, these educational
guidelines had gained international recognition as working guidelines in UNESCO programs.

Keywords: traditional and modern methods, innovative technology, skill, thinking, orientation,
relationships, educational activities.

Kipicrie. [JlacTypsi >k3He 3amMaHayu JficTeMe, SFHU ObITY/BIH Ke3-KejJreH 9JiCiH HeMece
CTpaTerwsiCblH KOJIJAHy VIIiH OKBITYIIbI MaHbI3bl (DakTopiapiel eckepyi KakeT: 9p CTYZAEeHTTIH
KBI3BIFYIIBUIBIFBI, MOTUBAIUSCH] >K9He WHTe/UIeKTyan bl KabinetiHiH geHredi. On oKyl OinimMrepsnepzin
JaMy TIporieciH Ke3eH-Ke3eHiMeH TycCiHyZeH Oactaybl KepeK. BaymHbiH, 6iqiM 0Oepy MakcaTTapbIHBIH
TAaKCOHOMMUSIChI KOTHUTHUBTIK CaJiaZia aaThl CAHATTHIH MepapXUsChiH aHbIKTaiAb! [1](KecTeHi KapaHsbI3.).

Biny (aknapatTbl KaiTanay)

TyciHy (MaTepuangapapli MaFbiHACbIH aLly)

Konpgany (Toxipubeae KongaHy)

Tangay (MHTepnpeTaums. KypbiibiMbl
aHbIKTay)

YuHakray (LLbirapMaLubibIk, XYMbIC)

Baranay (Kputepuit HerisiHae MafbiHaCbIH
6aranay)

Kecte 1. BiymHbIH 6is1iM 6epy MakcaTTapbIHbIH TAKCOHOMUSICHI

OKpITYyIIBI 63 OimiMrepsiepiHiy, KaKeTTUTiKTepi MeH KabileTTepiH, ofap/bIH OKY TpOIleciH Kamai
KaObUIIaTBIHBIH JK9HE OChI TIPOLIECTe [JAaMUTHIHBIH Oilyi Kepek >koHe OChl Herisri olsapra CauKec
ayZIMTOPUSI/Ia OKBITY CTPATErusiChbiH KYPYbI Kepek. ['ap/iHep TeopusiChbiHa CaliKec, OapJibIK afamap e3/epiHiH
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Kabi/neTTepiHiH, 3pTYpJi MHTE/UIEKTICi MeH >KeKe KepiHicTepiHe ue, 3p aZlaMHBIH €epeKile "KOTHUTUBTI
npodumni” 6ap [2, 8 6].

TapaHep naiibiM/jaybl OOWBIHILIA UHTE/IIEKT KYPUTLIMBI YCBIHBUTYBI MYMKIH [2, B.9-14]:

(a) TMHIBUCTUKABIK - aybI3llia UHTE//IeKT;

(6) norykasbIK-MaTeMAaTUKAJIbIK, UIHTE/IJIEKT;

(B) KeHiCTIKTiK-BU3ya/ bl UHTEIEKT;

(r) My3bIKasbIK UHTEJIEKT;

(1) neHe-KWHECTETHKAbBIK MHTEJIIEKT,

(e) TyIFaapasblK UHTEIEKT;

(oK) TyTFailIiIiK MHTE/IeKT;

(3) HAaTypanUCTiK UHTEJIIEKT.

VHTe/IeKTTiH KONTiri TeopusChl TiNAIK CHIHBINTA OHAW KO/JaHyFa OOMaThIH OKBITY 9/iCTEpPiHiH
allyaH TYPJIIiriHe ecik alafibl >KoHe MyFajiMre cabakTapZbl YHBIMIACTBIPYZABIH, SPTYPJi 3ficTepi MeH
(opMasapel apKpUIBI 3aMaHayd OKBITY CTpaTerusiylapblH KeHelTyre MyMKiHAiK Oepeni [3, 516].
Binimrepnepaiy KabineTTepi MeH WHTE/IEKTYabl AaMy J9PEXKECiH ecKepe OTBIPBITN, OKBITYIIbI TOTTAFbI
aTMocdepaHbl 6ackapa anajpl XKaHe J9CTYpPJii HeMece 3aMaHayH OKBITY dfliCTepiH KOJZiaHy Typasbl CYpakka
)kayarl Oepe amajipl, COHbIMEH Karap ap OimiMrepre 6imiMzi e3iHille Wrepyre KeMeKTeCeTiH KOMEKIIi
KYpa/iZiap MeH OKBITY CTpPaTerusiylapblH TaHJak anajbl.

Hacrypni agic. Tingi okpITyMeH GaliaHBICTBI AICTYPJIi OKBITY 3ficTepi a1 /e KentereH 6iniM 6epy
MeKeMeJiepiHe KeHiHeH Ko/jaHbuiafpl. OKBITYIIBI OKy TPOLieCiH OacKapasibl >KoHe OcChbUIaMina OyKia
TIPOLIECTiH, OpTasbIFbIH/AA O0/1aabl. COHBIMEH KaTap, OKBITY OKYJIBIKTBIH KaTaH HYCKAy/lapbiHa COUKeC JKy3ere
aceIpbiaZibl. OKBITY/IBIH, ACTYPJIi TaCimi-Oy/1 e3apa apekeTTecy Tporieci, MyHza ycra3 OimiM kesi, an
OimiMrepnep cos OiMiMHIH mMaccUBTI anymbulapbl 0o/bin Tabbutafel [4]. [IaCTypsi Iefarorukaibik,
FBI/IBIMHBIH, 9/[iCTepiH KOJ/jaHa OTBIPBIN, OKBITYLIbI TOMTa Y/IKEH OPbIH anajbl )KoHe KAJIBbIITacKaH J3CTYp
OoiibIHIIA JAbIH/AFaH cabak, >KYpri3e/ii: aalbHFBI MaTepUaIibl Kapay, OHbl KaiTanay, )KaHa TaKbIPBITThI
€Hri3y, rpaMMaTHKaHbl TYCIHZIpYy, OKYy, ayJapMasiap MeH >XaTTbIFyJjap/bl OpbIHAAY, KaTenepi Ty3eTy. by
TapMakTap ap cabakka eHri3inreH.

Byn apmictiy Makcatbl - Oimimrepsiep TyciHreHiHe Hemece TyciHOereHiHe KapamacTaH, OTKeH
MaTepuas/bl ecTe cakray. TecTisieyre MaHbI3/bI OpbIH Oepinesi. Bapibik cTygeHTTep Ginimzi GaramayibiH
HETi3Ti az1ici 60/bIN TAOBLIATHIH TECTiNeyAeH eTefi, Oipak coHbIMeH Oipre onapzblH OinmiMiHiH, KabineTTepi
MeH KbI3bIFYIIbIIBIKTaPbIHbIH, aFbIIIAPTTaphl eckepiiMeiai. Ocklialiiia, TONTa OKBITYIILI MeH OimiMrepiy,
e3apa OalylaHBICHl JKETKIMKCi3, an OimiMreprepiH mIeT Tl MeH KapbIM-KAThIHAC TaKipubeci Typasbl
OiiMziepi MeH JaFablIapbIH JAMBITY >KoHE AaMbITY MYMKIHJIT1 a3.

JacTypni OKBITYa KOJIAAHBUIATBIH YII Heri3ri azic 6ap: (1) Tikeneit Hyckaynap MeH zaadpictep; (2)
©3iH/IiK )XYMBIC; (3) ecTy >kaHe 6aKblay apKplIbl OKBITY.

OKBITYZbIH, 3aMaHayu aficTepi. Bap/blk OKBITYIIbUIAD OKBITY[BIH, €H KaKChl TacuifepiH i3pediai
JK9He OKBITYZbIH, 3aMaHayu 9iCTepi MeH CTpaTerusiiapbiH KOJIaHafbl [er CeHiMMeH aiTyra Oosafbl.
ITacTypaiizieH albIpMaIIBUILIFRI, Ka3ipri afgicteMe GimiMrepiy »keke 6achiHa Kebipek OarbITTanFaH. J[KuM
CKpUBHED/[iH, aMTybIHINA, OKBLITYIIBIHBIH, Herisri pesi "OKy TMpoljeciHiH eTyiHe KemekTecy" OOJIbII
TabbLIabl, Oy "OlTiMrepsiepai He OOJMBIN YKaTKaHbIHA TApTy "mereHfi Oingipesi, oapra y3ak, TYCiHiKTeMe
OepMeid, o/1apAbIH KaTbICybl MEH KapbIM-KAThIHACHIH bIHTA/IAHZBIPY apKbUTbI 63 KADKBIHBIMEH JKYMBIC icTeyre
MYMKiHZiK Gepeni [5, 5p].

3amMaHayu ToMTap IPTYP/Ti KepHeKi KypangapMmeH ababikraaraH (6imiMm 6Gepy pecypcrapsi,
KOMITbIOTepJiep, 6acra »KeHe 3/71eKTPOH/IbI KiTanTap aHe T.0.). MyHbIH 69piH 0Ky TpolijeciHe eHri3e ajaTbIH
OKBITYIIIbIFA Y/IKEeH KaKeTTimiK Oap. Ka3ipri oKy mporjecinzie oKpITyIIBI OimiMrepsepre 3epTreyi Kongayra
’K9He KOMeKTeCyTe, OKYZbl KbI3bIKThI €Te OTBIPHII, OMIaCThIPbIIFAH HIPCEHi JKy3ere achbIpyFa ThIPHICY YIIIiH
TyCiHZipy VIIiH KakeT emec. PoHanbj B.YallT 3amaHayu o/licHaMaHBIH, YIII KaFUAAChIH TY>KbIPBIMJAZbI:
celiney apekeTiHiH 6ackiM 60/1ybI, 6al/IaHBICTBI MATIHZ1 OKY TIPOLIeCiHiH, JKYperi peTiHze opTabIKTaHbIPYFa
Oaca Hazap ay/lapy JkKoHe TOMTaFbl CeHIey 3/liCHAMAChIHBIH abCOMOTTI OACKIM/BIFLL. I'paMMaTHKAIbIK,
epexxesiep MeH Ce3[epJiH ’KeKe Ti3iMiH ecTe cakTayZblH OpHbIHA, Ka3ipri ajicreMe "KOHTEKCTIK TUIZL
OeliHeney/li >KoHe MAarAbUIApPAbI AaMbITYAbl" Kajmauabl [6]. Kazipri yakerrta 6i3 0Oinim Gepy mporiecin
’KaKCapTy YLLIiH MeKTelTepAe KOJAaHbLIaThlH KOIITereH 3/[iCTepPMeH aliHa/IbICaMbl3 JK9He OJIap/blH, KOMILIi/iri
eTe KaKChl HaTWKe Oepefi, acipece Oip-OipimeH e3apa apekeTTecy Ke3iHje. ByriHri TaHzma Keseci aficrep
KeHiHeH Ko/iJaHbLIazbi[6]:
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- "rtikenmell HYCKayJbIK" (9piC OKy apKbUIbl OKBITY/[bIH €H KOl TapajfaH Typi; [ereHMeH, Oy
OKBITYZBIH, €H THIM/i 9fici eMec, cTyAeHTTep/iH KehOip TOMTapbl OKBITYALIH, THIMIiTiriHe KOJ
JKeTKi3y YIUiH OKBITYZbIH KbI3BIKThI TYpPJIepiH KaXKeT eTefi);

- 3epTTey apKbl/Ibl OKBITY (OYJT 3/IiC KO yaKbITThI, SHEPTUSIHBI K9HE )KOCTap/Iay/Jbl KaKeT eTefli, bipak,
KebiHece OHBIH THIMZLTITIMEH akTanafbel; Oenrisi 6ip KOPBITHIHALIFA KeMy VIINiH ChIHHA OWay
JarapUIaphbl JaMuabl. By OKBITYALIH, €H Ty/IFara OarbITTaFaH XKoHe TyIFara OarbITTa FaH Jfici);

- TomThIK OKBbITYy (Gipiecinm >KyMbIC icTey MaKcaTbIHJa CTY[eHTTepZi TomnTapra Oeny[i KamTHbI;
a/leTTe, Oesy KabineT AeHreliiHe KapamacTaH >KYpei, TOMTAa WHTE/UIEKTYas[bl AaMy/IbIH 3pPTYPJIi
JeHretinepi 6ap 6anasap 601ybl Kepek);

- "epKiH HYCKayJbIK" (aThl alTbIN TYpraHzal, Oy a/jeKaiiia a3 dhopmanbasl OKBITY dfici; Erep ci3
Oenrini 6ip crygeHTTep ToObHA 6ipa3 yakbIT cabak OepreH 6o0/icaHbI3, OHJA Ci3 OMap/bIH
KBI3BIFYIILUTBIKTAPbl MEH JAUbIH/IBIK AeHTreliepi Typasibl a3zar OifeTiH MIbIFapChI3).

OpicrepaiH Kemimiri 6iniM Gepy MozesbAepiHe TONTACTBIPBUIFAH, COHZABIKTAH 0i3 akmapaTThl
6HJley MOJeNb/iepi, a/ieyMeTTiK MoJenblep, KeKe MOJeblep, MiHe3-KY/blK (MiHe3-KY/IbIK) MoJenbaep
)KyHeci )koHe KOHCTPYKTMBUCTIK MO/ie/lb (MHTerparusiaHFal) Typasbl aiTyra 6onaael. By Oykin anemperi
OKY OpbIHJArbl OiniM Oepy >Kyiienepi OKBITY/BIH eH >KaKChl TICUTIH aHbIKTayFa ThIPHICATHLIHBIH KOPCETe[i.
JKorapelJa atanraH icTep/iH, illiHze MeH 3epTTeyIliiepAiH Keriiri OyriHri KyHre JeiiH eH »Kakchl el
CaHAWTBLIH MOJIe/TB/Ii aTar 6TKIM Kejefi.

OKBITYIbIH, 3aMaHayH, O3bIK TaKiprbesepiMeH OaiiylaHbICTBI Oy >KYMBICTBIH, KinTi AKII-ThIH
Oap/IbIK ey ITaThIHBIH OiiM Gepy >kyikenepiHJe KeH, TapajraH >KoHe eHri3ilireH, coHpail-ak aaeMJeri eH,
JKaKChI OKBITY 9zici 6osbim TabbimateiH SIOP MogeniH Kapacteipy Oosbin Tabbinagpl. Onel KamudopHus
MeMJIeKeTTiK YHHUBEepPCUTeTiHiH KypMmeTTi mpodeccopsapbl [IkeHa OuieBapus MeH Mbspu OmneH Borr,
coHpaii-ak [lebopa IIlopT, Kacibu mamy OOWMBIHIIA KeHECII JKoHe BalllMHTITOHAAFbl KOJJaHOA/IbI
JIMHTBUCTHKA OPTA/IbIFBIHBIH, aFa FBUIBIMU KbI3MeTKepi Kypabl. Byn Mozenbzi GiniM Gepyzi JambITy >koHe
3eprTey OarjapiaMackl, OiniM Gepysi, sapTYyp/iTIKTI >koHe 03bIK TaxKipubOeHi 3eptTey optanbirbl (OPEPE)
JK9He aieMjieTi KemTereH 0acka FhIIBIMH-3€DPTTEY OPTaibIKTaphl Kongahabl [7]. Byn Mozenb KemrereH
XbU1ap OOMbI Ka/bINTaCKaH JKoHe OYTiHze OKBITy/a KYH/EMIKTI KosaHyFa apHanraH. O GapJiblk MeKTer
MoHZepi MeH cabakTapZblH, 0apsblK TypJiepiHze ’Ky3ere achIpbUlybl MYMKiH. By MyramiMHeH >KOFapbl
YUBIMIIBUI/IBIK, TTeH >KaKChl JalbIHABIKTHI Tasar eTei.

SIOP mopesi e3apa OaiilaHBICTEI CETi3 KOMITOHEHTTEH Typajbi[ 7]:

- Cabakka JaubIH/BIK,

- TakpIpbINTHI KYPY.

- TyciHikTi Kipicme.

- Osapa apekerTecy.

- Taxipube koHe KosiaHy.

- CabakThl KOI0.

- Ilony >xaHe Oaranay.

Ochl erKel-TerKelepiiH, apKaMChIChl MyFajliMre >KakChbl HoTWKeJep MeH OKYIIbLIapAblH Kepi
OaliaHbIChIH amy YIIiH cabaKThl >KOCMap/iayFa >koHe KOIoFa KemeKkrece/li >kaHe OarbiTTaipl. SIOP mMozerni
aFbUIIIBIH Ti/liH YHAPEeHYIIiiep MeH aFbUIIIBIH TiIf[i TYPFBIHAAPFa apHajaFaH cabakrap/a KoJAJaHyAblH OThI3
epexiiesirine wWe. By epekilenqikTep JKOFapbia aTajfaH Ceri3re eHri3ireH e3apa 0ailaHbICTHI
KOMITOHeHTTep. Bys oficTi KOonzaHyAblH HOTWXKeCl KOFapbl cara, OKy THUIMZUIILL JK9He OKYLIbIapZblH
yJ/IrepiMiH >kakcapTy 00JbIn TabbLIa bl

HacTypii >keHe 3amaHayu 3ZiCTepAiH apThIKIIbUIBIKTapbl MeH KeMILUiTiKTepi. OKpITYbIH, 3aMaHayu
97licTepiH KoJ/jaHa OTBIPBIN, 0i3 63 )KYMBICBIMBI3Ia KONTereH KOMEKII KYPhUIFbUIap MEH MaTepuasiapZbl
KonjaHa anambi3. CTyaeHTTep, apuHe, (sli-KapTanap, UHTepaKTUBTI TaKTajaap, KOMITAKT-AUCKi/ep >KoHe
T.0. CUSIKTBI 3PTYPJIi KOpHeKi MaTepuanfapbl KO/ZaHaThiH cabakTapJaH Y/IKeH HITeXKe ajajibl, OChlIakia
0/1ap OKYy MaTrepuajblH MYKHUAT )KdHe >KaKChl eCTe CaKTal[bl, OHbl OKBITYIIbl TaKbIPBIITHI AICTYPJi TYpAe
TYCIHZIpreHHeH I'epl y3aK Mep3iMZi >kajplja cakranaabl. byn Kypanjap "OKylLibulapZblH, SKCIUTMLUTTIK-
JleKIapaTUBTI >kaAbiHAArk! dakTinepai Kongaaer" [8]. OKBITYIIBI KeMeKIli KypanfapZbl KONJaHyAbIH YIKeH
nalijacbiH Kepesi.

Kasipri 3amaHrbI 9fficTep MeH KeMIIijiikrep 6ap, osap, KepiciHiue, A3CTYpsi aficTep/iH MaiackiHa
cetinetimi. JKorapeija alThiFaHjal, omap 6isre OGenrimi 6ip Kefepriziep MeH KOJ/aMChI3ILIKTapFa dKemyi
MYMKiH 3aMaHayd OKBLITY KypasjapblH TakfiajaHyra MYMKiHZiK Oepefi, aTan alTKaHAa OKBITYLIbl MeH
CTY[IeHTTiH ©3apa apeKeTTeCy J9peXXeCiH TOMeH/IeTyi MYMKiH, COHbIMEH KaTap >KaOJbIKTBIH >KOFapbl KYHbI
JK9He OFaH TeXHUKAJIBIK KbI3MeT KOepCeTy KaXKeTTi/liri, COHpal-ak OKBITYyILbIapFa TeXHUKaHbl AYPbIC
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KOJIZIAHY/IbI YHPETY KaKeTTiliri Heisgenred. JI3CTypsi OKBITY 3/licTepi y3ak yaKbIT OOUBI KOJZIAHBLIIBL.
OKBITYAbIH, A3CTYPJIi MOZeJTi Ka3ipri 3aMaH >karalbIH/ja MYJ/IieM JYphIC eMec Hemece KOJalChbI3 Jien ailTyra
OoMaipI.

KopeiTbiHABL. ByriHri TaHza ayaudropusizia, acipece OKBITYLIbUIApFa KaHJal oficTepAi KojJaHy
KepeKTiriH adTy KubiH. OKy TmporieciHzie 0api eckepinyi Kepek: ayJWTODHUSIHBIH, ©3i, OKYIIbLJIAp CaHBI,
’KaOJbIKTaJIFAH OKY OpHbBI, CTYAEHTTEepJiH Herisri OimiMi >koHe oslapAblH, KabineTTepi, a/IeyMeTTiK
>KarJanaap, 9p aJaMHbIH, MOTHMBAIUsIChl. OKBITYIIbI OifiM 6epy »Kyieci pykcaT eTKeH Ke3-Ke/reH
Tie/IarOTHUKABIK, 9/IiCTepAi JICTYP/i /le, 3aMaHayu Jla KoJiZlaHa anazibl, Oipak ofap/bIH KeH CIIeKTPiH Koca
ajraHza, 01 63iMeH ThIHBIMCBI3 )KYMBIC iCTell, KYH/IeJIiKTi OKbITY JaFblIapbIH XKETiAipyi KepekK.

ByriHri TaHza eH Ker CypaHbICKa W€ 3aMaHayd OKBITY 3[iCTepiHiH, illliHZe MbIHa/apAbl atar eTyre
Ooslafibl: TPEHUHT; MOJY/bIIK OKBITY; KAIIBIKTBIKTaH OKBITY; KYHABUIBIKTHI Oarfapsay; Kekc-cTany;
KOYUWHT; LIbIFapMalllbUIbIK TONTAap; TAKbIPBINTHIK MiKipTasacTap; KOHCAJITUHL; PECMU ic-1l1apanapra KaTbICy;
aKMapaTThIK-KOMIIbIOTEDJTIK TeXHOJIOTUsIIapAbl KosjaHy; 6iniM 6epy marmHanapbi[2].

Ka3ipri yakpITTa MHHOBAIMSJIBIK OiTiM Gepyie KOJaHbUIATIH TEXHOOTUAIAPAbIH, Herisri TypJepi
peTiH/le MbIHaIap/ibl O6JTin Kepcetyre 60/abL:

- OKpITY HITWXKeCi KOMMYHUKALMSUIBIK J>KJHEe akKIapaTThlK TeXHOJIOTHsUIapJAblH, TYypiHe eMmec,
KypCTap/pbl 33ip/iey MeH YChIHY/BIH caracbiHa OaiIaHbICTBI.

- TexHonmorusiiapAipl — TaHJay Ke3iHAe KehOip TeXHOMOTUANAPABIH,  OifiM  a;myIibuiap/biH
curaTTamasnapblHa, HaKTbl [I9HJIK CcajajapfblH epeKIleliKTepiHe, OKy TarcblpMaaapbl MeH
JKaTTBIFyIapAbIH 0ackiM TypJiepiHe OapbIHITa COUKECTITiH eCKepy KaXKerT.

- TexHonorusiiapZibl TaHaayja e THIM/iCi My/JbTUMEeUSIIBIK TICi O0/bIN TabblIa[bl, OHAA SPTYPJIi
TeXHOJIOTHsIapbl TOJIBIKTHIPYFa, O/1ap/blH 63apa dpeKeTTeCyiHiH CUHEPreTHKa/IbIK 3CepiHe YMTBUTY
KaxKer.

- TexHo/OTUSA/BIK, WHHOBALUS/IAD OKBITYIUBLUIBIK KbI3METTIH CUIaThbiHA aWTapJbIKTall acep eTeTiH
KOITereH Tie/larOrvKasbIK, 9/IicTep MeH JiCTep/iH alTap/blKTali KeHeloiHe JKeje[i, OChLIaiiia
TyTacTail ajfFaH/a nefiaroruKabIK iliki )KylieHiH JaMyblHa acep eTefi.

OKy IpoLieciH/ie kaHa TeXHOJIOTHsJIapAbl KOJIJaHy laMyFa JKeJlefi:

- ’KaHa neJarorvkarsblk 9ZliCTep MeH TaCLIAepi;

- >kaHa Oinim Gepy opTachr;

- OKBITYLLIBUIAPABIH >KaHa KYMbIC CTHUIi;

- MeJaroruKasblk >KylheJeri KYpbUIbIM/BIK 63repicTep.

Iatidanaxeax adebuemmep mizimi:

1. Bloom, B. S. & D. R. Krathwohl. 1956. Taxonomy of Educational Objectives: The Classification of
Educational Goals: Handbook I, Cognitive Domain. New York: Longmans, Green.

2. Gardner H. 2006. Multiple Intelligences.http://books.google.ba/books ?hl
=en&Ir=&id=8K54fg6 YU4EC&oi=fnd&pg=PR7&dq=gardner+h.+(1993).
+multiple+intelligences+the+theory

3. Armstrong, M. (2009) Armstrong's Handbook of Human Resource Management Practice. 11th
Edition, Kogan Page Limited, London.

4. Masaryk University Faculty of Art. Traditional vs. Modern Teaching Methods: Advantages and
Disadvantages ...is.muni.cz/th/86952/ff_m_b1/V Boumova 2008.

5. Scrivener, J. 2005. Learning Teaching. Oxford: Macmillan.http://is.muni.cz/th/86952/
ff_m/MgrDiplomkaBoumova.pdf

6. Christison, M. A. 1996. - Teaching and Learning Language through Multiple-Intelligences.ll TESOL
Journal 6: 10-14.

7. Echevarria J, M. E. Vogt, D. J. Short. 2008. Making Content Comprehensible - The SIOP Model
(4th edition). New Jersey: Pearson Education, Inc.

8. Ortega L.2009.Understanding Second Language Acquisition. London,Great Britain: Hodder
Education, Hachette UK Company.

OOK: 81°0;373.1.02
Kywezenosa XK.K.'
'yyumenb pycckozo A3biKa u Aumepamypbi



Abaii ambiidazbt Ka3¥ITY-niy Xabapuwibichbl, «Kenmindi 6inim 6epy sicaHe wemen mindepi ¢punonoeusicbr» cepusicbl, Ned(44), 2023 sic.

KT'Y «IlIkona-nuyeti Ne210» 2. Aamamst, Kazaxcma
METO/bI 1 CITOCOBBI ITPETIIOJABAHUSA PYCCKOT'O A3BIKA

AHHOMayus

B o00mjeo0pa3oBaTe/ibHbIX OpraHU3alUsax [ O00yueHWs WHOCTPAHHOMY SI3BIKY, B TOM UHC/IE
PYCCKOMY W [/i1 BJa[ieHWs OOyuarol[UMHCA Ha HeoOXOJMMOM YDOBHE SI3bIKOM YUUTEISIMU TOMHUMO
TPaJMIIMOHHBIMH METO/]JaAMU, YacCTO WCIOJb3YIOTCS COBPEMEHHbIE METOZBI M CrocoObl TIPero/iaBaHus.
ITpobneMa, KoTOpasi YacTO BCTAeT Tepe], COBPEMEHHbIMH YUUTENSIMH, 3aK/IF0YaeTCsl B AOCTKEHUH Lied
ypOKa, TIPY 3TOM He Tepsisi HHTepecC 00yyJaroIuxcst K YPOKY BO BpeMsi yueOHOro nporjecca. Jist JoCTHKeHus
MOCTaB/I€EHHON I[eJI1 WCTO/Mb30BaTh B yueOHOM TMpoljecce pa3idyHble [UGPOBbIe 00pa3oBaTe/bHbIE
WHCTPYMEHTBI.

KiroueBbie cj10Ba: 00yueHue PyCCKOMY S3bIKY, TOBBIIIIEHWE WHTepeca o0yuaromuxcsi, MOTHBALIUS
00yUaroIMXCsi, COBpeMEHHbIE METO/IbI ¥ TTPUEMEI.

Kywezernosa XK.K.!
'opbic mini men a0ebuemi naHi myzanimi
KMM «Ne210 mexmen-nuyetl» Aamambl, Kazakcmat

OPBIC TIVIIH OKBITY ABIH 9JICTEPI MEH TOCUIJAEPI

Andamna

JKanme! 6isiMm Oepy yHMbIMAApbIHZA LIET TiiH YHPeTy, OHbBIH illliH/Je OPBIC Ti/IiH MEHTePTY >KOJ/IbIHAA
MeKTeIl KaObIprachlHZi@ KbI3MET aTKAapaThbiH YCTa3ZapAblH 63 OimiMrepsiepiHe KakeTTi JeHrebizie Tinfi
MeHrepte Oinyi yIIiH J3CTYp/iK TacinzepzeH Oesiek 3amMaHayH 3/icTep MeH TICi/iZep >Kui KOJJaHbUIa/bl.
Kaszipri ke3me myranimziep/iiH, anfibiHaH Ui TYBIHAAUTBEIH Macese — OinimrepiH cabak 6apeichiHAa cabakka
JleTeH KbI3bIFYIIBIIBLIFBIH JKOFaNTHak, cabak MakcaTbiHa >keTy. OcChl Kosija Typai LUdp/bK OimiM

KYpa/lZlapblH Nakanasy.
KinT ce3gep: opbic TimiH yiipety, OimiMrepsiiH KpI3BIFYIIBUIBIFBIH apTTHIPy, MOTHBALUS Oepy,

3aMaHayy 3JiC-Taciigep.

Kushegenova Zh. K.
"Teacher of Russian language and literature
S-OPI "school-Lyceum No. 210" Almaty

METHODS AND APPROACHES TO TEACHING THE RUSSIAN LANGUAGE

Abstract

In order to teach a foreign language in general education organizations, including Russian, teachers
working at schools often use modern methods and approaches, in addition to traditional ones, to teach their
students the language at the necessary level for them. Currently, the most teachers often have the difficulties
with achieving the goal of the lesson while increasing the student's interest during the lesson and use various
digital knowledge tools along the way.

Keywords: teaching the Russian language, increasing the interest of students, motivating students,
modern methods and techniques.

B coBpeMeHHOM Mupe CyIlleCcTByeT He0OX0AMMOCTb aZlanTHPOBAThLCA K I7100aIM3MpYIOLeMyCsi MUPY,
rae oOljeHre U UHOCTPaHHbIe SI3bIKK 00jiee Ba)KHBI, YeM HECKOJIBKO JIeT Ha3a/l. PyCCKuil S3bIK - 3TO $3bIK
o01jeHnst M s3bIK BO3MOKHOCTel. B XXI Beke pyCCKHI f3bIK BOILE/ B YMC/IO TaK HAa3bIBa€MbIX MHUPOBBIX
(rmobanbHBIX) S36IKOB. Pycckuii 136K, KaK MHOCTPAHHBIN, U3ydaeTcs outy B 90 cTpaH Mupa.

CoBpeMeHHBI PYCCKMM $I3bIK - 3TO CJOXKHOe eJWHCTBO JIMTEPAaTyPHOTO $3bIKa, [Ua/eKTOB,
MPOCTOPeYHs], »KaprOHOB, TI0O3TOMY TMIpero/iaBaTh 3TOT SI3bIK OUeHb TPYAHO, OCOOEHHO TeM, KTO 3HaeT
PYCCKMIA, KaK BTOPO W/ JlaKe KaK TPeTUH SI3bIK.
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OJHM TOMBKO TpaBW/Ia CKYYHBI JJisi OOJBLIMHCTBA YYEHHKOB, U MO3TOMY OHU TepsifOT MHTEpeC K
M3Y4YeHMIO s13bIKa. XOTs HeT Ipyroro crocoba nperojaBaTh OCHOBHI 513bIKa, KpOMe TPa/IMLIMOHHOTO MeTO/a,
TOJILKO 3TH TIOAXO0/IbI HEOOXOIUMO C/1eTKa MOAN(ULIMPOBaTh, UTOOLI 3aMHTEPECOBATh YUeHUKOB. Korja feno
JOXOAUT [0 TIperojaBaHusi PYCCKOTO si3blKa CTapIIeK/JaCCHUKaM, KOTOpble YK€ 3HAIOT OCHOBBI,
TPa/IMLIMOHHBIE MeTO/IbI 0OBIYHO JAOT Xy/IlIHe pe3y/bTaThl, UeM COBPeMeHHble 1 MHHOBAL[IOHHbIE METO/bI.
HoBble MeToABl TIOMOTAlOT yUeHWKaM JIydlle W3y4aTh $3bIK, He TIOHHUMasi ero, W TOAJEep>KUBAIOT B HUX
vHTepec. B 310l cTaThe MpecTaB/ieHbl TI0/Ie3HbIe TIOAX0 bl 1 METOAbI [J1s1 TIPETI0AaBaHusl PYCCKOTO sI3bIKa.

TpaguLOHHbIA MeTo, 00yueHUs: “MesIoM U peubl0”, CYILeCTBYIOIIMI COTHH JIeT, fjaeT Oosiee HU3KHE
pe3ysbTaThl, yeM Oosee cOBpeMeHHble MeTO/bl 00yueHHs, UCIIO/b3yeMble CerofHs B IIKojax. MHorza
UCTI0/Ib30BaHNe OJHUX W TeX )Ke MeTOJO0B B IMpernojaBaHHM SI3bIKa MOXKET CHU3UTh WHTepecC ydallerocs K
s3bIKy. TpasunoHHOe oOyueHHe [JeaUTCS Ha HEeCKONBKO THIOB, TAaKWX KakK pasrOBODHasl peub,
aHa/IMTHYeCKoe uYTeHHWe, JlOMalllHee UTeHWe, rpaMMarvyeckasi NpakTWKa W IpuKiajHas (¢GoHeTHKa.
HekoTopbie LIKOJBHUKA XOPOLIO YCBAaWBAalOT TPAMMATHUKY, HO B PeUM Yy HUX BO3HUKAIOT TPYAHOCTH TpU
ripousHoiieHun. [103TOMy Ha 3aHSTHSAX TEOPHIO HY>KHO MOJKPEI/ISTh C TIOMOLLBI0 Pa3/IMYHBIX yTIPayKHEHHUH,
UTP U IUCKyCcui [1, c.2]. MO>KHO 0OUTHCS XOPOIIUX Pe3y/TbTaToOB CIeAYIOMUMHI Criocobamu:

- W3yvyaeTcs YpOBeHb 3HAHUM  yuvalllUxcs, BO3MOXKHOCTH OOyueHWs; 3aJjaHusl  [JJAlOTCS
i hepeHIIIPOBaHHBIM 00pa3oM;

- yualljuecst BO BpeMsi YpOKa rOBOPSAT B OCHOBHOM Ha PYCCKOM SI3bIKe, MepeBO/| HeMOHSTHbIX CI0B
TIPOM3HOCST He cpasy, a MbITaeTcsi 00bICHUTD, JOHECTH UX C TIOMOLIbI0 MUMUKHY;

- YUYEHUKH JelATcs Ha HeOosblliMe TPYMNIbI M UCIOB3YIOT CJ/IeYIOIIe MeTObl: "pa3BUTHe
IUCKyccHid", "BbIpD@KeHHe CBOero MHeHus1', "coBMecTHasi paboTta';

- JlaBaThb y4yeHHMKaM BO3MOXKHOCTb CBOOO/IHO MBIC/IUTb M BBIP@KaThb CBOM MBIC/IM, UX OIIMOKK He
VICTIPaBJISIIOTCS Cpasy, a 00Cy»K/jat0TCsl BMeCTe I10C/1e BBICTYIIeHUs] YUeHUKOB;

- WCIOJB30BaTh pas/dyHble TpamMMaruueckue, (OHeTHUYeCKWe U Jpyrde BHAbI UIp, POJU
pacripe/ie/isitoTCsl B COOTBETCTBUU CO 3HAHUSIMU YYaILIUXCS;

- MPOCMOTP KOPOTKOMETP&KHbIX (DM/IBMOB M Pas3/iUUYHbIX KapTWH, C/ylllaHWe HOBOCTel 10 TeMe U
ob6cy>kaeHre TEKCTOB;

- 3HaHME YYEeHWKOB IIOJIHOCTBIO 3aKpeIlUIsieTCsl Ha TpakTHKe, MU HA OJWH y4YeHHWK He OCTaeTcs B
CTOpOHe.

3aHATUS TIPOBOJATCS Ha PYCCKOM sI3bIKE C YUETOM BCEro OrfbiTa, HeoOXOAMMOTO [Jisi TIPOBeeHuUs
ypokoB. To ecTb yyaiuecsi HauWHAIOT TIOHUMAaTb Yepe3 uTeHHe, ayJUpOBaHWe, TPAKTHUKY I[HMCbMa,
COBepLLIEHCTBOBAHUE PeUr. YUeHHKH CTaHOBSTCS LIEHTPOM YPOKa, a He YUMTe/b. Y UuTe/Ib TOJIbKO [IOMOraeT
yueHUKY nprobperaTh 3HaHUs. TakuMm 00pa3oM, y/yulllaeTcsi BOSMOXXHOCTb CaMOCTOSITE/IbHOTO H3yUeHUs..
Korga 3aHsiTMsi HeTpafMLIMOHHBI, B 3aBUCMMOCTHA OT THIA 3afaHusi, ydallydecs [efsTcs Ha TMapbl |
HeOoJbIIIMe TPYMITBI WK paboTarT MHAWBUAYanbHO. Harpumep, B Hauasie YpoKa yUuTelb COCTaB/IsIeT TIaH
U JIe/IUTCS Le/sIMA ypoKa C yueHHKaMu. KaKzbli yueHUK y4acTBYeT B 3TOM IlJlaHe W [JIeIUTCS CBOUMU
MHEHHUSIMU ADYT C ApYyroM. B pe3yrnbraTe mpoucxoiuT oOMeH 3HaHWSMH, M BCe yuallyecss 3HAaKOMSTCS C
TeMoi. HeKoTophle yIrpaKHEHHsSI BBITIOHSFOTCS MAapod WK TPYMIONW yueHHKOB. st paboThl B rpyrime
yueHHKaM [Ial0TCs C/Ie/IyIOLHe 3a/laHusl: OpraHu3als JUCKYCCH, 00CysK/ieHe TeMbl C TIOMOIIIBIO POJIEBBIX
urp 1 pabora C BBICOKMMHU TexHOJOrUsMU. [lnsi paboTel B Mapax WM IIpe/jOCTaB/ISIOTCS /WAJIOTY,
rpaMMaTHuecKre MaTepyasbl, a Tak)Ke UYTeHHe FOTOBBIX TEKCTOB M/ He3HAKOMBIX TEKCTOB. Mcmonb3ys 3tu
METO/bl, Mbl 3aCTaB/sieM BCeX yUeHUKOB Yy4aCTBOBaTb Ha YpPOKe, M YUUTeSb MOKET INOMOYb KaKAOMY
YUEHHKY B COOTBETCTBUM C UX NOTPEOHOCTSAMMU.

I'naBHOe B M3yueHUH si3bIKA - MO/I€P)KUBATh MHTEPEC YUEHUKOB, TO eCTb MOTUBHUPOBAaTh UX. Ba)kHO
MO/lep’KUBaTh aKTUBHOCTh YUeHHKA BO BpPeMsl 3aHATHH U MOC/ie HUX. YUWTesisl 10 BCeMY MHUPY IOCTOSIHHO
HaXOJATCS B TIOMCKe TOr0, KaK YCIIeIIHO [1pero/jaBaTb MHOCTPAHHBIE SI3bIKU yUeHHKaM.

CymectByeT MHOro 3¢¢eKTUBHbIX MeTOoZl0B 00yuyeHus. OJHO W3 TJIaBHBIX PpaslIdudil Mexay
TPaAULIMOHHBIMU METOJAMH W COBPEMEHHBIMM METOJaMH 3aK/04aeTcsi B TOM, 4YTO COBpPEMeHHOe
TIperio/laBaHye O3HauaeT “OpPHEHTHPOBAaHHOE Ha YyueHWKa- o0ydeHWe”, KOoTopas TOAHHMMAaeT MPOILecC
o0yueHMs1 10 TaKOrO YpPOBHS, YTO 3TO He TOJBKO I10JIe3HO, HO U JOCTaBUT YZAOBOJIBCTBHE MOJIOZOMY
TIOKOJIeHUI0. Buabl fesiTe/TbHOCTH, KakK TPOeKTHash paboTa, pa3BUTHE WAajoroB, Pa3rOBOPHBIX HABLIKOB,
TpyIoBas / mapHasi paboTa, 3aHATHS B KJlacce B 11e/I0M, MOTHBALMS YYaI[UXCs, Pa3/IMUHbIe UTPbI, POJIeBbIe
UTPhI 1 (hH3HUecKasi akTHBHOCTh, BXXKHBI B COBDEMEHHOM of0yueHuu [2, c. 68].

Yuurensi cerofiHs CTaJKUBAlOTCS CO CAeAYIOLMM BOIPOCOM: KakK CZe/aTh CBOIO paboTy Ioje3HON U
TIpUATHOM. [[7Is 9TOTO yuuTessiM si3blKa HY>KHbI HHCTPYMEHTBI. B ZomoHeHre K BaKHBIM TEOPHSIM, LIeJsM U
3a7lauaM HeoOXOJMMO HCIIO/Ib30BaTh HMHCTPYMEHTHI, KOTODble IIOMOXKeT yuyeHHKaM OBbICTpee OCTHUb
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MOCTaB/IeHHbIX Ilesiell. CaMble TMOMyJisipHbIe  [[UGPOBBIe  00pa3oBaTe/ibHble HHCTPYMeHThI:  Scratch,
GoAnimate, PowToon, Concept Draw, Sparkol VideoScribe, Animaker, LearningApps, Study Stack,
ProProfs, Trello, Wrike, Tagul, Movavi, VitaLMS, Google Forms, Wizer, Corel Draw, Canva, AudaCity,
InShot, StoryVisualizer, Online Test Pad, Kyngemuk.k3, Kahoot! u Quizizz, Plickers, Classtime, Quizlet,
PowerPoint, Google Classroom, LECTA, fKnacc, Moodle. Vcronb30BaHusi 3Tux miaTdopm MPUBOJUT K
pa3Hoo0Opasuio ypoka. [y JOCTWKeHMs 1iesiell ypoka U 1jesieli 00ydeHus Hajio TIATeTbHO OTHOCHTHCS
BbIOOPY XOPOIIMX CTpPAaTerdd W MeTofbl 0OyueHws. TiaTesbHOe TUIAHMPOBAHWE YpOKa — 93TO YCIex
yuuTesss B MyTHA JOCTM>KeHHUs TT0CTaB/IeHHOMW 1jefu. BrlllleyKa3aHHbIe M1aTGPOPMbI MOXKHO HMCIIO/b30BaTh B
TIPOEKTHOW paboTe (K/IACCHBIE >KypHA/bl, TPYIIIOBble HACTEHHbIE BBICTABKH), B COTPYAHUYECTBE, B
CaMOOLIeHKe YYall[MXCs, B POJEBbIX WrpaX W TPyMMoBbIXx paborax. Pabora B 3THX miaardopmax JaeT
BO3MOYKHOCTb YUEHUKaM ObICTPO OPUEHTUPOBAThCA Ha YPOKe, TIOMOYKET TIPUHAT PellleHus], peau30BaTh ce0st
CaMOCTOSITENBHO, JleflaTh TMapHyl paboTy, BXOAWT B [Auasior. Bce 3TO MOMOTYT pa3BUBAaTh Y YUEHWKOB
crocobHoCTh 3 dekTBHO paboraTh. Kpome TOro, Bech C/IOBapb 3allOMUHAETCS HaMHOrO jyuiie. B
[IMajiorax yYeHWKOB yuaT OeryioCcTM peud, OBICTPOM peakid, aKTepCKOMY MacTepCTBY U, KOHEUHO JKe,
rpaMMaTHuUeCcKod TOYHOCTU. ['pyTimoBas ¥ TiapHasi paboTa sIBJISIeTCsl YaCThI0 Hallled TIOBCeJHEBHOW yueOHOMH
PYTHHBI, W TPYJHO T[epecTaTb [JyMaTb, IIPEXKZe UeM pas3fie/iuTh KIacC /I pelleHus 0ok
KOMMYHMKAaTHBHOH 3afiauu. I'pymroBas paboTa MO3BO/M/IA TPEMOAABaTeN0 yAeNATh OOJbllle BpeMeHU
YCTHOU PeUM YUEHUKOB, UTO, BEPOSITHO, U PaHbIIile ObIIO MPUOPUTETOM B M3YUEHHUH PYCCKOTO S3bIKA.

Eile oguH Ba)KHBI MOMEHT - 3TO0 MoTuBaius. [[IMPOKO pacmpocTpaHEHO MHEHHE, UYTO MOTHBAILUs
OKa3bIBaeT Tr1ybOKoe B/MsSHHE Ha CIIOCOOHOCTh YUYeHHWKa YUMTbCSA. MOTHMBAL[MIO MOXKHO pa3JeuTb Ha
BHEIITHIOI0 W BHYTPEHHIOIO (opmbl. BHyTpeHHSsii (opMa UCXOAWUT W3HYTPU YUeHHWKA, KOTOPBIA XOueT
YUUTHCsA. X0pOIleli HOBOCTBIO /ISl YUUTEJIEH SIB/IIETCSA TO, UYTO MbI MOYKEM MHOTO€ CZIesiaTh B K/lacce, UToObI
TIOBBICUTh YPOBEHb Halllel BHEIHed MOTHMBALUH. VITpbl U KPY)KKH - 3TO OUE€Hb II0JIe3HBIE 3aHSTUSA, B
KOTOPBIX yUacTBYeT BeCh KaacCc. MHOTHe Urphbl riepepabaThIBAIOT CJIOBAPh M BK/IIOUAIOT B HETO MHTEPEeCHbBIH
3/1eMeHT. B HacTosiijee BpeMst 0ueHb MOJIHO paboTaTh B TapaxX U HeOOJBIIUX IPyMIax.

YuuTessi, KOTOpble U3y4yalOT ¥ MPUMEHSIIOT COBPeMEeHHbIe METO/IbI TIPeTojaBaHusl PYCCKOTO SI3bIKa, -
3TO Te, KTO I[eHUT CBOE JOCTOMHCTBO - Cebsi. YuuTenss SIB/ITFOTCS MCIIOJHUTEISIMUA B BbIOpaHHONH MMH
npoeccuu - AOCTUTAIOIIME TTPAKTHUECKOTO ycrexa. CoBpeMeHHbIe MeTO/IbI TIPeTo/IaBaHusl PYCCKOTO si3bIKa
MOTYT OBITh KaK CJ/IOKHBIMHM, TaK W TpeOOBaTe/bHBLIMH K YUHUTENSIM; OHH TaKXKe MOTYT OBbITh OUeHb
CTUMY/IMPYIOIIUMH U T0J1e3HbIMUA. CTereHb 3(QeKTUBHOCTH 3THX TOAXO/0B, KOTOpPbIe Mbl TIDUMEHSIEM B
HaIlIMX IIIKOJIaX, MOKET 3aBUCETh OT CTPeMJIEHUM HallliX YUeHWKOB, KBATU(MUKAI[UN HAIINX YUUTeTed U UX
TOTOBHOCTU TIPUMEHSITh 3TU COBpeMeHHble MeTO/Ibl, a TakKKe OT Ha/lWuus pecypcoB BOKpPYT Hac. B To ke
BpeMsi HeOOXOZMMOCTh TIOBBIIIIEHHsT YPOBHsI 00pa30BaHusl B yUeOHBIX 3aBeJIeHHMSIX CEeroJHs oueBuMgHa. Ha
MOM B3IJIsl]l, CO3ZlaHMe aTMOC(ephl COTPYAHUUECTBA B Kjacce, WHTe/IEKTyalbHble W WH(MOPMAI[MOHHBIE
MO/IXO/IbI K TIPeTofiaBaHuI0, 0000ITeHre yuaiuxcs, o0yueHre UX JenaTh JieyKTUBHbIE BLIBOZBI, @ TaKXKe
pa3BUTHE CITIOCOOHOCTH CIIOPUTH U YUUTHCS UHAWBUAYATBLHO CTIOCOOCTBYET 3aMHTEPECOBAHHOCTH, yUal[UXCsl
K U3y4aeMoMYy MpeIMETY, BO3HUKHOBEHHIO JKeJIaHUSI BHUMATe/IbHee OTHOCUTBLCS K PyCCKOMY sI3bIKY. Hy»kKHO
pacIivpsITh ¥ COBEPIIEHCTBOBATh BUJIOB [IeSTEILHOCTA YUUTEJIA U yUalllUXCsl Ha TIPOTSDKEHUH BCeM Halleu
relaroruueckoi 1esTeIbHOCTH.
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IMPLEMENTATION OF PBL. TECHNOLOGY IN THE DEVELOPMENT OF WRITING SKILLS

Abstract
Writing skill is one of the skills that requires development, long-term work and effort so that a

person can express his thoughts accurately, systematically and clearly in writing. Of the four skills a student
must master when learning a language, writing is the most difficult. This article discusses how writing skills
can be developed through the stages of PBL technology, how it should be used in practice, features of text
works and requirements for them, and also analyzes the ideas proposed by scientists. In addition, the
formation of writing skills through PBL technology has a significant impact on the development of students’
abilities such as discussing and sharing new useful information from an early age, developing cognitive
thinking, responsibility, the ability to use one’s time effectively, analytical and critical thinking, the ability to
identify a problem and propose modern and rational ways to solve it, work in a group and collaborate with
other team members during the project.

Key words: PBL (Project Based Learning) technology, writing skills, project-based learning, PBL
model, writing literacy, systematic learning, stages of PBL
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BHEJPEHUE TEXHOJIOI'MA PBL B PA3BUTNN HABBIKOB IITMCBbMA

AHHOMayus
HaBbIKM TTMCbMa — O/IMH W3 HABBIKOB, TPeOYyIOIas Pa3BUTHS, JJIUTENLHON PabOTHl U YCUITHU ISt

TOTr0, UTOOBI Ue/I0OBeK MOT' TOYHO, CUCTEMaTUYeCKUd U SICHO M3/1araTh CBOW MBIC/IM MACBEMEHHO. V3 yeThipex
HaBbIKOB, KOTOPBIMU YYallUNCS JO/DKEeH OB/aZleTh NPY M3yUeHUH s13bIKa, CAMbIM CJI0’KHBIM SIB/ISIETCS] HABbIK
nrcbMa. B jaHHOW cTaTbe 00CY’K/1aeTcsi KaK HaBBIKK MMHMCbMa MOKHO pa3BHMBAaTh uepe3 3Tallbl TEXHOJIOTUU
PBL, Kak ee cjefyeT UCIIO/b30BaTh Ha MPaKTHKe, 0COOEHHOCTH TEKCTOBBIX paboT U TpeboBaHUs K HUM, a
TaK)Ke aHAIM3WPYIOTCS HJeH, MpejioKeHHble yueHbIMHA. Kpome Toro, ¢bopmMupoBaHHe HaBBIKOB IMHChMa
nocpesicTBOM TexHosnoruu PBL  okasbiBaeT CyllleCTBeHHOe BJIMsIHME Ha pasBUTHE TaKUX CIIOCOOHOCTEeH y
obyuaeMoro kKak oOCyx/eHHe W OOMeH HOBOUW mosie3HoW WH(oOpMaryedl C paHHETr0 BO3pacTa, Pa3BUTh
M03HaBaTe/SbHOe MBIIIJIeHHe, OTBETCTBEHHOCTb, yMeHHe 3(¢eKTUBHO WCII0/Ib30BaTh CBOE BpeMs,
aHalMMTUYeCKoe U KPUTHYeCKOe MbIIlJIeHHe, yMeHHe WAeHTU(HULMpoBaTh mpobseMy U IIpefiarath
COBpeMeHHble M palMOHa/bHbIe CTIOCOOBI ee pellleHHs, paboTa B IpyIine W COTPYAHHUUECTBO C JPYTHUMH
YjleHaMU KOMaH/bI B XO/ie TIPOeKTa.

KroueBbie cioBa: TexHosiorusi PBL (Project Based Learning), HaBbIKM IHCbMa, IPOEKTHOE
obyuenue, Moziens PBL, mucbMeHHast TpaMOTHOCTD, CUCTeMaTHUeCKoe 00yueHue, 3Tanbl PBL
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KA3bUIBIM JAFABLUIAPBIH JAMBITY JA PBL TEXHOJIOI'SACBIH EHI'I3Y

AHoamna
JKasptbIM ZaFABICHI afjlaM 0anachIHBIH, 63 OWBIH >Ka3z0allla Typ/le TUSHAKThl, XKYHesi, aHbIK eTirm

TyCipe anysl YIIiH AaMbITY/IbI, ¥3aK Mep3iM/[i >KYMBICTbI, Ta/ITbIHBICTHI Ta/lal eTeTiH JaFrAbLiapAbiH 0ipi. Tin
yiipenye 0i/1iM anyIibl Mrepyi KaKeT TOpT AaFAbUIap/blH, illliHAeri eH KYPAeJIici )Ka3bUIbIM 1aFIbIChI OOJIbIM
TabbL1a/ibl. Byl Makanazia Kas3blIbIM JIAFABICBIH PBL, TeXHOJOTHSICHI apKbI/Ibl KaH/jall Ke3eHJep/ieH eTim
JaMbITyra 0oJlaTbIHBI, TIpAaKTHKa JKY3iHZe Kamald KOJJaHbuly KaXKeTTiri, MoTiHAIK >KYMBICTAap/bIH,
epekileikTepi MeH oOJilapra KOWbUIaThIH TajanTap, FajJbiMJap YCbIHFaH OilapFa Tajjiay >KacasbIHFaH.
CoHBIMEH KaTap, >Ka3blIbIM [JaFAbIChiH PBL TeXHOJOTUSCHI apKpUIbI KAJBINTACTBIPY Oi/liM amyIIbIHBIH,
OoibIH/Ia KOTHUTHBTI OM/lay, >KayarKepli/iiK, 3 yakpIThIH TUIMZI TaiiilanaHa aay, aHaIUTHKAbIK >KoHe
ChIHU OWiay, MPo0/eMaHbl aHBIKTAll, OHbI IIENTy/IiH, 3aMaHayy 3pi YThIM/IbI >KOJIZIAPBIH YChIHA aly, TOMTa
JKYMBIC >Kacay, »oba O0apbIChIH e3re TOM MyllenepiMeH Oipsiece OTBIPBIN Ta/Kbliay, >KaHa TMalgasbl
akrnapaTreH besticy cekiizli KabiieTTep/ii epTe »KacTaH JaMbITyFa 63 bIKIabIH alTap/IbIKTal TUTi3ei.

Kinr ce3pep: PBL (Project Based Learning) TeXHOOTUSCHI, )Ka3bUIbIM JAaFABLICHI, )KOOA/BIK OKBITY,
PBL mogeni, )ka3y cayaTThIIbIFbI, )Kyiesi okbiTy, PBL ke3eHzepi

Introduction

In the process of learning a language, there are a number of skills that you will definitely need to
master. Writing skills are considered one of the complex, difficult, nevertheless fascinating and
comprehensively developing skills. Consequently, some scientists agreed with this point of view that when
comparing writing skills with the other three skills, this skill is difficult and complex even for native
speakers of the corresponding language [1]. For this reason, mastering writing skills still remains difficult in
language learning. Proof of this can be the fact that students' writing skills remain at a low level even in their
native language. Argues that the development of writing skills remains problematic from primary school to
higher education levels [2]. Therefore, the development of writing skills is always placed in last place among
the four skills of learning a foreign language. In addition, most students experience difficulty while learning
to write. Writing skills are not only the transformation of sounds into writing in order to express one’s point
of view, ideas, but it also requires a number of competencies and abilities to achieve that requires
responsibility, a serious study of the chosen topic [3].

PBL is considered as progressive learning, which is more learner-centered, as deeper learning in
which students explore real world problems and find solutions to life's problems [4].

PBL is a training module in which students acquire new knowledge through study, research, that is,
in the process of completing a project.

Project-based learning as a learner-centered model is considered an active, independent, technology
that gives freedom, that can ultimately deliver a final product. Also, project-based learning encourages
students to create their own meaningful knowledge through their own and real-life experiences.
Constructivism creates conditions where students will need to accumulate their own knowledge. Thus, it
becomes clear that PBL gives students the opportunity to plan and organize their learning activities
themselves, create their own product and present it to society accordingly.

In modern conditions of educational development, the project method is considered: (1) as a new
pedagogical technology that can solve many pressing teaching problems; (2) as a method of cognition, a way
of organizing educational and cognitive activities of schoolchildren.
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In project-based learning, the process as a whole is aimed at the activity, development,
independence, responsibility and productivity of students through cognitive and personal experience [5]. In
the PBL model, the learning process requires that the teacher be in the role of a mentor, coordinator, a person
who facilitates the learning process, that is, students through the teacher receive answers to their questions,
and the answers serve as an impetus for students to work on the project together, then grades will be is
carried out reliably, and training resources can be highly developed [6].

Pakhomova offers two definitions of an educational project - from the point of view of the student
and from the point of view of the teacher, sharing the target orientation of each. An educational project from
a student’s point of view is an opportunity to do something absorbing independently, in a group or by
yourself, making the most of your capabilities; This is an activity that allows you to express yourself, try
your hand, apply your knowledge, bring benefit and publicly show the results achieved. From the point of
view of a teacher, an educational project is a didactic tool that allows you to teach design, i.e. purposeful
activity to find a way to solve a problem, by solving problems arising from this problem when considering it
in a certain situation [7].

The project method is always focused on students’ independent activities - individual, pair, group,
which students perform over a certain period of time. This method is organically combined with group
(collaborative or cooperative learning) methods. The project method always involves solving some problem.
The solution to the problem involves, on the one hand, the use of a combination of various methods and
teaching aids, and on the other hand, it presupposes the need to integrate knowledge, the ability to apply
knowledge from various fields of science, engineering, technology. The results of completed projects must
be “tangible”, i.e. if this is a theoretical problem, then a specific solution; if practical - a concrete result,
ready for use (in the classroom, at university, in real life).

According to the data, project-based learning has a number of positive elements when implemented
as an effective method for mastering skills in students: the real experience of the student, which must be
identified by the teacher; organized experience of the student in the process of cognitive activity; contact
with accumulated human experience; training exercises that give the child the necessary skills and abilities.

Analyzing the innovative experience of American and Russian teachers, it is necessary to highlight
the most promising ideas contained in their developments using the project method: strengthening the
connection between learning and life; development of individual abilities of students; development of skills
to plan your work and carry it out independently; system of procedural control and self-control of students.

The technology of learning through projects has its own syntax. This can be demonstrated in this
way: (1) it begins with identifying the problem, and justifying the main issue, (2) a project plan is drawn up
in the form of specific steps to formulate project planning, (3) a schedule is drawn up, namely a schedule for
the complete project, (4) keep students and their progress under control in the process of completing and
implementing the project, (5) evaluating the result, outcome, (6) evaluating experience [8].

Writing is a productive and expressive course of action, a long process and activity that requires the
expression of thoughts as a form and method in writing as a means of communication. Writing includes such
abilities as correctly selecting expressions in writing and taking into account all the features of the language,
such as the correct use of linguistic elements, the ability to compare in the correct order the train of thoughts,
ideas in writing, and the competent use of language models and rules. The writing process must have
logically sequential stages, where the main idea is revealed, and then this idea develops in sequence to the
stages of writing [9].

Written competence and awareness require mastery of a variety of linguistic elements. Due to the
precise use of complex language elements, writing is a challenging competency and skill compared to other
skills. Therefore, to develop written competence, of course, it is difficult to master it in a short time,
sometimes even impossible, you need a long and consistent process, sufficient intensity, training tension, you
need clarity and wit to adapt objects and ideas, thoughts from the environment of everyday life.

Methods
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J. Dewey is one of the creators of project-based learning, who believed that the most valuable and
true thing is that only what is considered useful for people gives not just results, but practical results, and is
also aimed at the well-being of the entire society. As a result, training should be based on: problematization
of educational material; developmental, cognitive activity and practice-oriented activity of the student; the
relationship between learning and life, the student’s activities outside the educational institution; design,
reflection [10].

As a rule, project management consists of several stages. This contributes to a systematic study of
the topic.

Stage 1: Organizational. Includes identifying groups, individuals, pairs for further projects.

Stage 2: Identification, selection and consideration, discussion of the upcoming project topic, and the
project as a whole. This stage includes the definition of tasks, goals, what students will learn upon
completion of the project, what competencies they will acquire, discussion of policies and strategies that will
serve to achieve the goals and objectives of the project, clarification of topics for the project (which topics
will be educational and interesting for students , through the study of which topics students will be
competent in the modern world, in their activities, which topics will serve their comprehensive development
and which topics will be suitable for successfully achieving the goals of the project as a whole). This stage is
carried out by already defined groups, pairs, and individuals.

3-stage: Discussion of methodological elements and aspects, subtleties of the project, such as what
work will be carried out in class and outside class. Discussion of educational tasks, responsibilities of each
group member.

4-stage: Organizing the project with identifying subtasks, selecting the necessary materials and
information. The general plan of the project becomes clear and detailed, the stages of the project and their
specific tasks (subtasks) are determined and distributed in the group, taking into account their interests,
abilities and skills.

5-stage: Essentially speaking, work is underway on the project. During the course of the project,
each group member fulfills his or her responsibilities and contributes to the development of the overall
project. That is, here individual and group work takes place simultaneously on the project. This is implied by
the fact that in the group there is an exchange of information, experience, and discussion.

6-stage: Summarizing. At this stage, the groups talk about the work they have done, about their final
products, the results are summarized, presented and compiled in the form of a book, magazine or video. The
final result depends on the tasks set and their achievement.

What features of project-based learning are highlighted by modern authors?

The technology of learning through projects is based on the development of students’ cognitive
skills, the ability to independently form their knowledge, the ability to settle down and navigate in a different
and diverse world of information, the development and improvement of critical and creative thinking. The
project method is one of the ways to achieve a didactic goal and should end with a practical result,
formalized in one way or another [11].

Basic requirements for the implementation and use of project-based learning technology in the
development of writing skills: (1) the need and presence of an important research, cognitive, creative concept
of a task, a problem that requires united, integrated knowledge, a research approach and search for a
successful solution; (2) theoretical, practical, cognitive value of the envisaged, expected results; (3)
independent (group, individual, pair) activities of students; (4) streamlining the content of the project
(indicating stage-by-stage results); (5) use of research methods (theoretical or empirical) regarding the
objectives and goals of the project.

Research result

One of the main distinguishing features of project-based learning is that despite the aspiration and
focus on the final result (product), for solving didactic tasks and problems, not only the final result, the
product itself, it is important, but the process of achieving it, solving the problem through phased steps,
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consistent progress action towards an impeccable example of the result, which at the beginning of the project
was already imaginary and had some kind of image in the mind.

To develop writing skills through technology based on projects, there is also such a sequence of
actions. Along the way, projects to develop writing skills can vary. If we consider this issue based on articles
and scientific works, then most of the authors of research works who worked on developing writing skills
through projects, by projects they mean writing essays, various kinds of texts and, as the final result, a
collection of texts in the form of a magazine, book, thematic collection of various kinds , graphic organizers,
in general, written work of students where they had to analyze, synthesize information, new materials
through cognitive skills, group discussion of the course of action and the responsibilities of each group
member, which will directly affect the final product.

As Selevko confirms, projectability is becoming a key aspect, a feature of modern thinking. In the
concept of education, a project is an effective activity performed in an environment and conditions that are
specially organized by the teacher. These conditions give students the opportunity to work and gain
knowledge independently in safety, under the supervision of a teacher. At the same time, project-based
learning differs from problem-based learning in that the students’ activities have the nature of design,
implying the receipt of a specific (practical) result and its public presentation. The essence of project-based
learning is that the student, in the process of working on an educational project, comprehends real processes,
objects. It involves the student experiencing specific situations of overcoming difficulties; introducing him to
penetration into the depths of phenomena, processes, construction of new objects, processes, etc. An
educational creative project is an independently developed and manufactured product (material or
intellectual) from an idea to its implementation, possessing subjective or objective novelty, carried out under
the control of a teacher [12].

Discussion

A historical and pedagogical analysis of the opinions and points of view of American specialists on
project-based learning makes it possible to highlight the main positive aspects of this technology:
highlighting vital knowledge in education that contributes to effective learning; the possibility of practical
application of theoretical knowledge when implementing a project; motivation for research in the activities
of students; implementation and application of interdisciplinary connections; fostering discipline,
perseverance, responsibility in overcoming difficulties and solving problems, business and personal qualities
of the individual; development of initiative and creativity; formation of skills in goal setting, analysis,
planning, evaluation of the results of one’s work and achievements after the project; the ability to properly
manage your time and resources; development of teamwork skills, leadership, relationships and mutual
assistance.

Today, the relevance of project technology is determined by the fact that this technology gives
students the opportunity to understand and comprehend the meaning, purpose of their work, to independently
be able to set goals and objectives, the ability to identify topics and areas of interest, to conduct a project
from start to finish, applying all the requirements, successful completion of one stage to move on to the next.
In modern times, the project method is increasingly considered as a system and technology of education in
which students acquire knowledge and skills in the process of planning and performing gradually and
successively more complex practical projects.

Implementing and using project-based learning to develop students' writing skills is an interesting
and challenging endeavor. This is due to the fact that students are required to work on their project for a long
time. As defined earlier, the development of writing skills is a long process that consists of several stages and
includes a number of responsibilities, requirements, and rules. However, with responsibility, patience,
passion, and most importantly, desire on the part of students, the project will be successful. Since, when
passing from one stage to another, students’ motivation to overcome the next stage increases, and the final
result and product will be the main achievement.

Conclusion
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In our world, where competitiveness in all senses and areas is valued more, skills that can be learned
through project-based learning will be in demand in the future. Especially the development of writing
through projects. Due to the fact that, the ability to competently express one’s thoughts in writing, conduct
business negotiations, the ability to understand documents and their correctness, the ability to work
identifying problems and ways to solve them, creativity, the ability to analyze any information and determine
the most important, necessary parts of the material, systematize one’s activities will be valued even more.
The development of the above abilities from an early age in students contributes to their habituation, quickly
turning them into habits.

The development of writing skills through PBL technology has several differences in comparison
with the traditional teaching method, where a short time is given to write essays and various written works.
In the process of creating written work as projects, where there is a final product and is presented in writing,
students are given a period of time that is determined by the volume and type of project. Long-term projects
are often effective in developing writing skills. Due to the fact that students are given time when they can
collect cognitive information useful for their project, new authentic materials, results of scientific work on
the topic, statistical indicators, and interesting facts. In addition, they will have enough time to design their
project in the best possible way using digital applications, websites and programs. Thus, they can recheck the
authenticity and correctness of their written work several times, check for grammatical errors, rereading
several times can identify missing aspects and add new ideas to make their project even better and more
informative, and using electronic devices can easily create a project with the best possible design.

Based on this, in current modern pedagogy, project-based learning must be introduced and used not
instead of traditional systematic subject teaching, but along with it, as an integral component of time-tested
educational systems. The goal point here is the development, formation of project competence, incentive
motivation for students to acquire knowledge through their own independent actions, the transition to a mode
of self-research and obtaining missing information through various sources, the development of the ability to
use this acquired knowledge in real life to achieve personal goals, to solve new ones cognitive and practical
tasks and problems requiring a modern approach to clarification. As the practice of introducing project-based
and cooperative learning in different countries directly shows, the technology of project-based learning for
the development of writing skills contributes to the development and stimulation of a number of
competencies, such as the ability to analyze information, take responsibility for oneself and one’s work done,
and the ability to make decisions independently and jointly, the ability to regulate conflicts, that is, to adapt
oneself to life and for its different challenging life moments, and of course, master oral and written means of
communication. In addition, it develops research abilities of analysis and synthesis (collecting information,
identifying the necessary, required information, identifying problems), adaptation to a long-term serious
educational process that requires a responsible approach, the ability to think analytically, critically and
creatively.
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2 Dunoa. ebUIbIM. KAHOUOAMbI

KAJIIBI BUVIIM BEPETIH MEKTEIITEPAE TI/)I MEH MOJEHUETTI OKBITY JATBI
NINOMATHUKAJIBIK CO3 TIPKECTEPIHIH POJII

AHoamna

byn makanazia >kanmel 6i1iM GepeTiH MeKTenTep/ie Til MEH MJ/IEHUETTi OKBbITY/la WJUOMATHKAJbIK,
TipKeCcTepAiH KOJIAAHBLIYbl KapacTeIpbuiaAbl. O HWAVMOMAaTUKa/bIK TipKecTep MeH 3epTTeNeTiH TuILiK
enjepAiH M3/ileHUeTi MeH J9CTYpJiepi apachiHAarbl OalinaHbiCTapAbl 3epTTeiii. anoMaTUKaabK 6pHEKTep
aHa TiMiHZe CeWeWTiHAepAiH M9JleHU epeKIIeniKTepi MeH oWaay TacCilfepiH KepceTefi, CTyAeHTTepre
M3/IEHHETTI JKAaKChl TYCiHyre >XoHe OarajayFa KemekTece/li. AFBUINILIH WIMOMAaJapblH YHPEHY >KoHe
naiifianaHy MaJileHW KY3bIPeTTi/iK TeH 3pTypJ/ii MaJeHueTTepre KYpMeTIieH Kapayra bikmnan eTefji. COHbIMeH
KaTap, Oy1 Tin yHpeHyIisiepAiH IbIHalbl OMipJIiK JKaFJainapJa THiM/i KapbIM-KaTbIHAC ’Kacaybl >k9He aHa
TUTIHAE CeWIenTiHAepAl TYCiHyi YIIiH WAWOManapAbl KOJ[AaHy ©Te MaHbI3Abl eKeHiH KepceTendi. by
MaKasiajla arbUIIIBIH TiMiHAEri WAMOMAanap/Abl OpTa MeKTeNl OKY/bIKTapbl MeH OKy OaFjapiamanapbiHa
KipikTipyiH TopOuenik MoHi kepcetinreH. JKaimel, Tifgi THIMZAI KOAAaHy Tim MEH MJ|eHHM KOHTEKCTTi
TepeHipeK TYCiHyre BIKMNa/l eTil, OKYLIbUIADABIH T MeHrepyiHiH >KoHe MoJeHW CaHACBIHBIH MaHbI3Jbl
acrekTici 60JTBIT TaOBUIATHIH/IBIFBI )KAH/IbI KO3Fa/FaH.

KinT ce3pep: uavomarnap, Tis, MaZileHHeT, aFbUILIBIH Tijli cabakTapbl, OpTa MeKTell, cabak >KOoCrapsbl.

Eaiibipxan Y. B', Kemenbekoga 3.A?
'"Mazucmpanum 2 kypca KasHITY umenu Abas

? KaHo. punon. Hayk

POJIb NINOMATUYECKWNX BBIPAJKEHUH B IIPEITOJIABAHVU A3BIKA U KYJ/IBTYPBI B
CPEJHMX HIKOJIAX

AHHOMayus

B nmaHHO cTaThe UcceAyeTcs UCT0/b30BaHNe UANOMaTUUeCKUX BbIpaKeHUM B TIpero/jaBaHuM si3blka
" KYJIbTYDBbI Cpe,qui/'I mKoabl. OH HCCIeayeT CBA3M MeXAYy WAWMOMaTUUeCKMMU BbIDAXKEHUAMU U Ky]IbTypOﬁ
U TpaauusaAMHK H3yddeMbIX SA3BIKOBBIX CTpaH. I/I/:[I/IOMaTI/ILIeCKI/Ie BbIpAXKeHUA OTPaKalOT KYJ/IbTYpPHbIe
0COOEHHOCTH U 06pa3 MBIILIJIEHUSI HOCHTe/Ier A3blKd, TIOMOTr'ad y4dalllMUMCH Jiydlle TIOHMMaTb WU L€HUTb
KY/IbTYpy. VI3yueHre U UCII0/Ib30BaHye UANOMAaTHYeCKUX BBIDKEHUH CIIOCOOCTBYET pPa3BUTHIO KY/IbTYPHOU
KOMIIETEHTHOCTU U YBaXKE€HUS K PA3/IMYHBIM KYJ/IbTYDPdM. KPOME TOro, 5TO IIOKa3bIBdeT, UTO MCIIO/Ib30BdHUE
WJIIOM OYeHb Ba)KHO [/I W3YYalOIIUX SI3bIK, UTOOBI 3(hGheKTUBHO 00I[AaThCs B PeaslbHbIX >KU3HEHHBIX
CUTyallusiX W TIOHUMaTh HOCHUTesed s3blka. B 3TOM craThe mopauepkuBaercsi obpa3oBaTenbHasi 1[eHHOCTb
HWHTEerpaiuu AHTIUMCKUX nanuoM B yq66HI/IKI/I n y‘—IeGHbIe MpOrpaMmbl CPEAHEﬁ mKoasl. B ejaomMm
obcykpanoch, uto 3¢hQeKTUBHOe MHCIIO/b30BaHUe s3bIKa CIOCOOCTByeT Oosee TyOOKOMY TMOHMMAaHUIO
A3blKa W KYJIbTYDHOI'O KOHTEKCTAa W ABJIAETCA BAXXHBIM dCIIEKTOM M3YUYE€HUA HA3blKa H KyanypHOﬁ
OCBeZIOM/IEHHOCTH YUal[UXCsl.

KinwoueBble c/10Ba: UOWUOMBI, A3BIK, KYJ/JIBTYpHOE O6paBOBaHI/Ie, YPOKU AHTTUMCKOTO sA3bIKa, CpeaHue

IIKOJIBI, TI71aH YPOKa.
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THE ROLE OF IDIOMATIC EXPRESSIONS IN TEACHING LANGUAGE AND CULTURE IN
SECONDARY SCHOOLS

Abstract

This article explores the use of idiomatic expressions in secondary school language and culture
education. It explores the connections between the idiomatic expressions and culture and traditions of the
linguistic countries studied. Idiomatic expressions reflect the cultural characteristics and ways of thinking of
native speakers, helping students better understand and appreciate culture. Learning and using idiomatic
expressions promotes the development of cultural competency and respect for different cultures.
Furthermore, this shows that the use of idioms is very important for language learners to communicate
effectively in real-life situations and understand native speakers. This article highlights the educational value
of integrating English idioms into secondary school textbooks and curricula. Learning and using idioms of
the target language helps develop communication skills, integrate into culture, and expand students'
vocabulary. Effective use of tolerant expressions promotes a deeper understanding of language and cultural
context, which is an important aspect of students' acquisition of language proficiency and cultural awareness.

Keywords: idioms, language, cultural education, English classes, secondary schools, lesson plan.

Introduction. Language and cultural education in secondary schools typically involves the study of
foreign languages, as well as the exploration of different cultures and traditions. Students are often required
to take language courses such as Spanish, French, German or among others, in order to develop proficiency
in a second language. Cultural education in high school also includes world history, geography, and social
studies and focuses on different regions and the customs, beliefs, and traditions that characterize those
regions. This helps students develop a broader understanding of the world around them and encourages an

appreciation of diversity.

Overview of their role in language and culture. Language and culture are inseparable, and idioms are
linguistic snapshots that capture the essence of both [1]. Idioms are expressions whose meaning goes beyond
the literal interpretation of words and reflects the shared values, beliefs, and experiences of a particular
culture. Learning a language through idiomatic expressions is an exciting journey into the cultural fabric of a
community. Incorporating idioms into language learning is critical to overall language proficiency. Idioms
are rooted in culture and everyday communication and mean much more than their literal meaning. It
provides knowledge of cultural nuances, allowing students to better understand and communicate with native
English speakers. Using idioms improves your communication skills and makes conversations more natural
and meaningful. It also promotes cultural understanding, promotes social integration, and means higher
levels of language proficiency. By combining idioms, students not only enrich their vocabulary, but also gain

a more accurate and detailed understanding of the language they are learning [2].
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The Cultural Significance of Idiomatic Expressions. Understanding and using idioms enhances
language fluency and comprehension by providing learners with a deeper understanding of the target
language. Idioms are an integral part of the language and are often used by native speakers in various social
and cultural contexts. By learning idiomatic expressions, learners can develop their language skills beyond
basic vocabulary and grammar [3]. They can understand and use language in a more nuanced and authentic
way, as idioms often carry cultural connotations and meanings that may not be readily apparent to non-native
speakers. By incorporating idiomatic expressions into language teaching, learners are exposed to the real-life
use of language and can enhance their fluency by understanding and using these expressions in appropriate

contexts.

Idiomatic Expressions and Language Fluency. The connection between the English language and
idioms is profound and integral. Idioms are an essential part of English, contributing to the richness,
expressiveness, and cultural identity of the language. Idioms serve as linguistic windows through which one
can gain insights into both language and culture [3]. Examining idioms provides a unique perspective on how

language and culture intertwine. Here are several aspects highlighting the connection:

1. Cultural Expression: Idioms often reflect the cultural background and history of a language. English
idioms draw from a wide range of sources, including historical events, literature, and societal traditions,

offering a window into the cultural fabric of English-speaking communities.

2. Everyday Communication: Idiomatic expressions are pervasive in everyday English communication.
Native speakers frequently use idioms in both formal and informal settings, making them a crucial aspect of

spoken and written language.

3. Figurative Language: Idioms involve figurative language, where the meaning of the expression goes
beyond the literal interpretation of its individual words. This figurative aspect adds layers of nuance and

creativity to the English language.

4. Colloquialism and Informality: Idioms contribute to the colloquial and informal nature of English.
Learning idioms is essential for those who wish to engage in casual conversations, understand humor, and

navigate informal social settings.

5. Literary Tradition: Idioms are often embedded in the literary tradition of the English language. Many
idiomatic expressions have historical roots in literature, and they continue to be used and appreciated in

contemporary writing.

6. Communication Effectiveness: Mastery of idioms enhances communication effectiveness. Native speakers
effortlessly incorporate idioms to convey ideas succinctly and vividly, making conversations more engaging

and expressive.
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7. Language Proficiency: Idioms are considered a higher-level language skill. Understanding and using
idioms correctly demonstrate a level of language proficiency beyond basic grammar and vocabulary,

showcasing a deeper comprehension of English language nuances.

Teaching idiomatic expressions to secondary EFL learners. In secondary schools teaching idiomatic
expressions and English culture simultaneously is a fun and productive way to advance students’ language
skills. Through incorporation of idiomatic expressions into language classes, students not only improve their
understanding of the language, but also learn about the cultural contexts in which these expressions are used.
In language instruction, incorporating idiomatic expressions can be an effective way to enhance language
proficiency. However, when teaching idioms, it is equally important to provide students with insights into

the cultural context in which these expressions are used.

Strategies for teaching idioms and English culture. The secondary school students (ages 11-14) who
form the basis of this article are at an age when they can learn an unlimited number of languages to absorb
information like sponges. In addition, they belong to the age group that can achieve the best results with
modern methods. For this reason, language teaching methods in many schools should be oriented towards
modern approaches. It is known that teaching a foreign language introduces to the cultural characteristics of
the language being studied. For example, students learning the Kazakh language will also learn about
Kazakh culture, hospitality, tea drinking, traditions, festivals, etc[4]. They can also indirectly learn the
unique cultural values of the Kazakh language, such as English language learners also learn about English
breakfast, Halloween, or five o'clock tea party. According to McMarty and O'Dell, idiomatic expressions are
related to topics such as animals, the sea, sports, body parts, food and drink, colors, names of people and
places, sight, hearing, taste, smell and touch [5]. We use idiomatic expressions to describe appearance,
character and personality, work and success, health and illness. As stated by Richard and Rogers (2001), an
effective idioms course must include activities that enable students to independently identify idioms both in
and outside the classroom [6]. Here are some strategies for teaching idioms and English culture at the same

time in secondary schools:

1. Introduce Idioms with Cultural Context: When introducing idiomatic expressions, provide students with
the cultural context in which these expressions originated and are commonly used. Explain the historical,
social, or geographical factors that influenced the creation of these idioms. For example, when teaching the

idiom "raining cats and dogs," share the cultural origin of the expression and discuss how it reflects the

English perception of heavy rain.

2. Use visual aids such as pictures or cartoons that

depict heavy rain and include images of cats and dogs
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falling from the sky. This can help students visualize the literal interpretation of the idiom and create a

memorable connection.

Folding tables and chairs filled the living
room. Little glass bowls with little balls of
hard candies in flavors like toffee and butter

rum that don't taste good. "It was raining cats
and dogs,” she added.

Figure 1. Visual Aids

3. Share stories or anecdotes that illustrate the idiom
in a real-life context. For example, you can narrate a
personal experience or a fictional story where
someone encounters a situation of heavy rain and uses

the idiom "raining cats and dogs" to describe it.

That's my family for you, always saying
these sayings that I don’t always understand.
Gattie explained that “raining cats and dogs”

meant a really hard rain. She said that back in

A — OnteXtmEg?mExE nd dogs would sleep on

cally hard rain came, they‘d
all jump down from the roof, so it seemed like
it was raining cats and dogs.

4. Show videos or play audio clips that feature
native English speakers using the

conversations or interviews. This exposure to

Ralning Cats and Dogs - Idiom
64 e npocwoTBes - 10 AeTHasAR
AppusERES ©

Raining Cats and Dogs with 3 fotof drumiming on the roof? You know the rule, yau don' 1ake the phrase |

Why do we say: It's Raining Cats and Dogs?
1 e

IT'S RAINING ﬂ

CATS&DOGS
Don't use this expression! /01D MISTAKES MADE BY MARINA MOGILKO / IT'S RAINING CATS

[ R T ——

MISTAKES

It’s raining
v ® cats Oy

authentic usage can help students grasp the idiomatic expression in a natural context.

IDIOM TExT 1o

below and cploiomS in the te

of the idiom.

5. Engage students in interactive activities that involve
the idiom. For instance, you can create fill-in-the-blank
exercises or role-play scenarios where students use the
idiom appropriately. This hands-on approach allows

students to practice and reinforce their understanding

Figure 4. Interactive Activities
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6. Cultural Discussions: Initiate discussions about the origin and cultural significance of the idiom. Explain
that the phrase "raining cats and dogs" is of unknown etymology and not related to actual animals falling

from the sky.

7. Cultural Comparisons: Encourage students to compare figurative expressions in English with those in their
mother tongue (Kazakh language). This comparative analysis let them recognize the cultural distinctions and
similarities between languages. It also promotes cross-cultural understanding and encourages students to

reflect on the unique aspects of English culture.

The design of teaching English idioms(travel and transport). As mentioned earlier, teaching idioms
provides an excellent opportunity to introduce students to English culture and improve their understanding of
the language. Unfortunately, there is no specific unit or topic that takes into account the learning of idiomatic
expressions. That’s why, teachers should have lesson plans which focus on presenting English culture

through idioms. Here is a sample of KM (short term plan).

Lesson Plan Travel and Transport Idioms with English Culture

Topic Travel and Transport

Objective To teach travel and transport idioms while incorporating English culture.
Level Grade 8

Duration 45 minutes

Materials - Worksheet with exercises on travel and transport idioms

- Pictures related to travel and transport

- Optional: Videos or songs related to travel and transport

Procedure: 1. Warm-up (5 minutes)

- Begin the lesson by asking students about their favorite mode of
transportation and their travel experiences. Encourage them to share any

interesting stories or encounters they have had while traveling.

2. Introduction to Idioms (10 minutes)

- Explain to students that idioms are expressions that have a figurative

meaning different from their literal meaning. Provide a brief overview of




Abali ambiHOoaebt Ka3¥I1Y-HiH Xabapwbickl, «<Kenmindi 6inim bepy scaHe wemen mindepi punonoeusicbi» cepusicbl, Ned(44), 2023 .

idioms and their importance in understanding English language and culture.

- Share a few examples of travel and transport idioms, such as "hit the road,"
"in the driver's seat,” or "on the same wavelength." Discuss their literal and

figurative meanings.

3. Vocabulary Exercise (10 minutes)
- Distribute the worksheet with exercises on travel and transport idioms.

- Ask students to complete the vocabulary exercise, focusing on the literal

meanings of the given words and phrases related to roads and traveling.

- Review the answers as a class, discussing the correct meanings of the

words and phrases.

4. Guess the Idiom (15 minutes)

- Show students a picture related to travel or transport, such as a crowded

airport or a busy train station.

- Ask students to analyze the picture and guess the idiomatic meaning of a
given phrase related to travel or transport. For example, if the picture shows
people waiting in a long line at the airport, the phrase could be "waiting in the

wings."

- Encourage students to explain their guesses and discuss the cultural context

behind the idioms.

5. Discussion and Role-play (5 minutes)

- Divide students into pairs or small groups and assign them different travel
scenarios, such as planning a road trip or navigating public transportation in a

foreign country.

- Ask students to incorporate the travel and transport idioms they have

learned into their discussions or role-plays.

- Monitor the groups and provide feedback on their use of idioms and their
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understanding of the cultural context.

6. Wrap-up (5 minutes)
- Recap the key travel and transport idioms covered in the lesson.

- Encourage students to continue exploring idioms and English culture in
their own time, suggesting online resources or books they can refer to.

Assessment - Evaluate the accuracy and usage of idioms in the role-playing activity.

- Review the depth of analysis in identifying and discussing travel and
transport idioms used in news articles.

Home assignment | individually prepare a travel blog (presentation, photos, maps, video, etc.)

By integrating idiomatic expressions into lessons on travel and transport, this plan aims to make language
learning lively and culturally immersive. The combination of interactive activities, multimedia exploration,
and collaborative projects provides a comprehensive approach to understanding and applying idioms in the

context of Travelling.

Conclusion. Thus, articles on the role of idioms in culture and second language learning demonstrate the
strong intersection of grammar, cultural understanding, and effective communication. Teachers are
encouraged to integrate idioms into the curriculum through interactive activities, multimedia content and
experiential learning opportunities as they are an important part of language learning. This helps teachers
create an environment that reflects the complexity of language use in the real world and prepares students to

participate meaningfully in different cultural contexts.

Overall, teaching English idioms and culture simultaneously allows teachers to provide students with a
dynamic and engaging learning experience. This not only improves your language skills, but also develops a
deeper understanding of British culture and subsequently allows students to improve their language skills

while developing intercultural skills and preparing them to communicate effectively in a globalized world.
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TUITEP/I OKBITYJAFBI KY3bIPETTUTIKTEPAIH POJII
POJIb KOMITETEHIIII B OBYUEHUM K SI3BIKAM
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AUTHENTIC MATERIALS AS TOOLS TO ENHANCE EFL STUDENTS’ INTERCULTURAL
COMMUNICATIVE COMPETENCE

Abstract

This article explores the significance of incorporating authentic materials into language education as a
strategic approach to foster intercultural communicative competence (ICC).The article underscores the
importance of exposing learners to authentic language usage, cultural artifacts, and multimedia materials,
providing a comprehensive understanding of the intricate relationship between language and culture.Drawing
on the premise that exposure to real-world language and cultural contexts is essential for effective cross-
cultural communication, the authors explore various strategies and benefits associated with incorporating
authentic materials into language learning curricula.The authors present practical strategies for educators,
emphasizing the incorporation of real-life scenarios through role-playing exercises, current events
discussions, and interactive activities that mirror genuine cultural contexts.Through a meticulous exploration
of diverse resources, including newspapers, social media, interviews, and cultural artifacts, the article
demonstrates how authentic materials contribute to linguistic proficiency, cultural awareness, and
adaptability. The authors argue that this multimodal approach not only enhances language skills but also
enables learners to decipher cultural nuances, leading to a more nuanced and context-aware form of
communication.It illuminates the positive impact of such materials on intercultural communicative
competence, offering practical insights and strategies to create dynamic and immersive learning
environments that prepare individuals for effective communication in diverse cultural settings.

Key words:language,culture,intercultural communication, intercultural communicative competence,
authentic materials, formation of ICC, use of ICC, foreign language teaching.
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TYIIHYCKA MATEPUAJIJAPBI EFL CTY JEHTTEPIHIH MOJEHUETAPAJIBIK
KOMMYHUKATUBTIK K¥3IPETIH APTTBIPY K¥PAJIbI PETIHJE

AHdamna

Byn makana MazeHueTapasblK KOMMYHHMKATHBTI Ky3bIpeTTiikTi (MKK) mambITy yiniH Tiagik Gimimre
CTpaTerysuIbIK, TICI/ PeTiH/ie TYMHYCKA/IbIK MaTepUaiap/bl eHri3y/iH MaHbI3AbIIbIFBIH 3epTTeiifi. Makanaja
TiJT MEH M3ZIEHUETTiH, Kyp/ieni 0aliaHbIChIH JKaH->KaKThl TYCiHY/Ii KAMTaMachkl3 €Te OTBIPBIT, OKYIIBLIAP/(bI
TYMHYCKa TifAi Ko/igaHy, MaJieHu apTedakrisiep kKoHe MYJIbTUMeJUs/IbIK MaTepranjapMeH TaHbICTBIPYAbIH
MaHBI3JbUILIFB KOPCETINTeH. AYTeHTTIK Til MeH M3JeHU KOHTEKCTKe 3cep eTy TUiIMAiI Md/eHHeTapasbIk
KapbIM-KaTbIHAC YILIiH 6Te MaHbI3Zbl JereH ajfblllapTKa CylieHe OTBIPbIT, aBTOpJap T4l YHPeHY[iH OKY
Oarjap/aManapbiHa TYMHYCKAIBIK MaTepuanapAbl eHrizyre OaiaHbICTBI SPTYPJIi CTpaTerusyiap MeH
apTBHIKIIbUILIKTapAbl 3epTTeli. ABTOp/Iap pPeJiK >KaTThIFy/ap, aFbIMJarbl OKUFarnapZbl TajlKbliay >XoHe
LIbIHAMBI M3JieHM KOHTEKCTTepAi KOpCeTeTiH WHTePaKTHBTI 9peKeTTep apKbUIbl HaKThl ©MipJik
ClleHapuiiepre Hasap ayZapa OTBIPBIT, MYFaliMJlepre apHajfaH MpPaKTUKAAbIK CTpAaTerusiap/bl
yCbiHap1.I'a3eTTep, a/ieyMeTTiK Kesinep, cyxbaTTap >kaHe MafieHW apTedakTiniep/ii Koca anFaHza, apTypJii
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pecypcTap/ibl MYKMAT 3epTTey apKplibl Makaja TYNHYCKa MaTepuasafiapAblH Tifji MeHrepyre, MaJeHU
xabapzap/bIKKa kaHe OeltiMenyre Kaail bIKnasl eTeTiHiH KepceTei.ABTOp/aap Oy My/IbTUMOJAb/bI 31iC
TiNAIK JaFablaapZbl apTTHIPIN KaHa KoWMak/bl, COHBIMEH KaTap OKYIblIapFa MafleHH HI0aHCTapbl alllyra
MYMKiHZiK Gepefii, Oy/1 KOMMYHUKALMSTHBIH, aHAaFYPJIbIM HIOAHCTBI )KoHe KOHTeKCTeH Xabapzap dopmMachkiHa
dKeneni.byn Makana ocbkiHAalt MaTepuanfapAblH MaZeHHeTapaiblK KOMMYHUKATUBTI KY3bIDETTiTiKKe OH
3cepiH KepceTeAi, agamapbl oapTyp/li M3JleHd opTanapja THiMAI KapbIM-KaTbIHAC yKacayFa JalbIHAAUTHIH
[VUHAMUKa/bIK ’KoHe KbI3BIKThI OKY OpTaJapblH KYpy YILUiH MpakTUKaIbIK HZesnap MeH CTpaTerusapzsl
YCbIHAABL.

KinT cespep: Tin, MafieHMeT, MafieHHeTapa/blk KOMMYHHUKALMs, M3JeHHeTapaiblK KOMMYHUKATHUBTI
Ky3ipeT, ayTeHTTiK Marepuanzgap, MKK kypeinybl, MKK Ko/aHBICh], I1IeTe/ TiiH YHpPeTy.
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AYTEHTUYHBIE MATEPUAJIbI KAK CPE/ICTBA IOBBIIIIEHVA MEXKYJ/IbTYPHOM
KOMMYHUKATUBHON KOMIIETEHTHOCTHU CTYJIEHTOB EFL

AHHOMayus

B sroii craThe nccneayercs 3HaueHHe BK/IIOUEHUs] ayTeHTUUHBIX MaTepHasoB B sI3bIKOBOe 00pa3oBaHMe
KaK CTpaTerMuecKoro IozAxoja K pasBUTHI0 MEXKYJIbTYPHOM KOMMYHHUKAaTHBHOM KommeTeHTHOCTH (MKK).
B craThe mopjuepkrBaeTCsl BaXKHOCTb 03HAKOMJIEHMS YYall[UXCS C ayTEHTUYHBIM MCIIO/Ib30BaHUEM S3BIKa,
Ky/JbTypHBIMH apTedakTaMu W MY/JbTUMeIUHHBIMKA MaTepranamH, 00ecreurBarolIM{ BCEeCTOPOHHee
[IOHUMaHUe CJIOKHble OTHOILIEeHWs] MeXJY S3bIKOM W Ky/AbTypol. Omnupasicb Ha MpejIoChlIKY, UTO
3HAKOMCTBO C peaslbHbIM SI3bIKOM U KYJIbTYPHBIM KOHTEKCTOM MMeeT Ba)kKHOe 3HaueHue s 3(deKkTuBHOrO
MEeXKY/IbTYPHOTO OOIIeHUs], aBTOPbl UCC/IeYIOT Pa3IM4HbIe CTPaTeTHH W TIPEMMYIIeCTBa, CBsi3aHHBbIE C
BK/TIOUEHHEM ayTeHTHUYHbIX MaTepuajoB B yueOHble TIpOrpaMMbl IO H3yUYeHHUIO si3blKa. ABTOPbI
TIPe/ICTaB/ISIOT TPAKTUUeCKWe CTpaTervd AJisi TIperofiaBaresiel, yzaenss oco0oe BHUMaHHe BK/IHOUEHUIO
CLieHapveB U3 PeasibHOM >KU3HH TIOCPEe/ICTBOM POJIEBLIX YNPaKHEHWH, OOCY>KZEeHWH TeKYyIIUX COObITHI U
VHTePaKTHBHbBIX 3aHATUN, OTPa)KaroLUX MO//IMHHbIN KYIbTypHbII KOHTEKCT. [IyTeM TiaTenbHOro U3yuyeHus
pa3HO0OpasHbIX pecypcoB, BK/IIOYasl raseThbl, COLMa/IbHbIE CETH, MHTEPBbIO W KyJ/bTYPHBIX apTedakToB,
CTaThsl JIEMOHCTPUDYET, KaK ayTeHTHUHble MaTepuasbl CIIOCOOCTBYIOT BJIA[IEHHIO SI3BIKOM, KYJIbTYPHOMN
OCBeJJOMJIEHHOCTH M aJanTHpPYeMOCTH. ABTOPBI yTBEpP)KJAOT, UYTO 3TOT MYJIbTUMOJAIBHBIA TOJXOJ He
TOJIBKO YJ/Iy4lllaeT SI3bIKOBblE HaBbIKW, HO U M03BOJISIET yYalllUMCsl paclIU(pOBbIBaTh KY/IbTYpHbIE HHOAHCHI,
YTO TPUBOAUT K Oosiee TOHKOW M KOHTEKCTHO-ODUEHTHPOBaHHOW Qopme ob0meHns. OH ocBeliaer
TIOJIOKUTE/IbHOE BAUSIHME TaKUX MaTepuajioB Ha MeXKKYJIbTYPHYIO KOMMYHUKaTHUBHYIO KOMIIETEHTHOCTb,
nipejiyiarasi MpakTHUecKWe Wer. ¥ CTpaTerny Co3/laHusl IUHaMHYHOM U 3axXBaThIBaroLel cpefbl 0OyueHus,
KOTOpasi TOTOBUT Jto/iel K 3(h(deKTHBHOMY OOIIIeHHIO B pa3/IMUHbIX KY/IbTYPHBIX Cpefiax.

KnroueBsbie Cc/I0Ba:  S3bIK, Ky/JAbTypa, MEXKY/JIbTypHasi KOMMYHHUKAaLMsl, MeKKyJbTypHas
KOMMYHHUKAaTHBHasi KOMIIETEHTHOCTb, ayTeHTHuHble Marepuanbl, (opmupoBanue MKK, wncnosnb3oBaHue
VKK, obydyeHre HHOCTPAaHHOMY SI3BIKY.

Introduction. The term “intercultural communication” was first coined in 1954 in the work of G. Traeger
and E. Hall “Culture and Communication. The Model of Analysis”. This concept was viewed as an ideal aim
towards which a person should strive in order to better adapt to their surroundings. Numerous researches
have highlighted the most distinguishing characteristics of intercultural communication, and as a result, it has
come to be viewed as a link between various forms of relationships and communication between individuals
and groups from different cultures. Language is one of the most fundamental components of culture. It is a
method of expressing thoughts, a mode of communication, and a way of thinking. People from many cultures
have to overcome language and cultural barriers in order to communicate with one another.So, ability to
interact with representatives of various cultures despite conspicuous cultural differences leads to the term
intercultural communicative competence.Intercultural communication competence is “the individual’s ability
to interact with people from another country and culture in a foreign language by acting as a mediator
between people of different cultural origins”.[1] Intercultural communicative competence (ICC) refers to the
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ability to effectively and appropriately communicate with people from different cultures. It involves
understanding and navigating the cultural differences that may impact communication and being able to
adapt one's communication style to foster successful interactions in diverse cultural contexts. The concept
includes key components such as cultural awareness and cultural knowledge, language competence,
intercultural sensitivity,adaptability, interpersonal skills, conflict resolution. Cultural awareness refers to
developing an understanding of one's own cultural background and recognizing the diversity of other
cultures. This involves being aware of cultural norms, values, beliefs, and communication styles. Cultural
knowledge concerns acquiring knowledge about different cultures, including their history, traditions, social
norms, and communication patterns. This knowledge helps individuals avoid misunderstandings and
navigate intercultural interactions more effectively. Language Competence considers being proficient in the
languages used for communication and understanding how language is influenced by cultural context. This
goes beyond linguistic proficiency to include an understanding of idioms, gestures, and nonverbal cues that
are culturally specific.Intercultural sensitivity refers to developing sensitivity to cultural differences and
being open-minded towards diverse perspectives. This involves recognizing and respecting cultural
variations without making hasty judgments. Adaptability in its turn means being flexible and adaptable in
one's communication style to suit the cultural context. This may involve adjusting verbal and nonverbal
communication, as well as adapting to different communication norms and expectations. Interpersonal skills
which is developing effective interpersonal communication skills that foster positive relationships across
cultures. This includes active listening, empathy, and the ability to build rapport with individuals from
diverse backgrounds.Conflict resolution is having the ability to navigate and resolve conflicts that may arise
due to cultural misunderstandings. This requires a combination of communication skills, cultural awareness,
and problem-solving abilities. Intercultural communicative competence is crucial in our increasingly
interconnected and diverse world. Whether in business, education, or personal relationships, individuals with
strong ICC can bridge cultural gaps, foster mutual understanding, and contribute to effective communication
in global contexts. Training and education programs often focus on developing intercultural communicative
competence to prepare individuals for successful interactions in diverse environments.

It is crucial to distinguish between intercultural competence and intercultural communicative competence.
According to Byram, the first refers to people’s ‘ability to interact in their own language with the people
from another country and culture’, whereas ICC takes into consideration language teaching and puts
emphasis on ‘the ability to interact with people from another country and culture in the foreign language.[1]
Byram considers a person who has developed ICC is able to build relationships while speaking in the foreign
language; communicates effectively, taking into account his own and the other person's perspectives and
needs; mediates interactions between people from various backgrounds; and strives to improve his
communicative skills.

The Merriam Webster dictionary defines "authentic" as "worthy of acceptance or belief as conforming to
or based on fact," while the Cambridge online dictionary defines authenticity as "the quality of being real or
true." There are various definitions of authentic materials in the linguistics academic setting, following ones
were mentioned in Adam’s (1995) work: Wilkins defines authentic materials as “materials which were
originally directed at a native-speaking audience,” and Morrow defines them as “a stretch of real language,
produced by a real speaker or writer for a real audience and designed to convey a real message of some
sort.”’[2] Both definitions imply that authentic materials are aimed at native speakers.

Guariento and Morley (2001) consider an authentic material as an element “created to fulfill some social
purpose in the language community in which it was produced.”[3] In addition, Villegas Rogers and Medley
define them as “language samples —both oral and written- that reflect a naturalness of form, and an
appropriateness of cultural and situational context that would be found in the language as used by native
speakers.”[4] These definitions concentrate on sociocultural situation of communication in which authentic
materials are produced. Geddes and White, Porter and Roberts, (as cited in Adams, 1995, p.2) or Nunan
(1989, p.54) give different definitions for authentic materials focused on the element of text purpose. The
first say that authentic materials are “a discourse produced for non-teaching purposes or discourse produced
for teaching purposes but having many features that are likely to occur in genuine communication.” The
second wrote that authentic materials are “instances of spoken language which were not initiated for the
purpose of teaching... not intended for non-native learners.” Meanwhile, the last one defines them as “any
material which has not been specifically produced for the purposes of language teaching.”

Authentic materials are any English items that are not intended to be taught instructively. Authentic
materials include movies, trailers, ads, documentaries, television shows, papers, news segments, podcasts,



Abaii ambiidazbt Ka3¥ITY-niy Xabapuwibichbl, «Kenmindi 6inim 6epy sicaHe wemen mindepi ¢punonoeusicbr» cepusicbl, Ned(44), 2023 sic.

restaurant menus, and other types of content. Authentic texts are defined as those "written by members of a
language and culture group for members of the same language and culture group" [5]. It is primarily English-
language material written for native speakers rather than EFL learners. There is a description of authentic
materials which says that in materials of original, language is used to communicate information and meaning
(Thomas 2014).1t is readily apparent that using these types of materials exposes foreign language learners to
an excerpt of that communication, which is truly authentic and used on an on-going basis by millions of
people. The use of authentic materials can be stimulating, efficient, and efficacious in a variety of ways. For
starters, authentic materials may be novice to teachers and students who are tired of using customized
textbooks and workbooks, as well as student books. It can be used in English lessons to reinforce knowledge.
Secondly, using this type of material accelerates language acquisition since exposure to real-world
communication is a dynamic and evolving component of the language, and students can catch up with
it.Prior to using authentic materials, some aspects must be clarified. The following questions should be
answered: What is your students' level of proficiency? What component of language will be improved?
Which skills will be mastered? What are the interests of your students? Do one's students interact in English
every day? If not, how can authentic material be effectively incorporated into lessons, motivating pupils to
study and continue to learn? Once these questions have been answered, the material selection process can
begin, and relevant content can be selected. The chosen context should be appropriate for the students' age,
competence level, and areas of interest. Undoubtedly, incorporating actual content into the foreign language
study program presents certain obstacles. The first is that they will most likely contain a large number of
unknown and unfamiliar linguistic features, that learners may struggle with. Second, they may exhibit some
unique and uncommon native speaker usage. Additionally, the material could be copyrighted. Furthermore,
materials from newspapers and magazines are not intended to be understood by A2 or B1 students, therefore
the instructor must be able to provide supplementary resources as well as shape the real content into
something that can be utilized in EFL class. At times, accurate materials may be -culturally
unsuitable.Despite the existing shortcomings the benefits of using original materials over contrived ones
outnumber the drawbacks that were highlighted before. First and foremost, these materials have a positive
impact on learners' motivation by providing a glimpse into the authentic language and culture. Additionally,
they expose high-level students to non-adapted and unregulated native speaker language, which contributes
to the improvement of listening, reading, writing, and speaking aspects of the language, making the learning
experience more relevant and applicable to real-world situations. Authentic resources frequently reflect the
culture, attitudes, and practices of the target language group. Engaging with such materials allows learners to
gain insights into the cultural characteristics of the language, promoting intercultural competency and a
deeper grasp of the language's culture. Authentic materials introduce students to a variety of language
registers, dialects, and styles. This exposure assists learners in developing a grasp of numerous language
varieties, preparing them to interact with diverse speakers and navigate various communication environments
effectively. Authentic resources frequently demand learners to engage numerous language abilities at once,
such as reading, listening, speaking, and writing. Integrating these skills into a relevant context improves
overall language proficiency and communication ability. Listening to authentic audio or video content
exposes learners to natural speech patterns, accents, and intonations.This exposure enhances their listening
comprehension skills, enabling them to better understand native speakers in regular hypothetical situations.
Authentic materials frequently include current and relevant content, reflecting current issues and trends in the
language community. This keeps learners up to date on language and cultural trends, making their language
skills more relevant and useful.Authentic materials can be obtained from a variety of fields and subjects,
enabling cross-curricular connections. Learners can investigate themes relevant to their hobbies or
professional domains, combining language learning with other areas of knowledge.Engaging with real
resources promotes learner autonomy by allowing students to take control of their language learning journey.
They learn how to browse resources, extract meaning from real-world things, and use their language abilities
without supervision.

Research methods and materials

Theoretical and empirical methods

In this research one type of quantitative method, precisely quasi-experimental design was used in order to
solve the tasks. To figure out the efficiency of authentic materials usage in EFL classes mentioned above
methods were employed.

-Theoretical methods- assessing the scientific articles on the research matter; studying and summarizing
types of materials which fall under the category of authenticity.



Abaii ambiidazbt Ka3¥ITY-niy Xabapuwibichbl, «Kenmindi 6inim 6epy sicaHe wemen mindepi ¢punonoeusicbr» cepusicbl, Ned(44), 2023 sic.

-Empirical methods-exposing students to real English language communication by, firstly presenting
them with programs where participants make speeches on various matters, and, secondly, suggesting them to
organize their own speech-making event to speak up, which provided for the results of exposure to original
texts.

Results and Discussion

Authentic materials are, without a question, the most efficient materials for teaching cultural features
since they bridge the gap between the classroom and the outside world, bringing reality into the classroom.
Daskalos and Jellum Ling state that authentic materials are more concerned with content and meaning than
with linguistic forms and structures.[6] Authentic resources do not replace textbooks, but they can be highly
useful as supplemental materials or a substitute for particular texts that may not be well suited to the
individual classroom. Most common objects in the target language qualify as authentic materials. Nunan and
Miller (1995) define authentic resources as ones that were not prepared or altered specifically for language
learners.[7] Exposure to authentic resources allows language learners to come into contact with the real-life
language, which can be a tremendous motivator, and it helps them identify that there is a community of users
who live their lives in that language. Authentic materials include audio, visual, and printed media. There is a
wide range of real materials available for teaching culture in foreign language lessons, but teachers should be
vigilant when selecting appropriate materials. Teachers should establish criteria for selecting materials that
are appropriate for specific student groups. The resources should meet the curriculum themes' needs, as well
as the learners' interests, usefulness, language level, age, and background knowledge. The original materials
must be culturally suitable while yet being understandable to English learners as a foreign language. It
should be noted that authentic materials are based on native speakers' cultures, which may appear alien or
improper to language learners.Ianiro (2007) provides four steps for using authentic material to teach English.
[8] The first stage is to assess learners' requirements and goals for learning the target language and culture.
Learners should be welcomed to engage in the selection of real materials, such as bringing recipes,
newspapers, labels, and other non-school things into the classroom.Based on previous academic experiences,
students may believe that these materials are improper for school. Teachers should discuss with students the
purpose and rationale for utilizing authentic language, as well as their connection to the target culture.
Teachers and students could collaborate in acquiring materials. Authentic materials are simply and cheaply
available.The internet, in particular, is a vast repository of information. According to Nuttall (1996),
authentic materials should be adequate in terms of content (interesting and relevant), exploitability (how
authentic materials could be used), and comprehension.[9]The implications of authentic resources in
establishing intercultural communicative competences are enormous. They remind students that there is a
real-world community that exists solely via the usage of the target language. Authentic resources help
students use language in "real-life" settings. While in the classroom, students are exposed to authentic
language use and immersed in the real world of the target culture. Authentic materials, particularly books,
movies, and songs, must be up-to-date as they are culturally sensitive and may soon become out of date.They
are appropriate at all language levels, from basic to advanced, but must be properly chosen. Finally, they
improve learner motivation by providing authentic cultural information and exposure to real language
(Richard, 2001).[10] For example, using a current newspaper to search for relevant and up-to-date weather
forecasts is preferable to using an out-of-date text to search for nouns or verbs (a common school-based
technique).

Conclusion

In conclusion, the exploration of authentic materials in the context of intercultural communicative
competence unveils a multifaceted and dynamic landscape. Through this examination, it becomes evident
that incorporating authentic materials into language learning environments significantly enhances learners'
ability to navigate and engage in intercultural communication effectively. The rich cultural content
embedded in authentic materials not only fosters language proficiency but also cultivates a deep
understanding of cultural nuances, fostering empathy and tolerance.Authentic materials serve as windows
into the real-world contexts and intricacies of language usage, offering learners an opportunity to bridge the
gap between language acquisition and cultural comprehension. The exposure to diverse voices, idiomatic
expressions, and cultural norms enables learners to develop a more nuanced and authentic communication
style. Moreover, authentic materials empower learners to grapple with the complexities of intercultural
communication, preparing them to navigate the globalized world with confidence.However, it is essential to
acknowledge the challenges associated with integrating authentic materials, including potential language
barriers and the need for culturally sensitive selection. Educators must strike a balance, providing scaffolding
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and support to facilitate comprehension while ensuring that learners are exposed to the genuine and
unfiltered aspects of language and culture.

As we navigate an increasingly interconnected world, the importance of intercultural communicative
competence cannot be overstated. Authentic materials stand as invaluable tools in the language learning
journey, offering learners a passport to cross-cultural understanding. By embracing authentic materials,
educators can contribute to the development of linguistically and culturally competent individuals, equipped
to thrive in diverse and globalized environments. In essence, the impact of authentic materials on
intercultural communicative competence transcends the boundaries of language education, shaping
individuals into effective communicators and cultural ambassadors in our interconnected world.
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JKYPHAJIMCT-CTYJEHTTEP/IH INIETTIIIIK KOMMYHUKATUBTIK K¥3bIPETTITIKTI
KAJIBIIITACTBIPY JAFBI
CAHJIBIK MEJIVIA K¥PAJIBI

AHdamna

Makanazga uubpabplK MeauaHbiH OimiM Oepy mporieciHzieri, ceiiney apeKeTiHiH MPOJAYKTHUBTI KoHe
PEeLIeNTUBTI TypJiepiH UrepyZi Ke3elTiH meT TiIgiK KOMMYHUKATHUBTI KY3bIPETTIMKTI Ka/IbITTaCThIPYZAAFhl,
COHJlal-aK, >KypHa/JUCTHKa (aKy/IbTeTi CTYZJeHTTepiHiH >Kaabl [JaFAbUlapblH Ka/bIITAaCThIPYZAarbl peiii
KapacTeIpbuiafbl. KasakcTaHIpIK FBUIBIME AWCKYpCTa LMGP/AbIK OisiM Oepy Meauachl O/apAblH OKY
KbI3METiH/Ie aTKApaThiH (QYHKIMSIAPh] HeTi3iH/je >KiKTese/i >KoHe OJlap/blH KeMeriMeH Ka/IbIIITacaThlH IIeT
TiJIiIK KOMMYHUKATUBTIK KY3bIPETTiTKTiH )KeKeslereH Kypam/ac 6esiktepiMeH )aHe CTyIeHTTep/IiH, OapIibIK,
JlaFblIapbIMeH canbICThIpbUIaAbl. KelleH i Tanjay HITWKeCiHAe 3aMaHayy LU(PIIbIK MeAna )XypHaJIUCTUKa
MaMaH/bIFbl CTY/JIeHTTEepPiHiH IIeT TiiHAeri KOMMYHMKATUBTIK Ky3bIDeTTUIIII MeH >Ka/lllbl JAaF[blIapblH
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KaJIbINITaCThIPYAFbl U/IaKTUKAbIK Kypan OombIn TaOblMaThIHABIFEL [a/1e//leH i, o/apZAbl OKy IpoleciHe

KOCY Ka3ipri 3aMaHFbI )KOFaphl OiiMHIH 63€KTi MacesiesiepiHiH KeH CTIeKTPiH IIelyre MyMKiH/IK Oepefi.
KinT cesaep: et TiTiHAEri KOMMYHMKaTHBTI Ky3bIPeTTi/liK, OimiM Oepy meauachl, LMQPIbIK

MeZivia, TOpT JaF/bl, Colyley SpeKeTiHiH pelieNTHUBTI TYpJiepi, Ceisiey apeKeTiHiH NPOAYKTUBTI TypJiepi.
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I[N P®POBBIE MEJJVA KAK CPEJJCTBO ®OPMHUPOBAHIA MHOSI3bIYHOM
KOMMYHHUKATUBHON KOMITETEHIIUU Y CTYJEHTOB-)XYPHAJ/IICTOB

AHHOMayus

B cTathe paccMaTpuBaeTcs posib IW(MPOBBIX Meia B 00pa3oBaTe/ibHOM TIpoliecce, B (hOPMUPOBAaHUN
VHOS3bIYHONM KOMMYHUKAaTUBHOW KOMIETeHL[MH, [IpejroJiaramwlieii oBjaieHue TMpPOAYKTUBHBIMU U
PEleNTUBHBEIMA BUJAMHM PEUeBOM [IeSITeIbHOCTH, a TakKke B (POPMHPOBAHUM YHUBEPCA/TLHBIX YMEHUWH
CTyZIeHTOB (haKy/bTeTa KYPHATMCTHKY. B Ka3aXCTaHCKOM HayuyHOM JUCKYpCe I[U(PpOoBbie 00pa3oBaTe/ibHbIe
Me/da KaacCU(UIMpOBaHbI HAa OCHOBAaHWM (DYHKIWHM, BBITIONHAEMOW WMU B yueOHOU [JesTeNbHOCTH, U
COOTHeCeHbI C (QOPMUPYEMBIMM C WX TIOMOIIbIO OT[eMbHBIMM  COCTABJIIONUMH  WHOSI3LIUHOM
KOMMYHUKATUBHOM KOMITETEHIINA U YHUBEPCATHHBIMU YMEHUSIMU CTy/IeHTOB. B pe3ysbTaTe TIpOBeZEHHOTO
KOMIUIEKCHOTO aHa/M3a [l0Ka3aHO, UTO COBpeMeHHble I[MpPOBble Mejua SIBJSIOTCS [JUAAKTUYECKUM
VHCTPYMEHTOM B (JOPMUPOBAHUY MHOS3BIYHON KOMMYHUKAaTUBHON KOMIIeTeHL[MU U YHUBEPCalIbHbIX YMeHU
CTYZIEHTOB CITeIMaTbHOCTH JKYPHA/MCTHKHM, WX BK/IIOUEHWEe B YyueOHBIA MpOIleCC TMO3BO/SIET PEelIUTh
IIIMPOKUI CITEKTP aKTyalbHBIX 33/]au COBPEMEHHOTO BhICITIEr0 00pa30BaHusl.

KirueBble c0Ba: WHOSI3bIYHAs KOMMYHMKAaTHBHas KOMIIeTeHLIMsi, oOpa3oBaTe/bHBIE MeJNa,
[UGhPOBLIE Me[lMa, UEThIPe HABBIKA, PELIETITUBHBIE BU/bl PEUEBOU /IeATETbHOCTH, TPOAYKTUBHBIE BHU/IbI
peueBol JesaTeTbHOCTH

Kunakova K.U., Beikutova A.M.? ,Tazhenova A. S.?
'Abylai Khan KazUIRWL Almaty, Kazakhstan, °Abylai Khan KazUIRWL Almaty, Kazakhstan
3Abai Kazakh National Pedagogical University, Almaty, Kazakhstan

DIGITAL MEDIA AS A MEANS OF FORMING FOREIGN-LANGUAGE COMMUNICATIVE
COMPETENCE AMONG JOURNALISM STUDENTS

Abstract

The article examines the role of digital media in the educational process, in the formation of foreign
language communicative competence, involving the mastery of productive and receptive types of speech
activity, as well as in the formation of universal skills of students of the Faculty of Journalism. In the Kazakh
scientific discourse, digital educational media are classified on the basis of the function they perform in
educational activities and correlated with the individual components of foreign language communicative
competence and universal skills of students formed with their help. As a result of the comprehensive
analysis, it is proved that modern digital media are a didactic tool in the formation of foreign language
communicative competence and universal skills of students of the journalism specialty, their inclusion in the
educational process allows solving a wide range of urgent tasks of modern higher education.

Keywords: foreign-language communicative competence, educational media, digital media, four
skills, receptive types of speech activity, productive types of speech activity.

Kipicrie. Bys 3epTTey TakbIpbIOBIHBIH, 63€KTi/liri ajjaM KbI3MeTiHiH, Oap/bIK cajianapbiHia IUQPIIbIK,
TeXHOJIOTUsI/IAapAbl KeHiHeH KoJilaHyFa OalylaHbICTHI YKOFaphl OKY OPBIHAAPBIHBIH Ty/IeKTepiHe KOWBbIIaThIH
TasanTap/iblH e3repyiHe OailmaHbICThL. Ka3ipri yakpITTa )KOFaphl OKY OPBIHZAPLIHBIH TYJIeKTepiHeH apTypJii
FBUTLIM/IAPZBbI OifTy FaHa eMec, COHBIMEH Karap Te3 ©3repeTiH aKIMapaTThK KOoFam/la 63 eMipiH OHTaMsIbl
KYpyFa KaOileTTi epKiH, IIbIFapMalllbI/IBIK YKoHE >KayalnThl TYJIFaHbIH CaIlachkl Tajar etiiefi. Byt xarmaiiga
aHBIKTaMasbIK OUTiMAI Tikesell Gepyre GarbITTasFaH AICTYpJIi BifiM OHBIH afiibiHa KOWBUIFAH MiHAETTep/i
TOJIBIK ITIeIIIe aJIMAaUTLIH/BIFLI alKbIH 00Ma GacTafpl. Op TYp/i TUMTETi OiliM Gepy MekemesnepiHze IIeT
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TUILIK KApbIM-KATbIHACTBI OKBITY MICeseCi YHeMi 9[IiCKep-TEeOPEeTUKTED MEH OKbBITYLUbI-IIPAKTUKTEPIH,
Ha3zapbiHZa 0omaapl. By Macene OYpLIH-COHABI O0MMaraHail ©3eKTi, BUTKEeHi KOFapbl OKY OPBIHJAPBIHBIH,
TYJIeKTepiHe - KaCiOM KbI3METTiH apTYPJIi ca/la/iapbiH/jaFbl MaMaH/apFa KOWBIIATBIH Ta/larTap apThII KeJlei.

Kasipri yakpITTa KapKbIHABI JKYpill J>KaTKaH CasCu IIpoLlecTep MoJeHUeTTep JUajorbiH
JKaHJaHAbIpyFa, KasakcraH MeH TypJli LWieT esfiep apacblHAarbl bIHTBIMAKTACTBIKTHI JaMbITYFa bIKMAI eTefi:
Oosamiak MamaHZApAbIH, iCKepJiK KaThIHACTaphl Xa/bIKApasblK CHTIAaTKA ve Oosazabl. Engep meH aprypri
Tiffepae COWENTIH KoHe IPTYP/i MaJeHueTTep/e TapOveseHreH aZiaMzap apachlHAAFbl ©3apa iC-KUMbLT
MeH bIHTBIMaKTaCThIK Macereci acipece XXI raceip/ia 6TKip KaziaMm kacamnyza.

MemMiiekeTTep apachbiH/IaFbl CasiCU JKoHe SKOHOMUKAJTBIK, OalilaHbICTapAbl KaHJaH/[bIPY ILET TigepiH
MeHrepy/liH, TIparMaTHUKa/IbIK, MaHbI3AbUIbIFBIH apTTHIPAbL. Bosalak >KypHanucTepAiH Kociou OarbITTasFaH
KApbIM-KAThIHAC KATHICYIIbUIAPbIHA JIMHIBUCTUKAJIBIK, JKoHE JKCTPA/TMHIBUCTHUKAJIBIK, 3Cep eTy (hakTopsapbl
epekille MaHbI3ra ue. bomammak >kypHamuctep Oenrimi Oip KbI3METTi >Ky3ere achipy YILIiH 37eyeTTi
cepikTecTepZi ~ CeHAipy  MakcaTblHJAa  KapbIM-KaThblHaC  MpoLeCiHZe  JUHIBUCTUKAIBIK  JKJHe
Tapa/TMHIBUCTUKABIK dcepre re O0Tybl Kepek.

Tingik 6inim Gepy >kyleciHze XajbIKApasblK KApPbIM-KATBIHAC Ti/ZIepiH >kaHe OipiHII Ke3ekTe
arbUIIIBIH TiMiH TalfiajlaHa OTBIPBIN, TUIM/i KoCiOM Oarjap/aHFaH IIeT TiAiK KOMMYHUKaLus (cCasicH,
KOHOMMKAJIbIK, Ma/leH! Oaii/laHbICTap) canachbiHa Ky3bIpeTTi OiMiKTi MaMaHZap/b! Aasipiay OOMbIHIIA 91
JKeTKITIKT ToKiprnOe )KUHaKTaIMaraH.

Ka3ipri 3amMaHFbl )KypHa/IMCT MaMaHBbI YIIIiH HIeT TifiK KapblM — KAThIHAC KaciOM KbI3MeTiHiH, 6ip
Oeutiri 60sbIN TabBLTAARI, OAp KAPBIM-KATBIHAC PUTOPUKACHI MEH 3THUKAChl 3aHZAphl OOWBIHINIA aybi3iia CO3
ceiineid  Oinmyi, ka3bama MOTiHZi-OasHJaMaHBI, MaKajaHbl, 3CCeHi, iCKepiik xaT-xabapmapzpbl
KOMITO3UIIUA/IBIK TYPBIC pecimzieli 0Oinyi, mpe3eHTarusnap MeH 0acrmiace3 KoH(epeHIUs/aphl Ke3siHje
CypakTap/ibl cayaTThl TYKBIPBIMZAN Oinyi, cyx0aT Ke3iHze AUaor/TIONN/IOT XKyprize Oinyi »oHe T. 6. Byn
Ois1iM MeH JaFAbUlap CTYJEHTTEepAi LIeT TiiH Kacibu OarbITTasfaH IIeT TiAAiK KOMMYHUKATUBTIK KbI3MET
peTiH/le MaKCaTThl OKBITY/IbIH OOBEeKTiCiHe aliHanmybl KepeK. MyHzal KbI3METTiH HITWKeCi MeM/IEKeTTiK
6isim Gepy crangapteiHga xoHe "Illet Tini (Tingepi)" meHiHiH OarjapiaManapbiHa OenrieHTeH Keem/e
Kacibu barjap/aHFaH MeT TiAi KOMMYHUKATUBTIK KY3bIPeTTUTIKTIH KaBINTACybl O0/IbIN TabbLIa kL.

JKac ypnak meH Kacibu KOFaMJACTBIKTHIH, ©3apa KapbIM-KaThIHACKI KICiOW 3/1eyMeTTeHy YFbIMBI
apKbUILI aHBIKTA/1a/[bl, OHbIH, MYMKIH/IIKTEDi, €H ajJbIMeH, YHUBepCUTeTTe 00/a/ibl, MyH/]a TY/IFA iC-9peKerT,
KApbIM-KATBhIHAC JKoHEe ©3iH-63i TaHy[bl ©3repTy apKbUIbl KaciOW HOpManap MeH KYHAbUIBIKTap >KykeciHe
KOChITazpl [1]. OneymeTTeHy MpoljeciH/ie KapbIM-KaThiHAC epekiie, Keige "6aceiM" pen aTkapaasl [2]. Bip
JKaFbIHaH, 9JIeyMeTTeHy TMporieciHie OiiM anyIibIHbIH, KaciOu OalaHBICTApBIHBIH, Taila OOMybIHBIH
apkacheIH/la Oaii/laHbIC canackl KeHeHin, TepeH el Tyceai. EXiHII skaFbIHaH, Celiniey KapbIM-KaTbIHACKI, TiMTi
oKy Oosca Ja, a/ieyMeTTeHYAiH MaHbI3ZIbl Kypasbl, SFHU TNPAaKTHKAJbIK cabakTap, ayAWTOpUsiaH ThIC ic-
mapanap kaHe T.0. apicTep Oosbim Tabbutagel. et TiniHAe OKY YpAICiH THiMAi YHBIMACTBIPY Ke3iHze
CTYZA€HTTEP/IiH, KCIiNTiK OaFbITTasFaH IIeT TiiHAeri KOMMYHUKAaTUBTIK KY3BIDETT/IIriH KalbINTaCThIPY /bl
OisiM anyiblIapAbl KICINTIK 9/1eyMeTTeHipy MaKcaTbIH A MakjanaHyra 0onazpl )koHe TalijaiaHyFra THiC.

IleT TingepiH OKpITYAbIH OTaHABIK Faabmvzaap T.T.Aanosa, [.b.ITagxmeTtoBa, A.A.I'0JJOBUyHHBIH
eHbekTepi, peceiinik rambiMaap M.JI.bum, M.A.3umusisi, A.A. JleontseB, E.W. Tlaccos, B.JI.CKamKMHHBIH
eHOeKkTepi oHe mmetensik agicremecinge K. Xommasii, A. Makunroin, I1. CtpepeHc, T. XaTunHCOH, A.
Botep, H. I'. BuajoBCOH MaMaH MO/IeJTiH >KaHe KaJIbIMTaCKaH Kacibu JaFapliapbl ecenke any, COHZAN-akK,
CTYZIEHTTiH, KaciOU OaFbITTa/FaH iC-apeKeT KOHTEKCTiH/e Ti/i/[i MeHrepyi YIIiH IeT TiJliH OKBITY MpOIeciH
YUBIMZIACTLIPY TUIIK €MeC YHMBEDPCUTET YVIIiH eTe TiepCreKTHBanbl 0okl Kepinedi. Ocklnaifiiia,
CTYZAeHTTep i Kacibu OarbITTasraH IIeT TiNAIK KOMMYHHUKALUsAFa OKBITY Maceseci Ka3ipri yakpITTa €3eKTi
00JIBIT TabBIIA B

HopmaTtuBTiK Ky>KaTTap/el Tanjay Herizinge "»KypHamucTvika" MaMaHZBIKTaphl OOWBIHIIA OKUTHIH
CTYZAeHTTep IIeT Ti/liH KOJJaHa OTBLIPBITI, HAKTHI K9CiOW OarbITTasFaH MPAaKTUKAIbIK, KbI3MeTKe JJalbIH/amybl
KepeK eKeHiH OChbl 3epTTey/iH asChbiHAa KepceTeZi. bBomamak >KypHa/JMCT MaMaH/apbIHBbIH, KociOu
OarbITTa/IFaH IIeT TiTiH/Eeri KOMMYHUKATUBTI KY3bIPETTIIriH KAIBbIMTACTRIPY MPOIieci 6aCKapbLIaThIH XKaHe
KapbIM-KaThIHACTBIH, HAKThI JKaFZailylapbiHa Heri3fenyi kepek. bosalliak >KypHaaucT MaMaHBIHBIH, (KapbIiM-
KAThIHAC M3/IeHHETiHiH, PUTOPUKAJIBIK aCTeKTiCiH Koca a/iFaHza) ic Ky3iHJe MaHbI3/bl, Kacibu barjapaaHraH
et TUIAIK O6iiMi MeH ceiiyiey farblIapbiH KATBIITACTRIPY KO3/ee .

JKorapheijia alThITFaH[ap/bl ecKepe OThIPhIT, "YKypHamucTUKa" MaMaH/IBLIKTapbl OOMBIHITIA OKATHIH
CTYAEHTTep/iH, LeT TiMiHZeri KOMMYHUKATUBTI KY3bIPETTI/IITiH KA/bINTaCTLIPY epeKiile MaHbI3Fa e 00sabl.
ATtanraH macesne OolibIHIIA Kosiia Gap FBUIBIMH 3epTTeysiepre, OChbl canajarbl 0iniM Gepy KpI3MeTTepiHiH,
KeHeloiHe JKoHe aTajfaH MaMaH/bIKTap CTYJEHTTEePiHiH LIeT TiTiH OKBITY 3/iCTeMeCiHe KbI3bIFYIIbUIbIKTHIH,
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apTyblHa KapamacTaH, CTYZEeHTTepZiH IIeT TiAAIK KOMMYHMKATUBTIK KY3bIPETTUIIIH Ka/lbIITaCThIPY
Maceieci a3 3epTTenreH KyiiH/e Kaabi oThip. OckiFaH 0alinaHbICThl 6ipKaTap KAWIIBUIBIKTAp TYbIHAANWIbI:

- Tingik emec JKOO-aa meT TiJIiH OKBITY/IbIH Ma3MYHbBIH aWKBIHAAUTLIH OaFjapiaMasiapra KaHe THiCTi
JAsipIBIKTHI KAMTaMachl3 €TEeTiH OKY, OKY-3/liCTEME/TiK KaHe JUAAKTHUKAIbIK 0a3aHbIH, >KeTKiTiKCi3
a3ipsieHyiHe apHanFaH Go/ialliak, XXKypHaJIMCT MaMaH/[apFa IeT TiTliH MeHrepy /leHreiiHe KOMbLIaThIH
Oislim Oepy cTaHAPTHIHBIH, KA3ipri 3aMaHFbI Ta/anTapel;

- KacibM KapbIM-KaThIHAC Kypasbl PeTiHJe IIeT TUTiH MeHrepreH THUiCTi >KOFapbl OKY OPbIH/AapbIHBIH,
TynekTepiHe BAK canachlHbIH, K@KeTT/IIr JK9He TiMJIK eMecC >KOFapbl OKy OpbIHAapbIHJAa T/l MeH
M3/IeHHEeTTi OKBbITY/bIH 3aMaHayu UHTePAaKTUBTI TEXHOJIOTHSIAPBIH XKeTKi/IiKCi3 naljanany;

- CTYJEHTTepZiH KapbIM-KaTbIHACTBIH TPaKTUKAJIBIK JaF/bllapblH JKoHE KOMMYHUKaTHUBTLTIKTIH
Herisri KarFuzaTblH 9JICI3 iCKe achIpaTblH TUILIK eMeC >KOFapbl OKY OpBbIHAAPbIHAA IIeT TuIiH
OKBITY/bIH, [ACTYPJIi 9/jiCTeMeCiH MeHIrepyre KbI3bIFYLIbUIBIFbI aPTThIPY .

Ocpirad 0ailiaHBICTBI Oo0/alllaK >KYpHA/JMCTED MaMaHZAAPbIH Kacibu OaFbITTanFaH IIeT TiTiH
OKBITYZIbIH, Oapabap afiicTeMeciHe TayesIi/IiK IIelyIili MaHTe He 60apbl.

3epTTey/iH Herisri MakKcarhbl:

- Oonaiak >KypHa/JMCTTep YIIIiH IIeT TiJiH OKBITYAarbl LU PJIBIK MeJUaHbIH POJIiH KapacThIpy;

- Oimim Gepy >xyHeciHge IIeT TiMAIK KOMMYHHUKATMBTIK KY3bIDETTiMri KasbIITAaCTHIPY asiChIHZA
JKyPHAJIMCT MaMaHJaphl YIIiH CaHbIK MeJuaHbl 3epTTeY;

MakcaTka calikec 3epTTey/liH Keseci MiHZieTTepi aHbIKTasla/ibl:

Ocel ecenTepfi Iemly YUIiH Keieci 3epTTey aficTepi KO/MZaHBUIABI: Oakpuiay, Tanjay, CHHTE3,
carasnbl K9He Ma3MyH[bl Tanjay oJicTepi HOTWKenepAi KYPbUIBIMABIK >koHe (YHKLHOHANABIK Tanjay
00/bI1.

Kabblimanras 3epTTey Oo/alllak, )KypHATUCTeP/1iH KOMMYHHUKATHUBTIK KY3bIPETTI/IriH KabIITaCThIPY
TIPOLIeCiH OHTaMIAHABIPYFa KO/ XKeTKi3yre 60/1aThIH )KYMBIC O0/DKaMbIH TeKcepyTre OaFbITTasiFaH, erep:

- IIeT Ti/iH OKBITY MPOIIeCiH/ie CTyAeHTTep/iH Ooaliak Kacion KbI3MeTiHiH, epeKIlesiri eckepinesi;

- Oonamak >KypHa/MCTepAiH KoaciOM MafeHueTapasblK KOMMYHHMKALIMSICBIHAA Kepi 6aiilaHBICTHIH
TUIMZIMIMIH KaMTaMachi3 eTeTiH 9/IeyMeTTiK-TIepIeNTHBTI KOMITOHEHT KoCiOM OarbITTa/iFaH IlIeT
TUIZIK KOMMYHUKATUBTIK KY3bIPETTL/IIK Ma3MYHbIHbIH HaKThl, a)KbIpaMac >kKoHe MaHbI3/ibl Kypamac
Oeutiri peTiH/ie apekeT eTei;

- Kacibu mer Tingik KOMMYHUKAIUsSHBI OKBITY KYpPChl CTY[€HTTEpZiH TaHBIMZBIK JKJHE 9JIeyMeTTiK
OesiceHIi/IiriH BIHTAAHABIPATHIH YK00aap /jiciHe Heri3ereH.
3epTTeyiH TeOPHUSUILIK, HETi3i OTaH/IBLIK JK9He IIeTes/IiK FaabIMAAp/IblH eHOeKTepi 00//Ibl, OIap/IbiH,

itiHze 11eT T/TiH OKBITY MacesiesiepiHe apHaaFaH XymbicTap M.H. BsTiotHes, B.B.CadonoBa, A.H. Illykun
KoHe Korapsbl 0isiM 6epyai b pnaanabipy B.E. Ctapuuenko, "Hudpibik Mmeaua” Y. B. XKunaBckas, "Meaua
6imim 6epy" yreiMzapeiH aHbIKTay TexHosorus” E. JI.Kynpuna, K. K.OnyuuHa, B. U.fpHeix, "Mezaua 6imim
6epy" W.B.®otueBa, K.A.Kupunmn, "Binim 6epy wmeauace" D.Laurillard. Bi3 akmaparraHgsipyra
N.B.PoGeprt >xaHe Oinim Gepy >KykeciH nydpiadapipyFra 6aiiaHbICTBI TTPO0/IeMaapabl Ta/IZAUThIH FHUTLIMU
OaceibIMAapapl, SFHH - A.A.BepOurnkuiifiy enberin  3eprrefik. JKorapel MeKTenTe  I[U(PIIBIK
TeXHOJIOTUSAIAP/bI  KOJIAaHY/IbIH, TIPAaKTHKA/IBIK acriekTiiepi OobibiHma H.B.3bikoBa, JI.B.KoHoBasoBa,
E.C.Manmunauxa, T.H.Ymakosa, O.H.XyaAkoBa CbIH/bI FalIbIMap/blH €HOEKTepi capanaH/ibl, OHBIH illliH/e
metengik okpityga C. B.Koapie, E.HaymMoBa CbIHABI Fa/TbIMAAP/bIH eHOEKTePi KapacThIPBUI/HI.

byn 3eprreyniH MpaKTHKabIK MaHBI3ABUIBIFEI MbIHA/A: LMGPILIK MeJuaHbl KOJ/IaHA OTBIPHITI,
YCHIHBIIFAH OKY iC-9peKeTTepi CTyZeHTTepAiH LIeT TiIiHAeri KOMMYHMKATHMBTI KY3bIPeTTLIIriH
KA/IbIITACTLIPy, OWIAyAbIH 3PTYPJi TYpJepiH AaMbITy JKoHe CTyAeHT Oinim Oepy ic-apekeTiniH OesceHzi
JK9He TeH KATBICYIIBICHI OOJIBIN TaOBUIATHIH KO JeHreiii, KerndyHKIHoHaAge!l OiiM Oepy kyieciH Kypy
yiuiH JKOO-za aFblIIIbIH TUTIH OKBITY NPOLIECIHE TUIM/I MHTerpaLysiiaHybl MYMKIH.

AKMapaTThIK-KOMMYHUKaLUSUIBIK, J)KoHEe LIU(PIbIK TeXHOJOTUSNApAbIH, JaMybIMeH Kasipri yakpITTa
JOCTYDJIi FaHa eMecC, COHBbIMEH Karap >kaHa OiniM Gepy MeauachiH /la KAMTHUTBIH OisiM Oepy Kypanzapbl
altap/bIKTail KeHelreHi aHbIK. biniMm Gepy >kylieciH nydpnanabipyra 6aii/laHBICTBI FHIIBIMUA-TEXHUKAIBIK,
TIPOTPecC KaHe KOFaMAbl aKIapaTTaHALIPYAbIH 6cyi Ka3ipri yakpiTTa OimiM Oepy TipolieciHze LUQPIIBIK,
Mezva OenceHzii KongaHbliaael. bi3 "Ludpsasik Meaua'" TepMUHIH KeHiHEH TYCiHEMi3 KoHe OChI CaHaTKa
JKaTKpI3aMbI3 "MaJIeHU HbICaHJap, COHJal-aKk VIHTepHeT >KeiCiH/eri akmapaTka KO/ JKeTKi3y/li KaMTaMachI3
eTeTiH »aHe Oipkarap epekiie O6enrisiepi 6ap >KOFapbl TEXHOJIOTHSIBIK Kypanap: WHTEePAKTUBTIJIK,
MY/IbTUMEUATBIK, LUGPIBIK (hopMaT KaHe >KOFapbl KO/UKeTiMAUTIK" Typasnsl [1.A.lllaMIlypuHHiH, MbICAJIb,
JKeJTiiK GachlIbIMIap, 9/eyMeTTiK JKeJliiep, calTTap, riaaTdopmasnap, MOOWIb/I KOChIMIIIAIap >kaHe T. 0.
KOJI yka30amapbiH KapacThIpAbIK. [Iudp/bik Meawia OKy MaTepHalblH TAHBICTHIPY JKOHE OKY-TaHBIMJBIK,
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KbI3METTi YHBIM/IACTHIPY VIIiH camajibl KaHa MYMKIiH/IKTeD YChIHAZbI, OV 63 Ke3eTiHze Te/jarorHKabIK,
TOKiprbesiep MeH OKBLITY 9/iCTepPiH O/ap/blH AWJAKTUKATBIK 3/IeyeTi TYPFBICBIHAH capajayFa oJKeyefi.
Kazipri yakpITTa CTyAeHTTepAiH OipkaTap Ky3bIpeTTepPiH KaJIbIITACThIPAThIH WHTEPAKTUBTI KbI3MET
TYpJiepiHe, K00aJIbIK )KYMBICTapFa, OUbIH TEXHOIOTHSIapPbIHA apTHIKIILUILIK Oepinefi.

OTaHJpBIK >XK9He LIeTeNJiK FbUIbIMJA "IIEeT TiiHAeri KOMMYHUKATUBTI KY3BbIPETTiMK" TepMHUHIH
aHbIKTay/a apTypJii Tacingep 6ap. On "ceiiney MiHe3-KYIBIK Oarjap/iamMasapblH TaHJAYy KoHe iCKe achipy"
Jer TyciHgipineni.

AlaMHBIH KapbIM-KaThIHACTBIH, Oesnrisi 6ip >karjaiibiHga OarfapsiaHy KabineTiHe OalilaHBICTHI;
JHTiMesiecyre [eliiH, COHJal-ak ©3apa OelimMzeny TIpolieciHAe oHriMesnecy KesiHJe CTyIeHTTepae
TYBIHJAUTBIH TaKbIPBITITAPFa, MiHAETTepre, KOMMYHHUKAaTHBTIK Ke3KapacTapra Gai/aHbICThI KaFAahmaap/sl
XikTer 6imy" [3, 386]; "kKabineTTiiK OKBITLUIATBIH TiM/iH KemeriMeH Oenrifmi 6ip KbI3MeT asiChIHJAFbI
KApbIM-KAThIHACTBIH, MaKCaTTapbl MeH JKar/aliblHa CaliKeC celey KbI3MeTiH >ky3ere acwipy" [4, 140 6];
"MaMaHHBIH, TOJIBIKKAH/bI 11T TUIAIK M3/leHheTapasiblK KOMMYHUKALUSHBI JKy3€ere acbIpy YILUiH LIeT TiIJiK
JIMHIBUCTHKA/BIK, FBITBIMUA JKoHEe TIOHZIK OLTiMi KosaHyFa JalbIHABIFEI MeH Kabineti" [5, 42 6]; "aHa
TifliHge ceWnelTiHAepMeH IeT Ti/ZIiK KaphbIM-KAaThIHACTHI >Ky3ere achIpy KabijieTi MeH HaKThl IalibIH/IBIFb,
COHJIali-aK OKyIbLIapAbl Eji/OKBITBIIATEIH TiJ e/iepiHiH MaieHueTiHe Oayily, 63 e/liHiH MaIeHUEeTiH >KaKChl
Oisy, OHBI KapbIM-KaTbIHaC mpoljecinge kepceTe 6iny" [6, B.159-160]; "cTyAeHTTIH KOMMYHHMKATHBTI
JlarAbU1apbl MeH [arAbUIapbIHbIH KUBIHTBIFBI, FBUIBIM MEH FbUIBIMHBIH, €pKiH MeHrepyiMeH CHIaTTanaajbl.
1IeT TiMiHeri KapbIM-KaThiHAC eHepi, Oy 6iiM amylIbiHbIH, KaCiOU-TY/IFaNbIK, KYPbUILIMBIHIAFGI XKyHei
»kaHa 6imim" [7, 12].

Byn Ky3bIpeTTiMiKTiH apTypsii KomroHeHTTepi epekieneHesi. B.B. CadoHoBaHbIH miKipiHile, et
TimiHAeri KOMMYHHKATHUBTI  KY3BIDeTTiMK: TinAik (TpaMMaTHKasblK, JIMHTBUCTUKA/BIK);  Ceiiey
(mparMaTHKanblK, CTpaTerys/bIK, AUCKYPCUBTI) [8]; aneymeTTiK-mMafieHU (9/1€yMeTTiK-TMHTBUCTUKAbIK,
JIMHTBUCTUKANBIK) Ky3bipeTTepAi KamTuabl. E. H. CosoBoBa OHBIH KypamblHAAa JIMHIBUCTUKA/BIK,
9/IeyMeTTIK-JIMHTBUCTUKAJIBIK, 3/I€yMETTIK-M/IeHH, CTpaTervsiblK, J/JeyMeTTIK KY3bIPeTTUIIKTepAl arar
eteni [9]. Eypona KeHeciHiH 3epTTeysepiHle KOMMYHUKATUBTI KY3bIDeTTiMiKTiH Kejieci KOMIIOHEHTTepi
KOpCeTi/IreH: JIMHTBUCTUKA/bIK, COLIMOJMHTBUCTUKABIK, [JUCKYDCUBTI, CTpaTerusiiblK, dJ€yMETTIK,
aneymeTTik-Mazienu [10, 98 6.].

ogicrep. KapacTeIppUlbll OTBIPFAH TY)KbIPBIM/JAMAaHbIH, Ma3MYHBIHbIH, JKOFapblZida KeJTipiareH
aHbIKTaMajapbl MEH CUTIATTaMaJlapblH Tajifiay HeTiziHge 0i3 mieT TimiHAeri KOMMYHMKATUBTI KY3BIPETTLTIK
KapbIM-KaTbIHACTBIH MaKcaTTapbl MeH >KaF[jaliblHa CoWKeC LleT TiMiH/e KApbIM-KaTbIHACTHI )Ky3ere achbIpy
YIIiH KKeTTi 6isiM, 6iiK, JaFabuiap )KUBIHTIFGI JIET€H KOPBIThIH/IbIFA KeieMi3. Byl Ky3bIpeTTiMiKTiH CaTTi
KA/IBINTaCybIHBIH MIiHAETTi IIapThi-ceiiiey apeKeTiHiH pellenTUBTI (ThIHAAY, OKY) >KoHe eHiMmAi (ceiiney,
’Kasy) TypJ/iepiH KanbinracTeipy. Ocbklnaiiiiia, 1eT Tifi MyFasaiMi yilliH e3eKTi MiH/leT-ceil/iey apeKeTiHiH 0Cbl
TYPJ/lepiH JaMbITyFa bIKIa/ eTeTiH pecypcTapAbl i3fiey, CbIHaKTaH OTKi3y JKoHe OfiaH 9pi navzianany. Kasipri
IILIHBIKTA OY/T €H MaHbI3Abl OOJBIT TaOBLIATBIH CaHABIK pecypcTap. Opi Kapaid, apTypri LUQpIbIK,
MeZIMaHbIH, ia OKY TIpOoIieciHe Kasiak OipiKTipiseTiHiH KapaCThIPLIHBI3.

O3pepiHi3 OineTiHgel, KapbIM-KaThIHAC Kypasbl peTiHJe ILIeT TiliHAe CeiieyAi MeHrepy TeK 63
OWbIH Oinfipy KabisneTiH FaHa eMec, COHBIMEH KaTap TiKelel KapbhIM-KaThbIHAC Ke3iHze /e, OykKapasbik
aKrnapaT KypaJjapbiH/a Aa 0acka agaMJapAblH CeiisieyiH TyciHy KabisieTiH Zie KaMTHABL. AKMapaTThl ecTy
apKpUIbl KAObUIZAy MaHbI3/bl AarabpuiapAbiH, 0ipi 6osbim Tabbutazbl. M. Bepknu-AseH GapiblK KapbiM —
KaTbiHAaC yakbIThIHBIH 40% —ThiHAayra, 35% - ceineyre, 16% - okyra, 9% - bl XaTKa XYMCAWUTBHIHABIFbI
Typanbl MamimeTTep Kenripedi [11]. Ockunmaiiiiia, Ietr TimiHAe ceisieyni ecty Kabiseri iier TimiHiH
KOMMYHUKATUBTI KY3bIPETTIIIriH KalbIITaCThIDy/la MaHbI3[bl peJsi arkapaabl. CTyJeHTTepre LIeT TiJTiH
OKBITY Ka3ak TUIiHJe COWUIeNTIH OpTaZia )KYPeTiHIKTeH, aHa TiIiHAe COUIenTiHAep acaFaH [IbIHAWbI OKBITY
pecypcTapbiHa KOJI XKeTKi3y ThIHJ]ay AaF/IblIaphiH KA/ILIITACTBIPY MEH JAMBITY/IbIH KaXKETTi MapThl OOJIBIT
TaObLIabI.

VHTepHeT Kemici CUSKTBI TYHUEXKY31/TiK 3aMaHayy UUGPIILIK, aKIapaTThIK Meava Tii MeHTrepyZiH,
APTYPJIi JieHrelepiH/e ThIH/AY JaFAbUIapbIH JAMBITY YIITiH KOITereH pecypcTap/ibl YCbIHA/BI, Oy TiMiK
eMeC YHUBEPCUTET YIITiH MaHbI3/[bl CUTIaTTamMa O0JIbIN TabbliaZibl, OUTKeHi OY/1 CTYIEHTTEDP/i OKBITYFa >KeKe
KO3KapacThl )KY3€ere achIpyFa >XKoHe ayJUTOPUSJIBIK cabaKTap MeH CTYJeHTTeP/iH 63iH/iK >KYMBICHI YIIIiH KOTl
JieHreisi TarceipManapZbl 93ipieyre MyMKiHZIK Oepeni. bBi3fiH 3epTreyimi3 aFbUIIIBIH TUTIH OKBITY
TpolieciH/le KemnTereH calTrap TuiMmAi mMalijanaHblIaTbiHBIH - KepceTedi  (businessenglishsite.com;
engvid.com) 0Ky ayauo >koHe OelfHeMaTepuasapblH YChIHAZbI, OJIapAbIH, MAaKCaThbl ThIHJAY AaFAbLIapbiH
JAMBITY FaHa eMeC, COHbIMEH KaTap alThiTy OOMBIHIIIA KYMBIC JKacay, >KaHa JIeKCUKaHbl MeHrepy, icKepJtik
KApbIM-KAThIHAC JIaF/blIaphiH UTepy Oonbin Tabbinapl. beliHe TakpIpbIObI OifmiM  amymibuUIapbiH, Tifi
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MeHrepy JleHreiiHe 6aiylaHbICThI ©3repe/ii KoHe Ma/leHUeTapasblk KOMMYHUKAI[USHBIH 63eKTi MacesienepiH,
ZOOM OGeiiHeKOH(epeHIUs/IapbIH ~ OTKi3yTe/KaThICyFa apHaJFaH YCBIHBICTAPAbLI, JKOFAapbl JKUIMIKTI
eTiCTIKTep, YaKbIT TIPe/I/IOrTaphl >kaHe T. 0. OOlbIHIIA MaTepuafapAbl KAMTHBL. Byl pecypcrapzbiH 6acTb
apTHIKIIBIILIFEI — OJIAPAbIH, KOTeHTeIiri >aHe o/ap/blH Ma3MyHbIH CTyZeHTTepAiH OiniM Oepy
KaXeTTi/likTepiHe oHal OeliiM/ley MYMKIiH/IiTi eKeHiH TaFbl /la aTar eTeMis.

bizniH 3eprreyiMmisfieH anblHFaH JepeKTep MOAKacTTapAbl KOJJaHYAbIH, THIMAIITIH KepceTemi
(businessenglishpod.com) 6iniM anymbLiapAbH, THIHAAY [JAFAbUIapPbIH  KA/IBIITACTBIPY MaKCaTbIHJA
ke3zenreH. Kasipri yakpitta mogkactuHr KyObinbicel 2004 >Kblibl maiifia GonraHHaH Gepi aiftaprbIKraii
IaMmbiel. By Kasip mogkacTTapZbiH, TeK ALIOLICTBIK eMec, COHbIMEH Kartap OeiiHe pecypcrap eKeHfiriHe
9KeJI/li >K9He Os1ap/ibl TiKeslel caiiTTa ThIHJAayFa HemMece Kepyre 6osapl. Erep mogkact navaansl 6osca, oHza
on cMapTdoHFa Hemece 0acKa KYPBUIFBIFA JKYKTesleZi »koHe OipHele peT ThIHZamabl (Kapamazabl). Kelibip
TIOJKaCTTap/blH, Y3aKThIFbI mamMaMeH 40 MUHYTTBI Kypaybl MYMKiH OO/IFaHALIKTaH, MYHJAl pecypcTapibl
CTYZAEHTTep/IiH, ayAUTOPUSAH ThIC ©3iHZIK >KYMBICHI YILIiH KOJIJaHFaH )K6H, CO/laH KeliH cabakTa ThIHAa FaH
CabaKTbIH TakKpIpbIOb OOMBIHIIIA JHTiMeseCy, IIaFbIH TOMTap/ia MaTepyas/ibl TalKbliay, TeCT, aCCOLMATHUBTI
KapTajiap kacay kaHe T. 0. COHbIMEH Kartap, MOJAKACTTap/la YChIHbIIFAH [UAJIOrTap Y/Ti peTiHze PesfiK
OWbIHAAD Kpi3MeT eTefi. bi3fiH oibIMBI3IIA, Oy TEXHOJIOTHS alTap/BbIKTall OKBITY 9/eyeTiHe He >KoHe
OipkaTap apTHIKIIBUILIKTAPFA We, OJapAblH, 06ipi MOOWIBAI OKBITY MYMKIHZIri, SFHU MOOWIbAL
KYPBUTFbIIAP/IbI TIalila/laHy apKbUIbI OKBITY KO3/Ie/TiHTeH.

Tanpgay. Ka3ipri yakeiTTa OKbITY K6biHece pecmu 6iim Gepy MekemesiepiHeH ThIC XKepJiep/ie oTefi.
CoHbIMEeH KaTap, OeiipecMu OKBITY CTyfeHTTepAiH OisiMm 0Oepy KaKeTTiTKTepiH KaHaFaTTaHAbIpy[a
MaHBI3IBI PeJ aTKapazbl. [Iam ockl cebenTi IIbIHaBI KOpKeM >koHe fepekTi ¢uabmzep (Learning English
Video Project on englishclub.com, BBC), cepuangap ("Friends"), sHzep, cmapTdoH KoChIMIlajaaphbl
(Duolingo, British Council) - 0y >kanmbl Ti Typaibl OiMiMHIH KYHABI K63i >KoHe IIEeT TiTiH ecTy
JlaFAbUIapbIH JaMbITYbIH TUIM/Ii Kypasbl.

Ke3-Ke/reH OKBITY CHIPTKBI 3/IEMMEH, 63iMeH, 6acKa CTy/IeHTTepMEH »KaHe OKBITYIIbIIApMEH KaphIM-
KaTblHAC TporieciHe xypexi. bi3miH olibiMbiiia, Oy epexke acipece IeTen TiiH OKBITYFa KATBICTHI,
COHJIBIKTaH ayZUTOpHsAZa THIMAL KapbIM-KaTbIHAC »Kacay YILUiH Ka)KeTTi »KaF[aiiap/pl >kacay IieTes TiliH
CITTi WrepyJiH aHbIKTayIIbl (haKTOPJapbiHbIH 6ipi 00/ TabbulaAbl. By MiHAET KAIIBLIKTHIKTAH >KIHE
aparnac OKbITy (opMaTTaphl JKar/alblH/a, Ka3ak, arpap/blK 3epTTey yHMBepcuTeTiHZie Microsoft Teams
naTopMackiH/a OTKi3ieTiH OeliHeKOHbepeHIUsAIap dhopMaThiHa OeliMenyi KaxeT O0JIFaH Ke3/le epekIie
e3eKkTi Oonagpl. 3epTTey KepCeTKeH[el, KALIBIKTBIKTaH OKBITY/bIH apTHIKIILUIBIKTAPEl MEeH KeMILiTiKTepi
0ap. KaIlbIKTEIKTaH OKBITYFa Oal/IaHbICTBI YKUi Ke3/IeCeTiH ChIH/AAP/bIH 0ipi-TeK MyFaiM MeH CTy/IeHTTep
apachlH/Ja FaHa eMec, COHbIMEH KaTap >Keke CTyJeHTTep HeMece TONTap apachlHAa Tikesel, Tikesnel e3apa
dpeKeTTeCy/iiH, 60/MMaybl, OCbIFaH OalIaHBICTHI JKYIITAa HEMece IIaFbIH TOMTapAa )KYMBIC icTey MyMKiH emecC
Hemece eTe KUbIH 00sibin KepiHezi. By macesneHi 6i3 imriHapa marbiH Tontapza 6ip yakpITTa )KYMBIC icTey
YILIiH >KeKe apHasap Kypy apKblLbl MIEMTiK (OKyAbl TalKblIay, OChI HeMece 0acka Macese OOWBIHINA TIKIip
alTy, Auanor Kypy) HeMmece >Ko0asblk, ic-mmapamap eTkiziigi. Keibip kaFgaiiiapga CTyZeHTTED
OKBITYIIBIHBIH, JKoHe/HeMece 0acka CTyZeHTTepAiH Oarasaybl YIIiH JUaOrThl )Ka3ybl Kepek. JKorapbiza
CUMNAaTTa/JfaH CTpaTeryslap HaKTbhl KOMMYHUKATHMBTI Macesiefiep/i LIely MakCaTblHJa TeH-TEHIMEeH >KIHe
OipsieckeH OH/IaliH OKBITY >K9He aFbUIIILIH TiiHe TabWFU KapbIM-KaThIHAC Kacay YIIiH 0apJiblK KaXKeTTi
KarAaiap/bl kacaibl.

MybTUMeIUSTBIK TIPe3eHTAlUSAIap/Ibl KONTereH blajap O0WbI OKBITYIIbLUIAD /1, CTYJEHTTEep e
mieten TUTIH OKBITYJa THiIMZI KosjaHbin Kenefi. Craligrap »kacayFa apHajFaH KenTereH KOChIMILIanap
(PowerPoint, Bookdown, Office Mix, Prezi, Sway), cypertep Hemece rpadukrep 6ap. CaHIBIK dHriMesnep
(digital storytelling) —6ysn1 akmapaT GepyziH >kKoHe TMIIEpMITIHZI KYPYy/blH 3aMaHayy TaCi/i, COHBIH immiHze
TIIeTesT Ti/IiH OKBITY 3/[icTeMeciH/ie KO/aHbUIaZIbl. AKIapaTThl YChIHY/BIH, OY/T 3/1iciH/Ie KbI3bIKTHI 9HTiMesey
OHEepi JPTYPJi CaHABIK KYPBUIFBUIADBI, KbI3METTep[i, Oarjapiamanapibl, rpadyKanblk pefaKTop/apibl,
MOTiHZep/i, OeliHe )KaHe ayJiMo TIPTINTi KoagaHyMeH yiiecesi. CaHABIK aHTiMesiep TaKbIpbIObl MEH OaFbIThI
OolipiHIIA 3p TYpai 6oyl MyMKiH (O/ieyMeTTiK-MafileHn On3Hec, OKbITy, 0TOachl >koHe T. 0.). CaHZBIK
dHTiMesiep >KapusilaHaThIH KerTereH BeO-caiiTTap »KoHe TaKbIPBINTAP/bIH, KeH TaHAaybl MYJTbTUMEeAUSHBIH,
OCHI TYPiHIH JUAAKTUKA/ILIK MYMKiHZIKTEPiH aHbIKTaiabl. I11leT TingepiH oKpITY TakipubeciHme 1UMPIBIK
9HriMesiep akrapaTThl YCbIHY T9CiIl peTiHJe raHa emeC, COHbIMEH Karap CTYZ[EeHTTepJiH JKeke HeMmece
TOITBIK KO0AnbIK KbI3METIHIH Typi peTiHfie fAe KoJaHbiiafpl. JKYMBICTBIH Oy Typi OKBITY/IBIH
KY3bIDETTIIK TACU/IiIH )Ky3ere achlpyFa »JKoHe alllyFa MYMKIiHZIK Oepefi, SIFHU CTyAeHTTepAiH
LIbIFApMAIIbUIBIK, d/1eyeTiH apTThIpaAbl. CaH/ABIK 9HriMesnep MOOWIB/I KOChIMINANapZa »acaaybl MYMKiH
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(Explain Everything, Prisma 3D, FlipaClip), caiirtapga (UtellStory, Renderforest, spark.adobe), sptypi
OarmapnamanapeiH KeMerimeH (Pivot, Adobe Animation, Autodesk Maya) KongaHbinyza.

Hartexe. 3epTrey HoTWKenepi CTyJeHTTepAi OKyFa yWperyze LUGPJBIK akKNapaTTbIK, MeJUaHbIH,
JKOFapel OisiM Gepy aneyetin kepceresi. XKeTekii OpUTaHABIK KoHEe aMepUKaH/IBIK T'a3eTTep/iH, FhIIbIMU-
KONIIIiK HeMece FbUIBIMUA JKYpPHa/lZapZblH CaMTTapbiHAa KapusilaHFaH MaTepuaafiapAbl 3epTTey,
MaKajaiap/bl OKy >koHe pecdeparTay yHMBEpPCUTETTeTi OifiM Oepy KbI3MeTiHiH aKbIpamac Oesiri 0o/abl.
Oneymettik Meaua (Facebook, Twitter, YouTube) coHpIMEH KaTap CTyZeHTTepiiH O0ojalliak FhIIbIMUA
HeMece KaciOM KpI3MeTiHe KATBICTBI ITIeT TiiHJeri akmapaTrieH ajMacy K9He i3/1ey VIIiH aFbUIIIBIH TiTiH
OKBITY TIpoLieciHe caTTi BipiKTipiireH.

Oceiaiiia, UudpabK Meaua 6imiM Gepy mpolieciHe MakcaTThl 9Cep eTe OTBIPhIN, TiMJiK emec
YHUBEPCUTETTE IIeT TUIIH OKBITyJa MaHbI3[bl PeJl arkapajbl. VHTepHeTTe KOJI JKeTiMZl ayZuo >KoHe
OefiHemaTepuaniap,  IOAKACTTap,  MYJbTUMEAUSIBIK  TPe3eHTalUsap,  KALIBIKTBIKTAaH  OKBITY
TeXHOJIOTUsI/Iaphl JKoHe 0acka /la CaHJBIK MeAua Celsey dpeKeTiHiH peLlenTuBTi (ThIHJAY, OKY) >K9He eHim/i
(cetiney, >ka3y) TypJiepiH JaMBITyFa, OiliM anymiblIapblH CO3iK KOPbIH KeHeHTyTe, alTbUTy JaFbuiapbiH
JKeTiipyre, CTYAEHTTEP/iH, 3epPTTeJIeTiH Tijl esiHiH Ma/leHWeTi MeH TapuXbl Typasibl Xabap/jap/bIFbiH
apTThIpyFa bIKnan erefi. Kasipri 3amaHrbl LUQP/BIK MeAdaHbl MalijjanaHy >KOFapbl MeKTelKe KOWbLIaThIH
©3€KTi TajamnTapra COMKeC OKy KbI3MeTiH YWbIMAACTBIDYFa MYMKIiHZIIK OepeTiHiH >KoHe BbIHTaJaH/bIPYIIbI
(axTopapzbIH 6ipi 60s1bI TabBITATEIHBIH O6JIEK aTar eTeMis.

JloHaoH yHuBepcuTeTiHiH mnpodeccopsl [uana Jlopunapa [12] oky mpotiieciHie spTypii Meaua
TYpJiepiH nakifananyAblH, TUIMALIITIH Tanjay YIUiH TiffiK eMec )KOFaphbl OKY OpPbIHAApPhI CTY/JeHTTePiHiH, 111eT
TiN[iK KOMMYHUKATHUBTIK KY3bIPETTi/Iiri MeH OapJibIK, JaFabLIap/ bl KaabIITaCThIPY/[aFkl HUGBP/IBIK MeJHaHbIH
apTYpJi TyprepiHiH 6iniM Gepy aseyeTi AMANOTTHIK MOZEbi YCBIH/LI >K9HEe OKY-TaHBIM/IBIK, KbI3MeTTe
KaHzal (QyHKOUSHBI OpPBIHAANUTHIHBIHA OaiinmaHbiCcThl OiniM Gepy MeauachiHBIH, Oec TYpiH aHbIKTafbl. OChI
KnaccuUKalLysiFa CoWKec, aKrmapaTThIK, MeJya aKrnapaTThl TAaCCHBTI KaObUiayAbl KaMTH/bI, ofapra bOacra
Mezuachl, ayAuo Kaccertanap, CD, DVD kipezi. MHTepakTUBTI Mejuara MHadfajaHyllblFa Ma3sMyH/bl €3
OeTiHIlIe 1Iap/IayFa >KoHe TaHjayFa MyMKiH/[iK OepeTiH KOMITLIOTEDJTiK TeXHOJIOTHsI/IapFa HeTi3/je/ireH Meiia
Kipefi. AJanTyUBTI MeJMa MaifalaHyIIbIHBIH iC-9peKeTiHe CIUMKeC e3repyi MYMKiH, o/lapFa BUPTyaifbl
IIBIHABIK, TPeHaXepsep >KoHe T.0. KOMMYHUKaTHBTI Mejua WHTepHeT TeH IM(PJIBIK TeXHOTOTHSIHBIH,
apKaChIHZIA ajlaMflap apachiHzarbl OaiiaHbIc/e3apa apeKeTTecyre MYMKIHZIK Oepexi. TIpofyKTUBTI Mezaua
9pTYp/i 3aMaHayd MeZMaHbl TalfaiaHbIll ©3 6HIMIiHi3[i >kacayra MyMKiHAIK Oepemi. [I. Jlopumapp
KaccuuKayscbiHa CyiieHe OTBIPBIN, 0i3 aFBUIIILIH TUTIH OKBITYJa KOJIZQHBUIATBIH CAHABIK MeJUaHbI
Tangaaeik. CoHbIMEH Kartap, 0i3 apTypsii TUNTeri MelUaHbIH, CTyI€HTTEP/IiH, eT TUTiHAeri KOMMYHUKATUBTI
KY3BIDETTIJIiri MeH IIeTesT TiTiH YHAPeTyTe KaTbICThI OApJIbIK AaFJblIap/bl KalbIITaCThIPYFa XKoHe JaMbITyFa
Kasiali bIKIaja eTeTiHiH 3epTTefiK. Bi3/iH )KyMbICHIMBI3ZIbIH, HITHXKe/epi 1-KecTeje KenTipiireH.

Kecre 1.
Mepaua Typi / Mepaua pecypcrap KoMMyHUKaTHUBTIK bapnbik farabuiapbl
(bYHKLUSICB KY3bIDeTTL/IIKTi Ka/bIITACTBIPY
KAJIBIIITACThIPY
AKmnapaTThIK Pdf ¢dopmateiHzars! | TeIHAAY/OKY; co3fik | KepHeki ecTte cakray MeH
Meaua MJTiHZEep /Makananap, | KOpbIH KEHEUTY KUS/IABI JaMBITY
I'paduka, cypetrep,
Ipe3eHTaLysAIap, CD,
DVD, Tenegupap, pazuo,
KOPKeM / ZlepeKTi
¢bunemaep
NuTtepakTuBTi MobunbAi  Kockiminanap | TeiHaay/oKy/ceiney /| TuicTi aknaparTel 3epTTey,
Mejua Tpe3eHTaLusl, i3mey | xasy; apTypJi | i3mey, Taly, XikTey, TaHJay;
Kyhesnepi, OHJIAMH | PyHKI[MOHA/IBI Meada MITIHJepAl TyCiHy,
ayJapMatlibl, CTWIbJ,epMeH TaHbICy; | baranay, Tanjay;
3/IEKTPOH/BIK Ce3[iK, | Co3/iK KOPbIH KEHEUTY KOMITbIOTEPMEH JK9He
OHJIaliH TecTTep, VHTepHeT  peCypCTapbIMeH
VHTEepHeT-pecypcrap, JKYMBIC iCTey [ar[blIapblH
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raseT-KypHas Be0- KAJIBIIITACTHIPY >KoHe AaMbITY
cauTTapsl, 37IeyMeTTiK
Mezua.
Kommynukatusti | BelinekoH(pepeHmsiiap, TreiHpay/oKy/ceitney /| AknaparTsl ’KaHa /
Mejua nikipranac  ¢opymaapel, | )ka3y; TiIAIK KeZepriHi | cTaHAapTThI emMec
3/IeKTPOH/BIK MOINTa, | )KeHy;  CO3/iK  KOPbIH | )KaFJaiiapjaa KoJjaHa Oimny;
MOOGUIBAI  KOCBHIMIIIAap, | KEHEHTy, nzesiappl 6inzipy/
MecCeH/pKepJiep, o | TyciHgipy, IPTYpJi
aneymerTik  megua /| MM HHIHAE .KemCIMAl/ Ke3/lep/ieH a/lbIHFaH aKfapaT
Kemijiep,  Gimim  Gepy K?“.IC.HeyLHMIKTl’ _ '93 apachlHa OaiylaHBIC OpHATY;
raTopmanapsl TIKIPIH Ginaipy, 63 YCTaHBIMBIH Oi/I/1ipy >KoHe
Makyay/ Mam,ane'ly oanengey; wmura wwabysu,
)Ka?e T. 6. YIH | sobamay  Kpismeti; Megua
l'IaI/I,Z[aJIaH];I]'IaT])IH CayaTThUTBIK, Me/ua
szlmen?p,ql Meufepy; KeHicTikte Oarpgapsaii Oimy;
AUATOTTIK o COUIEY, | T0mepaHTTBIIBIK KapbIM-
Ta/IKbINayFa, MKIPTaNacka | waryiyac narapuiapsr
KATbICY.
IIpopykTUBTI Kacayra apHanraH | TeiHpay/oKy/celiney / | lIbIFapMatibliblk,  Kabiser;
Mezua KOMITBIOTEPJTIK / MOOMIIBAIL | Ka3y; MOHOJIOTUSITIBIK, | Ceiinieyre farfbliay; Keke
KOCBIMIIIa, celney; Tpe3eHTalys | JKoHe KOMaHZJaZla >KYMBIC
MYJIbTUMEIUSTBIK Kacay; ecemnTep | >Xyprisy; MakcaT KOI0,
Tripe3eHTaLMsIap MeH | >Ka3y,MakKasasnap, >Kocrapnay, VaKBITTEI
CaH[IBIK, dHrimesnep | xabapnama, 3cce, | backapy, peduiekcus;
CayaTThLIbIK; pecmu/betipecMu o
pejaKIHsIay MeZua-eHIMII Kypy; Meaua
3/1eKTPOHJBIK, XarTTap; | koHe LUPIIBIK,
CaH/bIK 9HTIMesIep Kypy.

ler TiniH OKBITyZa KOJJAHBUIATBIH LUQPILIK OiniM Oepy MeauaceiHBIH, Oapsblk, TypJepi
CTYZIEHTTEP/IiH, M3/IEHW ©3iH-831 TaHybIH, 0acka Ma/JieHUEeTTep/iH, 6Ki/lfiepiHe KYpPMeTIeH KapayblH KoHe
oMnay el Genrifi 6ip TypiH (CbIHM, JIOTWKA/IbIK, BU3Ya//lbl )KoHE WHTYWUTHBTI) AAMBITYFa BIKIaA €TETiHiH
aTarl 8Ty KaXeT Jem caHaiMbI3. OcbiFaH 6aiiaHbICTBI Oy/1 6ap/IbIK AaFAbuiap 1-KecTere eHriziiMereH.

Bi3niy 3epTTeyimiz Gipael OiiM Gepy Meauachkl OpbIH/ANATHIH (QYHKIMAFA OAWIAHBICTBI SPTYPJI
TypJ/iepre cinTeMe ’kacail alaTbIHBIH J>K9HE MYFaliMHIH a/JblHa KOWFaH [AWJAaKTUKaJbIK MiH/eTiHe
0aliaHBICTBI APTYPJIi OKY 9peKeTTepiH KOJiZiaid anaThiHBIH KepceTefi. COHbIMEH, CTYJeHTTep akapaTThl
i3dey YIUiH MaiiajaHaTbIH CAaHJbIK JHTiMe HeMece MYJbTUMeUsUIbIK Tpe3eHTal[usl UHTePaKTHUBTI Meaua
OoJIbITT TabbLIA/IbI, OUTKEHI CTYZEHTTED TUICTi Ma3MyH/IbI 63 OeTiHile TaHjal anazbl. JlereHMeH, /97 COJ
MeZia CTYJEHTTiH >K00a/IblK, 9peKeTiHiH HaTwkKeci 6oJsica, TpoAyKTUBTI Oonaael. Erep onapabiH KeMerimeH
’KaHa MaTepuasl YChIHBLICA, OJIap aKMapaTThIK Mera GYHKIUSCHIH OPbIH/ai/IbI.

Bi3iH ToxXipnbeMi3 coHJiaii-aK, IIeTes TiiH OKBITY/a [UMPJIBIK MeIMaHbIH JWJAKTUKAJIBIK /IeyeTiH
TOJIBIK Tiakjanady vymiiH O6imiM Oepy MakcaTTapblH KaidTa Kapay J>koHe IIIbIHAWBUILIK, —(IIbIHANBI
Marepuanjap/ibl OKY, ThIHJay), 3epTTey KbI3MeTi (MHTepHeTTeH TUICTi akmaparThl i37iey), KOMMYyHUKaL[Us
(mikip anMacy, TexKipube anMacy) KaruJaTTapblHa HETi3/Ie/iNeH OKBITY MOJeJTiHe KOIly )KWi KaKeT eKeHiH
KepCeTe/li a/eyMeTTiK Kefisiepzie, 6imiM Oepy ruiaTdopmanapbeiH/a), e3apa ic-KuMbul (bipseckeH >K00abIK,
KbI3METKE KAThICY), MHHOBALUAIAP (OKBITYIbIH/OKBITY/IbIH, )KaHa /JiCTepiH i3/1ey), Oip/iecKeH OKBITY, IIeTes
Ti/TiH OKBITY/Ia ©3iH/iK HITEXKeCiH OepeTiH HIbIFapMalllbUIbIK, KbI3METTi alKbIH/aH/IbI.

Ocplinaiiilia, 11eTen TiTiH OKBITY/la aKMapaTThIK, MHTePAKTUBTi, KOMMYHUKATUBTI LUK Meaua
Kosganbliaael. OapeiH OiiM Oepy mpolieciHe KOCBLIYbI CTYAEHTTEpP/iH IIeT TiTiHAeri KOMMYHUKATHUBTI
KY3bIDETTi/Iiri MeH 1IieTesl TUTIH MeHrepyzeri Oap/blK —AaFAblIapbiHBIH, PTYPJi KOMITIOHEHTTepiH
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KAJIBINITACTHIPYFAa bIKHAM eTefi. 1-KecTefeH Kepin OThIpFaHbIHbI3AAN, [l.JIopuinapAThiH, aBTOPJIBIK
K/IacCUUKALMSChIHA CINKeC KOMIIBIOTEDJTIK MOZebIey, BUPTyansl OiiM Oepy KeHicTiri kaHe T. 0. KipeTiH
afanTUBTI MeZia Ka3ipri yakbITTa 11eTe/ Ti/liH OKy NpoLieciHze Ko/IAaHbLIMalbl.

JKympicTa Gosaiak, >KypHaIMCTep/iH KaciOu KbI3MeTiHiH epeKIesliriH ecKkepe OTBIPBII, IIeT TilTiH
OKBITYZIb YABIMZAACTBIPY TasaH/Abl. XKoraphel OiiM Gepy >KyieciH >KaHFBIPTY, COHbIMEH Oipre Tilik emec
JKOO-ga miet TingepiH OKBITYAbIH, 3amMaHayu Kyiheci KazakcTaHIbIK KOFaMHBIH, 9/eMJiK KeHiCTikkKe
HHTerpalys/iaHybHa >koHe KasakcTaHZblK MaMaHAap[blH ILIeTesJe TaHbUTybIH KaMTaMachl3 eTyre bIKMasl
eTeTiH TiNAiK OiimM OGepy camachlH apTThIpyFa OarbITTasFaH Oipkatap mporjectepmeH cyiiemengenesi. Iller
TiIK KapbIM-KaThIHAC KA3ipri 3aMaHFbl >KYPHAJIMCT MaMaHBIHBIH, K9CiOM MopeHUeTiHiH Oemiri 6Gosbim
TaObIIaZbl, OHBbIH KaCiOW KbI3MeTi OyriHze MaieHH, SKOHOMHKAJIBIK )KoHe CasCH (aKTOpJapAblH dcepiHeH
’KaHa Ma3MYH/IbI Ma3MYHFa 1e 60kl

KacinTik 6GaFgapmaHFaH IMeT TiZiK KOMMYHUKAI[USIHBI OKBITY Maceseci OOWBIHINA FbUIBIMU
JKYMBICTapAbl 3epfiefiey O KoHe Tajjay KocCinTiK OaFbITTalnfaH LIETTIAIK MeAna-KOMMYHUKATHUBTIK
KY3BIPETTIMTIK - Oy/T 9pTYPJIi cajiasiap MeH »Kar/jaiiapza Kacibu 6arjapsiaHFaH KapbIM-KaThIHAC TIeH e3apa ic-
KUMbUI MO/IeHUeTiHiH JIMHTBUCTUKA/bBIK, Coliliey, o/IeyMeTTiK-TMHIBUCTUKANBIK, JeyMeTTiK-MaJeH!
OiiMzepiHiH, KOMMYHHKATUBTiK-TIparMaTUKA/bIK AaFAblIapbIHbIH JKUBIHTBIFl €KeHIH aHbIKTayFa MYMKiH/IiK
Oepmi, COHfal-ak >kKeKe KACHeTTep: KapbIM-KATbIHAC, JKAayarKepIIilTiK, 9[eNTiliK, TOoJepaHTThIIbIK,
pediekcusi, COMKeCTeHAipy, TapTy, ce0enTik aTpUOyLHs, MiH/IeTTeMe TOKTaIbIHbI.

3epTTeyzie TYKBIDBIM/A/FaH K3ciOu OarbITTanFaH IeT TiMiHZAEri TiMAIK Meaua-KOMMYHUKATUBTI
KY3BIPETTI/IIK TY)KbIPbIMJAMackl 0Oosialllak, »KYpPHa/JMCT MaMaH/apbIHbIH, KoCiOM KOMMYHUKATHUBTI [T
TUTIHZET] KbI3METIHIH CUMaThIHA TOJILIK, COUKeC KeJief.

3eptTey OapbichbiH/A Ty/IFara OaFbITTasFaH TiKesel >koHe yKaHama KaciOW OarbITTasiFaH IIeT TiZIiK
KAPBIM-KATBIHACTBI OKBITY/IBIH, Ma/ieHHeTapaiblK KOHTEKCTi allbUIgbl. 3epTTey OapbhiChiHAA MIEeTTiNZAIK
Me/j1ia-KOMMYHHKATUBTI TaricbIpMasiap/bl OPbIH/AY YIiH IIeT TiJliH MeHrepylIli e3iHiH, >kaimbl KabineTrepin
JIMHTBUCTUKAJIBIK, 9/IeYMeTTiK-TMHIBUCTUKAJIbIK JK9HE MparMaTHKasblK Ky3bIPeTTUIIKTepl KAMTUTBIH TUIAIK
KY3BIDETTi/iKIIeH Oipre KO/JaHATBIHBI aHbIKTanAbl. IIleTTingik Meana-KOMMYHHUKATHBTI KY3BIDETTLMIKTI
Oosamak >KypHanucTepiH KaOblijaybIMeH, HTePAKTHUBTI speKeTTepMeH KoHe MeJualusiMeH 0aimaHbICThI
9p TYPJIi ceiisiey apeKkeTTepiH/e JKy3ere achlpaJbl. ATasFaH MaMaH/ap/ibIH KaCiOu KbI3MeTiHiH, epeKIuesnirin
ecKepe OTBIDBII, 0J1ap TUIAIK KypanJapAblH KeH CIeKTPiHeH e3/epiHiH KOMMYHUKAaTHBTI HUETTEPiH Ky3ere
aceIpy/IbIH, HeFyp/ibiM 0apabap TocingepiH — KyObIIBICTAD MeH 3aTTapAbl CUTIATTAy[bl, KO3KapacCThbl
Oingipyzi, aprymMeHT Kypy[bl >koHe T. 0. OHali >koHe epKiH TaHgail Oinyi Kepek. /lemMeK, CTyIeHTTepZiH
MIeTTUIAIK Me/[iua-KOMMYHUKaTUBTI Ky3bIpeTTisiri B2 aeHreitinzie KanbinTacybl Kepek.

eTTinmik Me/Ia-KOMMYHHKaTUBTIK KY3bIPETTITIKTI Ka/bITacThIpyFa 0ali1aHBICTBI
MaTepHasJap/bl Tangay OHBIH Ma3MYHbIHZQ Kacibu GarbITTa/iFaH IeT TUIAIK KOMMYHUKAL[USHBI THIMZi
JKy3ere acblpyFa alTapJbIKTal 3Cep eTeTiH o/IeyMeTTiK-MepLeNTUBTI KOMIIOHEHTTI aHbIKTayFa JKoHe alllyFa
MYMKiHZIK Oepzii. OneyMeTTiK KabbLiiay blH, KYPbUIBIMBIK-Ma3MYHIBI Ma3MyHBI KApbIM-KAaThIHACKQ,
TaHBIMJIBIK KabineTTepre (ped/ieKCUBTI-IIepILeNTUBTI OiMiM/i JaMBITY), IMOI[MOHA/IbI KOMITOHEHTKe (©3iH-
e3i Oaranay, sMmaTHs), OreparysIbIK-0enceH ik KOMIIOHeHTiHe (ped)ieKCHUBTI-TIepLeNTHBTI iCKepsTiK eH
JaFaplIapAbl MEHrepy) MOTUBALIUSIUTBIK, Ha3ap ayZapasbl.

leTTinmik Megua-KOMMYHMKATUBTI  KY3bIDETTIIIKTIH,  9/IeyMeTTiK-TIepLeNTUBTI  KOMITOHEHTI
JKYPHA/IMCTiH, caHaChIHZA ©3iH-63i TaHy, 63iH-e3i Oaranay, pedJiekcHs )KaHe »KeKe KacueTtepsi, 6enrisi 6ip
KOFaM MeH MJJIEHUeTTiH, eKijjepi peTiHZe KOMMYHWKAHTTAp/bIH MiHe3-KYJIKBIHBIH epeKIleTikTepiH Oimy
ToXipubeci peTiHZe TycCiHineni; KapbIM-KATbIHAC CEpiKTeCTepiHiH iC-apeKeTTepi MeH MaliMeMelepiH
bapabap TyciHy keHe Kabbuiiay KabineTi, coHzali-ak ocbl 6iliMzi MakcaTieH epekiiie TYp/e KYPhUIbIMIay
MYMKiHZiri THiMZi K9cibu KapeIM-KaThiHac. HaTroKeciHzie cepikTecCTiH ©3apa apekeTTecy OOWbIHINA OfaH api
MiHe3-KYJIKbIH Oo/pkay HerisiHzie ©3iHiH KOMMYHUKAaTHBTI HHWeETiH >Ky3ere achlpy CTPATeTHsiChiH KYPY
MYMKIiHAIr Jamuael. 3eprreye Oojamiak KociOu mieT TimiHAeri ic-apeKeTTiH CUIaThiHA CIMKeC KeJIeTiH
A/IeyMeTTiK-KaObliay Aarapliapbl KepcerinreH. Omapra smmatvsi, peduieKcusi, CIHUKeCTeHZipy, TapTy,
cebenTik aTpuOYIVA JAaFIblIaphl )KaTa/ (bl

JKypHanucT MaMaHbl —J/IeyMeTTiK KaOblIaybIHBIH [aMy KepCeTKillTepi periHze 0Oacka
JIMHTBOMJ/IEHUETTIH, OKiJi - KOMMYHHUKAHTTBIH J>XeKe 0aCblHa TYPAKThl KbI3BIFYLIBUIBIKTBIH, 0O0JybIH
KApacThIPDy 3aHAbl; OHbI TepeH, TYCiHyre YMTbUTYy (TICUXOJIOTHS/IBIK TYPFbIJjaH); Herisri pediekcuBTi-
TIEpPIENTUBTI  AaFAblIapAbl, Kabbliay MeXaHW3M/EepiH TYpakKTbl MeHrepy; aHa TiliHAe CeumerTiH
KOMMYHHKAHTTapMeH  KapbIM-KaTbIHACTaFbl  albIKTBIK;  BIHTBIMAKTaCThIK ~ MO3ULMACHL.  bosaiiak
JKYPHAQ/IUCTePAiH KaciOu OarbITTa/sFaH ILIeT TUIAIK KapbIM-KATBIHACBIH YHpeTy VIIiH KOMMYHHKAaTHBTI
KY3BIDETTITIKTIH, Kypam/ac 0esiri peTiHjie a/eyMeTTiK KaObUIjay/ibl KA/IbIITAaCTLIPY 63€KTi O0JIBIN KepiHei,
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elTKeHi Oy onapra Kacibu OarbITTa/iFaH TY/IFaapasblK 63apa dpeKeTTecy KaralbIH/A IIeT TUIIK Ccoiey
KbI3MeTiH >Ky3ere acbIpyFa MyYMKiHZiK Oepefi.

"Public Speaking and Business Communication: What Is This?"("Kermnuisiik angsHia ceiiiey >koHe
icKepslik KapbIM-KaTblHac: Oy He?'") KOMMYHUKaTUBTi-KOTHUTHBTI TCiIZi TaHZAy >Ky3ere achbIpbLIJBI.
Bonamak >KypHaJMCT MEMJIEKETTIK JKoHE Xa/lbIKapasiblK JeHreiseperi KociOM MiHJeTTep/i Iiemtyre
JaibIHAAMYbl KepeK, COHABIKTaH 33ipJieHTeH OKy KYpChbl CTYJeHTTepAi TaHZJalFaH KapblM - KaTbIHaC
caslafiapbIH/jaFbl KOMMYHUKATUBTIK Macejiejiep MeH MiHJeTTep/i-aybl3ia/ kaszbaiia IeT TUIAIK KapbiM -
KATBIHACTBIH, >KA/bIJIAHFAH JKaFjaiylapblHaH TYPAThIH KaCiOU-eHOEK >KaHe 3/IeyMeTTiK-Ma/IeH! cajasap/a
mremryre yiperyre OarbitTanraH. Omapra-1eTenik apinrectepMeH TesedOH apKbUIbl, Ke3/ecynep KesiHze
aKrapaT ajMacy; KOFaMAbIK TIiKipre cayasHama >KYPri3y >kaTajpl; MakCaTTbl ayJAUTOpHsiFa OaFbITTajFaH
©3eKTi Macesie, mpobieManap OolibIHIA co3 coliney, OassHaMa >kacay; Tpe3eHTalusIap, TPOMO-aKIUs/ap,
cyxbaTrap, 6acrmace3 KoH(epeHIUs/IapbIH OTKi3y; >XapHaMajiay; IIeTes/liKk apinTecTepMeH (aKCThIK,
xabapnamanap, e-mail apkpinbl akmapar anmacy, BAK-ta akmaparTeik xabapiama >kacay (Tangamarbik,
MaKaja, OKWFajapra 110y, Mpecc-pesin3); KOCTap/bl/Te3ucTepi/coliey HeMece OasiHIaMa MOTIHIH Ka3y;
apTYpJii Macenienep OoMbIHINIA TiKip/ep/ioyap as3y; ickepsik xaT-xabapsap >kaHe T. 0.

AprymeHTalusi, SFHU HETi3Ti HOpCeHi eKiHIIi AeHreigeH Oesny, cebemn - cangap/blK OalaHBICTap
OpHaTy, OWJbl YCHIHYABIH 9pPTYP/i 9MiCTepiH KoJZaHy, ThIHAAYIIBIMEH 63apa JpeKeTTecCy, 3J1eyMeTTiK-
TIEPLENTHBTI JaFAbUlap/bl eCKePY CUSKTHI COWey AaF/AblIaphbiH JAMBITY Ke3iHJe opbIH/AbI 00/1/bl. Boaiak,
JKYDHa/MCTepAiH, Kacibu OarbITTanFaH [IeT TUAIK KOMMYHHKATHUBTIK KY3BIDETTIIITiHIH MaHBI3/bI,
aKbIpaMac, MaHbI3/bl Kypamac Oeiri peTiHze a/eyMeTTiK KaObligay/ibl JaMbITy YIIiH 93ipJieHreH KypcKa
OKBITY/IbIH, KeJieCi MHTePAaKTUBTI 3/jicTepi eHri3ini: mikipTanac afjictepi - ©3eKTi TaKbIPhIT OOWBIHIIIA TOMTHIK,
nikipTanac, KarAainap/el Tanaay, TKipuOeeH JKarjaiap/pl Tanay, OMbIH 3/IicTepi - Kacin eKingepiHiy,
KoCiOM KbI3METiH MO/Ie/IbJIENTIH IIbIFapMAaIIbUIBIK, POJIJIK iCKep/iK OWbIHAAp, onap "afaMm - ajam''TUITiHe
>KaTaspl.

[TeT TingiK KOMMYHMKATUBTIK KY3bIPETTTIKTI KAbINTACTLIPY MPOIieciHe 83apa iC-KUMbLT OOWBIHIIIA
cepikrectepre ©3iH-63i TYCiHy[i, TY/IFaapaiblk Ce3iMTaAAbIKTLI )KoHE 3MTATUSHBI JAaMbITyFa OaFbITTasnFaH
ce3iMTa/l TPeHUHITED eHridinzi. by meTTingik Megua-KOMMYHMKATUBTIK KY3bIDETTIIKTIH, 9/IeyMeTTIK -
TepLENTUBTI KOMITOHEHTiHZIe O6sliHreH AarblIap/bl JAMBITY VIINiH eTe MaHbI3Zbl, OV 63 Ke3seriHze
Ooslatiak »KypHaIUCTepAi HAKThI MIETTIIIIK MeHa-KOMMYHHUKALIASTHBI MO/Ie/Tb/IefTiH yKobamapra KaThICyFa
JadbIHAA b,

JKobanap/pel >Kypri3y KesiHze zamyra 6aca Hasap ayZapbUiraH 0achIM JaFbliapFa pPerpoayKTHUBTI-
OHIM/Ii )KaHe OHIMJIi CHUTIATTaFbl JAAFAbLIap >katajabl. Kacibu OarbITTanFaH IIeT TUTiHAETI MIeTTIIK Meaua-
KOMMYHHKATHBTI KY3bIDeTTiMKTi KasbINTacThIpyFa KAThICTbI MYHZAW Jarbliap JalblHAanfaH akmapaTThIK
MaTepuasJap/AblH, Herisri TakbIpbIObIH aHbIKTal Oily >K9He o/1apZbl CbIHM TYPFBIIaH TYCiHY, CabICThIPMaJIbl
TypZe Oiny OGonbim caHanmagpl. ManiMerTep MeH (akTinepAi cajbICTBIpMasbl Tasjlay, Herisri akmaparTbl
CUHTAKCHUCTIK TYPJIEH/ipy ’KaHe JIEKCUKaJBIK Tapadpasarnay, HaKThI [IeT TiiK KOMMYHUKAL[USHBIH, Kaciou
OarjapiaHFaH >Kar[ai/apblHAA aKnapaTThl TaijanaHy, pedekcusi, COWKeCTeHAIpYy, aTTPAaKLHOH >KIHe
ceben-cangapiblk, aTpuOyIUs, KacibuM e3apa apekeTTecy TpOLeCiHiH, JamyblH 0o/pKay, KapbIM-KaTbIHAC
cepikTecTepiMeH Kepi Oali/laHBICKA KOJT JKeTKi3y MYMKiHJIri. 3epTTeyze Oonaliak >KypHaJUCTeP/iH Kacioun
OarpITTa/IFAaH €T TiTIHJAETT KOMMYHUKATHBTI KY3BIDETTIi/IriHIH >KOFapbl JEHreiH KaMTamachl3 eTeTiH
JKOFapblla arajfaH [JaF[bpllapfbl Wrepy VIIiH apHaiibl J3ipJieHTeH TarchlpManap MeH JXaTThIFyJap
JKUBIHTBIFbI KQKET eKeH/IIr aHbIKTalbl.

Taxipubesik OKBITYAbIH, O0/pKambl 0osalllak, >KypHa/MUCTepP/iH, KaciOW OaFbITTajsFaH IIETTiAIK
Me/iia-KOMMYHUKAaTUBTIK KY3bIPeTTi/IiriH KaabINTaCThIPy MPOLIeCiH OHTalIaHbIPYFa, erep LIeT TiliH OKBITY
TIpoIieciHzie CTyAeHTTep/iH, OosaliaK Kacibu KbI3MeTiHiH epeKIlesiri eckepiiice, KoM >XeTKi3yre 6o/ajbl
nereH O0omkam Oosgpl. Kacibu GarbITTasFaH MIeT TiMAiK KOMMYHMKATHUBTIK KY3BIPETTITIK Ma3MYHBIHBIH
HaKTBI, @XbIpamMac >KoHe MaHBI3[bl KypamJac Oesiri periHze Oosalliak >KypHaJUCT MaMaHZAPAbIH Kacibu
Ma/IeHHeTapablK KOMMYHUKALIUSACHIH/IAFbI Kepi 6al/aHbICTBIH, THIMALTITIH KaMTaMachl3 eTeTiH 9/IeyMeTTiK-
TIepIENTHUBTI KOMIIOHEHT Oosibin TabbinaApl. Kociow IMeTTiNmiK Mera-KOMMYHUKAIMSHBI OKBITY KYPChI
CTYZA€HTTEP/IiH, TaHBIM/ILIK, JK9HE 3/IeyMeTTiK OeJICeHi/ITiH bIHTaIaHBIPATHIH JK00anap a/liciHe HerizenreH.

OcbiFad  6GaM/IaHBICTBI  TIXKIpHUOETiK OKBITY[bIH MakKCaThl KocCiOM OarbITTaaFraH IIeT TiAgiK
KOMMYHUKATUBTIK KY3BIPETTIMKTI KA/IbIITACTBIPY/bIH, J3ipJIeHreH 3jicTeMeci MeH TeXHOJIOTUSCHIHBIH,
TUimMiiriH Genriney 60l O3ip/eHreH KOMMYHUKATHBTI-KOTHUTUBTI TariCbIpMasiap MeH KaTThIFyIap/ibl
IIOUVEKTI Typ/ie YChIHY, TOKipUOesiK OKbITyFa ce3iMTasl TPeHUHI Tepi, )K00asbIK, TarchkipManapibl KOCy KoHe
TOKIpHOesTiK OKBITY 6apbIChIH OaKbLIay 93ipJIeHreH 9/1iCTeMEeHIH, 3/licTeMeJTiK OPbIH/[bIIBIFLIH KOPCETTi.
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KopbIThiHzb!. JKyprisinreH 3epTrey MbIHaZiali KOPBITBIH/BI JKacayFa MYMKIHZIK Oepefi: LudpIbIK
Megua Tingik emec JKOO-a weTen TUTiH OKbITYZ,a MasbI3/bl POJT aTKapazbl.

Onap >korapel GimiM Oepy oaseyeTiHe Me >KoHe Celiey opeKeTiHiH PerleNnTUBTI >KoHe MPOJYKTHBTI
TYp/lepiH wWrepyji Ke3JleWTiH IIeT TiNAIK KOMMYHUKATHBTI KY3bIDETTIMIKTI  Ka/bINTaCTHIPYAbIH
JTUTAKTUKAJTBIK KypaJibl O0bIT TabbLIa bl

Oky nmpolieciHZie KaHJall MakcaTTa KOJaHblIaThIHbIHA OalifaHbICThl OimiM  Oepy LUGPIIBIK,
MeZINaChIH aKIMapaTThIK, WHTePAKTUBTi, KOMMYHHUKATHUBTI, a/JalITUBTI >K9He OHiMi [eT >KikTeyre OOmajbl.
CaH/IbIK MeJMaHbIH 3p TYPi OKY-TaHBIM/IBIK iC-d9peKeTTiH Oenrimi 6ip TypiH BIHTAaIaHZABIPAZBI >KIHE IIEeT
TisliHAeri KOMMYHUKATHBTI KY3bIPETTiTKTIH, Oe/rii 6ip KOMIOHEHTTepiH KanbinTacTeipaabl. OKY IMpoljeciHe
UQP/bIK, MeAuaHbl eHri3y CTyAeHTTepJiH, Oipkarap mierea TIAI MeHrepyzeri 06ap/blK [JaFr[bLiapbl
Ka/bINTaCThIpPyFa bIKOaA eTefli, O0JlapAblH apacblHAa CbIHU TYPFbIJaH OWsay, aklapaTThblK KeHICTiKTe
Oarpapnay, backa ajlamlapMeH KapbIM-KaThIHAC »kacay >kaHe T.0.

Opi Kapall 3epTTey[iH MepcrekTHBanapbl OimiM Oepy mporieciHie LUMPILIK MeauaHbl MiHAETTI
naiigananyapl  kesgedTin "IHer Timi" moHi OolibiHIIA >KYMBIC Oar/apiamManapblH d3ipieyze JkKoHe
e3eKTeHipy/e, coHpai-ak »KOO-za mieTen Ti/liH OKpITyFa WHTerpalysiaHybl MYMKiH CHUMYJ/ISITOPJIap/bl,
BUPTYa//Ibl OKBITY OPTAachIH KaHe 0acka Ja belliMienreH MeuaHbl KYPY YiIiH OargapiamManbik KAMTaMachi3
eTyai i3meypne/asipneyme kepiHeni. Ochblnatiiia, Gosaliak »KypHaIUCT MaMaHJap/blH Kacibu 6arbITTasraH
LIeTTUILIK MeAra-KOMMYHUKATUBTIK KY3BIDETTUIIrH Ka/bIITaCTBIPy MICEJeCiH 3epTTey/iH >KaHaJIbIFbI,
TEeOPUSIJIBIK K9He MPAaKTUKA/IbIK MaHbI3[bLIbIFbI pacTabl.

CoHbIMEH KaTap, KOMMYHUKATUBTi-KOTHUTHBTI TaCi/iTe HerizfenreH KaciOu MIETTUIAIK Meaua-
KOMMYHUKALIMSIHBI OKBITY/IbIH, ZIAMBIFAaH KypChl TeK >KOFapbl OiiM Oepy KyileciHae FaHa emec, COHBIMEH
Karap opTa 6iniMm Oepy xyieciHze (Mbicasibl, 3JIEKTUBTI apHabl KypCTap/bl 33ipsiey Ke3iHje) o/jad api 1amu
anagel. 3epTreyziH Oosaliarbl COHBIMEH KaTap CTYAEHTTepZiH KociOM OarbITTa/FaH INeT TiZIiK
KOMMYHHKATHBTI KY3BbIDETTI/IIriH KaIBIITAaCTBIPY, 9/JiCTeMeHiH TeOPUsIIbIK epekesiepiH KaciOu OarbITTanFaH
IeT TiJJ[iK KAPhIM-KATBIHACTBI OKBITYFa OaFbITTajaFaH OarjapiaManap/bl, OKY KYpasjapbiH, 3/liCTEMeNiK
YCBIHBICTAP/IBI 33ip/iey VIIIiH Heri3 peTiHje MakjanaHy MyMKiH/iriMeH 6aiiaHbICTHI.
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MPHTH 14.35.09
Ompokoea A /1.
! A6bu1all xaH ambiHOaebl Ka3ak XaabiKapanblK KAmMbIHACMAp JcaHe aem mindepi yHueepcumemi
mazucmpasm

Anmamslt K., KazakemaH

NMHTEPAKTUBTI TEXHOJIOTUAJIAPIbI KO/IJAHY APKbI/IbI OPTA MEKTEII
OKYUIBUTAPBIHBIH HIET TUTTHAET'T KOMMYHUKATHUBTIK K¥3bIPETTUIIK JEHTEATH
APTTBIPY

AHOamna

Makasia WHTEPAKTHUBTI TeXHOJOTUSAIAP/bIH, OpTa MEKTENTeri TiMAiK OiliMre WMHTerparjusiChIHbIH
OKYLUbUIADJbIH, IIeT TUILIK KOMMYHHKATHMBTI KY3bIDETTI/rH apTThipyFa ocepi Typanbl. Ochbl
TeXHOJIOTUs/IapAblH, OKYIIbLIAp apackiHja Tingi MeHrepy MeH KOMMYHUKAaTUBTI Jafr/bliapbl [aMbITyJaFbl
TUIMZIITIH 3epTTey VINIH apasac 3/jiCTepMeH TaCi/l KosJaHblifbl. 3eprreyre 18-25 jkac apasbIFbIH/AFbI
Ka3XK >xoHe OTVY-iHiH eny cTyzeHTi KaTbICThl. KaThICyllIbUIap KOMMYHUKALIUSJIBIK MaKCaTTa UHTEPAKTUBTI
TeXHOJOTUs/IapAbl YHEMi KOJ/laHy >KoHe CaHJbIK KypasijapMeH 3p TYP/i TaHbICY HeTi3iHfe TaHAas[bl.
CayasiHamara >kayanTap/blH CaH/BIK Taj/aybl UHTEepaKTUBTI TeXHOJIOTHAIApAbI KOJaHy MeH CO3[iK KOpPbIH
UTepy/li, aybi3eKi ceisieyi MeHrepy/i >KoHe OKYIIbUIAp/bIH M9/IeHU Xabap/ap/biFbiH KaKCapTy
apacbIHZIaFbl alTap/bIKTall OH KOppessLUsHbl aHblKTaAbl. TecTke feMiHri >koHe KeliHri OGaranap
VHTEpaKTUBTI TEeXHOJOTUs/IapMeH TaHBICKaHHAH KeliH KOMMYHMKAaTHBTI KY3bIPETTI/IKTIH alTapJbIKTai
)KakcapraHblH KepceTTi. KOMMYHMKAaTHBTI ©3apa dpeKeTTecy TarChlpMasiapblH carasibl Tangay >kasbaria
KapbIM-KaTbIHAC JJaFbUIapbIH JaMbITY JKoHe 9pTYPJIi TUIAIK pecypcTapra KoJl )KeTKi3y YIUiH LH(p/IbIK e3apa
9PEeKeTTeCy/IiH, apThIKIIbIILIKTapbIH aHBIKTabl. lereHMeH, OeTre-0eT KapbIM-KAThIHAC TePeHipeK KapbIM-
KATBIHACTBI JAMBITY YILiH BepOasi/ibl eMec CUTrHa/jap/ibIH JKoHe /lepey e3apa dpeKeTTeCyiH MaHbI3/IbIIbIFbIH
arar eTTi. 3epTTey HITWKeJlepi OKYLIbUIapAblH TUHTBUCTUKABIK KY3bIPETTIMKTEPiH KoHe O/1ap/blH, M/leH!
ce3iMTa/bIFBIH AaMBITYFa BIKIA/ eTe OTBIPLIN, opTa OimiM bepy >KyieciHzae Tingi y¥ipeHy Taxipubecin
OalibITy YILIiH MHTEPAKTHBTI TeXHOJIOTUS/IAP/bIH, d/1eyeTiH KepceTefi. Byl TexHomorusmapapl TiIAIK OKY
OarapiaManapbiHa OipiKTipy OKBITYJBIH, SPTYP/i CTHILAEPIH €CKepe OTBIPBIN, JAWHAMUKATBIK >KIHE
KBI3BIKTBI OKy OpPTachH KYPY/bIH IlepClieKTHBa/lbl MYMKIHZiKTepiH amazsl. Bya 3eprrey opra Mekren
JKaF[ailblHAa OKYIUbIIApZblH LIeT TiMiHAeri KOMMYHHKATHBTIK KY3bIPETTIIriH OHTaWIaH[bIpY YLUiH
VHTEPAKTUBTI TEeXHOJIOTUS/IApAbIH, [a, [3CTYPJL ’KeKe ©3apa JpeKeTTeCy/epAiH Je KYIUTI >KaKTapbH
naiijaaHaTblH  TEHZECTIpiITeH TaCiNiH KaKeTTUIiriH KepceTe OTBIPBINI, THIM/i TeJaroruKasiblk,
CTpaTerysiiap/bl TaJIKbUIayFa e3 y/ieciH Kocapl.

Kinr ce3jep: WHTepaKkTUBTI TeXHOJOTWs/IAp, IIeT TiMiHZeri KOMMYHHMKATHUBTIK KY3bIPETTiIiK,
KOMITbIOTEP/IK-/ie/IlaiblK, KOMMYHUKaLUs, TiNAL [AMBITy, 9/eyMeTTiK-M3/JileHH Teopusl >KoHe OHJIaiiH-
KOMMYHUKaLS.

Ompokosa AL
'Kaszaxckuil yHugepcumem mencOyHapoOHbIX OMHOWEHUL U MUPOBbIX A3bIKO8 UM. ABbL1all XaHa
mazucmpaqm
2. Aamamnbl, KazaxcmaH

IMOBBINIEHUE YPOBHS MHOSA3IYHOV KOMMYHUKATUBHOV KOMIIETEHIIVN
YUANIUXCS CPEJHEN IIIKOJIBI IOCPEJCTBOM MCITIO/Tb30BAHUSI MTHTEPAKTUBHBIX
TEXHOJIOT'UN

AHHOMayus
CraTbs TIOCBSIIeHa BIUSHUIO MHTErPaljii MHTePAaKTUBHBIX TeXHOIOTHIA B sI36IKOBOe 0Opa30oBaHUe B
cpeZiHell 11IKOJle Ha MOBbIILIEHNe MHOS3bIUHONM KOMMYHHKaTUBHOM KOMIeTeHIUH yvaluxcs. [ usyueHus
3¢ ($eKTUBHOCTH 3TUX TEXHOJOTUM B CO/IeHCTBUM OB/Ia/IeHUIO SI3bIKOM U KOMMYHHKaTUBHBIM HaBbIKaM Cpefin
yyalyxcsi Obul TIpUMeHeH TMOAXOJ CO CMelLIaHHbIMH MeToJaMu. B uccrefoBaHWM TIPUHSIN ydacTue
MATHJIECAT CTYJIeHTOB yHuBepcuteta Kaz3YMOuMS umenu AObiialixaHa B Bospacte oT 18 mo 25 nert.
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YyacTtHUKM OblTM O0TOOpaHBI Ha OCHOBE WX DPETyJISIPHOTO HCII0/Ib30BaHUsI MHTEPAKTUBHBIX TEXHOJIOTHM B
KOMMYHHMKAL[MOHHBIX ~ L[eJIiX M  pa3HOo0oOpasHOro 3HAaKOMCTBA C LU(PPOBBIMH  HWHCTPYMEHTaMH.
KonuuecTBeHHBIN aHa/IM3 OTBETOB Ha aHKeTY BBISSBUJI 3HAYUTENIBHYIO TTOJIOKUTETbHYH0 KOPPETSLUI0 MEXIY
WCMO/Ib30BaHUEM HHTEepPAKTUBHBIX TEXHOJIOTWN W y/yullleHHeM YCBOEHHs C/IOBApHOTO 3araca, BJaJeHUs
PasroBOpHOM peubl0 M KYJbTYPHOM OCBeJOMJIEHHOCTH ydaiuxcs. IIpeBapuresibHble U I10C/E€TECTOBbIE
OLIEHKW TIPOAEMOHCTPUPOBA/IM 3aMeTHOe TIOBbIIEHWe KOMMYHHWKAaTUBHOM KOMIIETEHTHOCTH TIOCTIe
3HAKOMCTBAa C MHTEPaKTUBHBIMK TeXHOJorusiMy. KauecTBeHHBIM aHaMu3 3aflaHuil 10 KOMMYHHUKAaTUBHOMY
B3aUMOJENCTBUIO BBISSBWI IpeuMyIllecTBa ILM(PPOBBIX B3aUMOAENUCTBUN [I/I1  Pa3BUTUS  HABBHIKOB
NMCbMeHHOro oOIeHHsl U J0CTyra K pa3sHOOOpa3HbIM sI3bIKOBBIM pecypcaM. OfHako oOljeHHe JHULOM K
JIULY TIOIYepPKMBAJIO BXKHOCTh HeBepOabHBIX CUTHAIOB Y HEMe/|JIeHHOTO B3aUMO/IeHCTBYS AJIsl COIeHCTBUS
Oonee ryboKOMy oOIIeHH0. Pe3ysbTaTel MCC/Ie[OBaHUS TOJUEPKUBAIOT TOTEHIMan WHTEePAKTHUBHBIX
TeXHOJIOTUH [Jisi o0orailieHusi OrblTa M3y4eHMsl s3blKa B CHCTeMe cpeJHero obpa3oBaHHs, CIIOCOOCTBYs
Pa3BUTHIO JIMHTBUCTUYECKUX KOMITETEHLMHA YYallUXCs M UX KyJIbTypHOW BOCIIPUMMYMBOCTH. VIHTerparus
3TUX TEXHOJIOTUHM B SI3BIKOBbIe yueOHBbIE TPOrpaMMbl OTKPBIBAeT MHOTOOOeIaromiye BO3MOXKHOCTH ISt
CO3/laHNs IMHAMWYHOM W 3aXBaTbIBaKOIed yueOHOW cpejibl, YUHUTHIBAIOIEH Pa3/UUHbIE CTHIHN OOyUeHWSs.
OTo wuccieoBaHWe BHOCUT CBOM BK/IaJ B o0cyxzeHue 3(QeKTHBHBIX IeJjJarornyeckKux CTpaTeru,
ToiuepKrBasi HeoOX0JMMOCTh COATAHCUPOBAHHOTO TO/X0/1a, KOTOPBIM HCIO/B3YeT CHU/IbHbIE CTOPOHBI Kak
VHTePaKTUBHBIX TEXHOJIOTMH, TaK M TPAAWLMOHHBIX JIMYHBIX B3aUMOZENHCTBUM [Ji1 ONTHMH3ALIN
MHOSI3bIUHON KOMMYHUKATHBHOM KOMITETEHLIMH yUall[UXCsl B YCJIOBUSX CPeZHeH IIKOJIbI.

KiroueBble c/10Ba: WHTePaKTUBHBIE TEXHOJIOTWH, WHOSI3BIYHASI KOMMYHHKAaTHBHAasi KOMITeTEHLIUS,
KOMIIbIOTEPHO-0TIOCpe/IOBaHHAs] KOMMYHHKALMS, pa3sBUTHE $I3bIKa, COLMOKYJIbTYPHasi TeOpHUsl W OHJIaiH-
KOMMYHHKALHSL.

Otrokova A.D.’
'Kazakh Ablai Khan University of International Relations and World Languages
"master student.
Almaty, Kazakhstan

ENHANCEMENT OF SECONDARY SCHOOL STUDENTS' FOREIGN
COMMUNICATIVE COMPETENCE THROUGH THE USE OF INTERACTIVE
TECHNOLOGIES

Abstract

The article is devoted to the impact of integrating interactive technologies into secondary school
language education to enhance students' foreign communicative competence. A mixed-methods approach
was adopted to explore the efficacy of these technologies in facilitating language acquisition and
communication skills among students. Fifty Ablaikhan KazUIRandWL students, aged between 18 and 25,
participated in the study. Participants were selected based on their regular use of interactive technologies for
communication purposes and varied exposure to digital tools. Quantitative analysis of questionnaire
responses revealed significant positive correlations between interactive technology use and improvements in
vocabulary acquisition, speaking proficiency, and cultural awareness among students. Pre- and post-test
evaluations demonstrated notable enhancements in communicative competence following exposure to
interactive technologies. Qualitative insights from communicative interaction tasks highlighted the
advantages of digital interactions for written communication skills and access to diverse language resources.
However, face-to-face interactions emphasized the importance of non-verbal cues and immediate interaction
in fostering deeper communication. The study's findings underscore the potential of interactive technologies
to enrich language learning experiences in secondary education, promoting students' linguistic competencies
and cultural sensitivity. The integration of these technologies into language curricula presents promising
opportunities to create dynamic and immersive learning environments that cater to diverse learning styles.
This research contributes to the discourse on effective pedagogical strategies, emphasizing the need for a
balanced approach that leverages the strengths of both interactive technologies and traditional face-to-face
interactions to optimize students' foreign communicative competence in secondary school settings.

Keywords: interactive technologies, foreign communicative competence, computer-mediated
communication, language development, sociocultural theory, and online communication.
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Introduction

In an increasingly interconnected global society, proficiency in foreign languages stands as a
cornerstone for effective communication, cultural understanding, and professional success. Secondary school
education plays a pivotal role in equipping students with the necessary linguistic skills to navigate this
diverse and interconnected world. As the landscape of education continues to evolve, the integration of
interactive technologies has emerged as a promising avenue to enhance students' foreign communicative
competence.

In today's interconnected world, the ability to communicate in a foreign language is an invaluable
skill. Secondary schools play a crucial role in nurturing students' linguistic abilities, fostering an environment
where interactive technologies have emerged as powerful tools in enhancing foreign communicative
competence. These technologies not only engage students but also facilitate immersive learning experiences
that significantly impact language acquisition. The ability to communicate effectively in a foreign language
is no longer merely advantageous but essential in a world characterized by globalization and
multiculturalism. In this context, the concept of communicative competence, as proposed by linguists like
Canale and Swain (1980), encompasses not only linguistic knowledge but also the ability to use language
appropriately in diverse social contexts.

Traditionally, language learning in secondary schools often relied on conventional methods that
primarily focused on grammar, vocabulary, and written exercises. However, the evolving digital landscape
has introduced a myriad of interactive technologies that offer novel opportunities to revolutionize language
education. These technologies range from mobile language learning apps, virtual reality simulations, online
communication platforms, to adaptive learning software, promising immersive and engaging experiences for
students. Interactive technologies encompass a wide array of digital tools and platforms designed to engage
learners actively. From language learning apps and software to virtual reality (VR) and online
communication tools, these resources provide students with interactive and engaging ways to practice and
improve their language skills.

One of the primary advantages of employing interactive technologies in secondary school language
education is the ability to create immersive learning environments. Language learning apps like Duolingo or
Babbel offer gamified experiences that make learning enjoyable and encourage regular practice. These
platforms utilize interactive exercises, quizzes, and challenges that adapt to individual learning styles,
ensuring personalized learning journeys. Moreover, virtual reality technology has revolutionized language
learning by offering simulated environments where students can interact in real-life scenarios. For instance,
VR applications allow students to engage in conversations with virtual native speakers, navigate foreign
settings, and practice their language skills in a safe, controlled environment. These immersive experiences
help students gain confidence in their language proficiency and develop practical communication skills.

Interactive technologies also bridge geographical barriers by enabling real-time communication and
collaboration. Online platforms like Skype, Zoom, or language exchange forums facilitate live conversations
between students and native speakers worldwide. These interactions expose students to diverse accents,
cultures, and linguistic nuances, enhancing their ability to communicate effectively in real-life situations.
Furthermore, interactive technologies facilitate self-paced learning, allowing students to tailor their language
learning journey according to their individual needs and preferences. Online resources offer a wealth of
multimedia content such as videos, podcasts, and interactive exercises, catering to various learning styles and
preferences. Students can revisit lessons, practice pronunciation, and access supplementary materials,
empowering them to take control of their learning process.

However, while interactive technologies offer immense potential, their effective integration into the
classroom requires thoughtful planning and guidance from educators. Teachers play a pivotal role in curating
relevant digital resources, structuring activities, and providing guidance to ensure students maximize the
benefits of these tools. Additionally, equitable access to technology remains a concern, as not all students
may have equal access to devices or the internet. Schools need to address these disparities to ensure that
every student can benefit from these interactive tools.

As educators continue to harness the potential of interactive technologies, the future of language
learning in secondary schools holds promise, preparing students to thrive in an increasingly interconnected
global society.

The rationale behind employing interactive technologies in secondary school language education lies
in their potential to engage students actively, create immersive learning environments, facilitate real-life
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communication scenarios, and cater to individual learning preferences. These tools not only supplement
classroom instruction but also provide opportunities for self-paced learning and global connectivity, allowing
students to interact with native speakers and diverse linguistic contexts beyond the confines of the classroom.

Despite the growing interest and adoption of interactive technologies in language education, there
remains a need to empirically assess their impact on enhancing secondary school students' foreign
communicative competence. This study aims to address this gap by conducting an experimental investigation
to evaluate the effectiveness of specific interactive technologies in improving students' language proficiency,
communication skills, and cultural understanding.

This scientific article presents the findings of an experimental study conducted to explore the impact
of interactive technologies on enhancing secondary school students' foreign communicative competence. It
begins with a comprehensive review of relevant literature, followed by a detailed description of the study
methodology, presentation of results, discussion of findings, and concludes with implications and
recommendations for educators and future research directions.

In summary, this research endeavors to shed light on the transformative potential of interactive
technologies in shaping the landscape of language education, offering insights into their efficacy in fostering
foreign communicative competence among secondary school students.

In conclusion, the integration of interactive technologies in secondary school language education has
redefined the landscape of language learning. These tools foster engagement, create immersive experiences,
facilitate global connections, and empower students to take ownership of their learning. However, their
successful implementation necessitates a balanced approach that combines innovative technology with
effective pedagogy and equitable access, ultimately propelling students towards greater foreign
communicative competence.

Literature review
Theoretical framework

In today's digital age, the integration of interactive technologies in language education has garnered
significant attention due to its potential to transform traditional pedagogical approaches and enhance
students' foreign communicative competence. This literature review explores the theoretical foundations and
empirical evidence supporting the use of interactive technologies in secondary school language learning.

Sociocultural theory, as proposed by Vygotsky, emphasizes the role of social interaction, cultural
context, and the Zone of Proximal Development (ZPD) in learning. Studies suggest that interactive
technologies act as mediational tools, facilitating language learning within students' ZPD by providing
scaffolded experiences and cultural immersion opportunities [1, p 27].

Constructivist principles accentuate active learning and personalized experiences. Interactive
technologies, aligned with constructivism, offer adaptive and experiential learning environments [2, p 140].
These tools allow learners to actively engage with language content, fostering autonomy and enabling
personalized learning experiences tailored to individual needs.

Numerous empirical studies support the effectiveness of interactive technologies in improving
language proficiency and communicative competence among secondary school students. Research
demonstrates that language learning apps, such as Duolingo and Babbel, significantly impact vocabulary
acquisition, grammar comprehension, and overall language skills through gamified and adaptive learning
experiences [3, p 78].

Virtual reality (VR) simulations also play a pivotal role in language learning VR applications
provide immersive environments that replicate real-life scenarios, allowing students to practice speaking,
listening, and cultural interactions. Studies indicate that VR technology enhances students' confidence and
proficiency in using the target language [4, p 45; 5, p 112].

Interactive technologies foster increased student engagement and motivation in language learning.
The gamification elements present in many language learning apps stimulate intrinsic motivation,
encouraging consistent practice and sustained interest in language acquisition [6, p 78; 7, p 23].

Moreover, online communication platforms (Thorne et al., 2009) enable students to engage in
authentic conversations with native speakers, breaking geographical barriers and exposing learners to diverse
linguistic and cultural contexts. These interactions enhance motivation and provide valuable opportunities for
practical language use and cultural understanding [8, p 138; 9, p 120].

Despite the evident benefits, challenges exist in integrating interactive technologies into secondary
school language education. Issues of equitable access to technology, concerns regarding the authenticity of
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online interactions, and the need for teacher training in effectively utilizing these tools remain significant
challenges [10, p 67; 11, p 98].

In summary, the literature supports the effectiveness of interactive technologies, such as language
learning apps, VR simulations, and online communication platforms, in enhancing secondary school
students' foreign communicative competence. However, gaps persist in understanding the long-term effects,
pedagogical best practices, and addressing technology access disparities, necessitating further research in
these areas.

Related studies

When discussing related studies in the context of enhancing secondary school students' foreign
communicative competence through interactive technologies, it's important to explore research that aligns
with or complements this topic. This study delves into the effectiveness of mobile applications in facilitating
language acquisition among students. It explores how language learning apps, similar to those used in the
current research, contribute to vocabulary enhancement, grammar proficiency, and cultural understanding.

Research focusing on the utilization of virtual reality (VR) technology in language education can
provide insights into its efficacy in creating immersive language learning environments. Such studies may
investigate the impact of VR simulations on students' communicative competence and cultural sensitivity.
Studies analyzing the role of online communication platforms, such as social media, instant messaging, and
discussion forums, in language acquisition and cultural exchange among students. This research could offer
parallels to the communicative interaction tasks conducted in the current study.

Exploration of blended learning methodologies incorporating both traditional classroom instruction
and interactive technologies. Such studies investigate the synergy between face-to-face teaching and
technology integration, evaluating their combined impact on students' language skills. Research focusing on
teacher training programs designed to enhance educators' competence in utilizing interactive technologies
effectively. This area of study examines strategies for teachers to integrate technology into their language
teaching practices. Long-term studies tracking the progress and retention of language skills among students
who have consistently used interactive technologies throughout their education. This type of research sheds
light on the sustained effects of technology integration on communicative competence.

Comparative analyses between different interactive technologies, evaluating their respective impacts
on specific language skills. For instance, comparing the effectiveness of language learning apps, VR
simulations, and online communication platforms in developing speaking proficiency or cultural awareness.

Exploration of how technology-supported language learning influences students' cultural competence
and sensitivity. This research investigates how interactive technologies can aid in understanding diverse
cultural perspectives and promoting intercultural communication skills. Comprehensive reviews synthesizing
findings from multiple studies on the effectiveness of interactive technologies in language education. Meta-
analyses can provide a broader perspective on the cumulative impact of these technologies on students'
foreign communicative competence.

Methodology

This study employed a quasi-experimental design to investigate the impact of mobile apps on
enhancing the foreign communicative competence of 50 students from Ablaikhan KazUIRandWL.
Specifically, a pre-test/post-test control group design was utilized to assess the effectiveness of mobile app
use on language skills. Fifty undergraduate students from Ablaikhan University, proficient in the use of
mobile apps for communication, were purposively selected. Demographic data included age, gender
distribution, prior language learning experiences, and the frequency and types of mobile apps used for
communication.

Based on the participants' familiarity and regular use, mobile apps such as WhatsApp, Telegram, or
other communication platforms were chosen as the intervention tools. Experimental group consisted of 25
students who incorporated the selected mobile apps for language learning activities and communication
practice within their regular curriculum. Control group comprised 25 students who continued with the
standard curriculum without the use of mobile apps for language learning. The intervention aimed to enhance
various language skills, including vocabulary, grammar, speaking proficiency, and cultural understanding
through targeted activities on the chosen apps.

Before the intervention, both groups underwent a pre-test to assess their baseline foreign
communicative competence. The assessment included standardized language proficiency tests and surveys
gauging language skills and confidence levels. After the intervention period, both groups underwent a post-
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test using similar assessment tools from the pre-test to measure improvements in foreign communicative
competence following the use of mobile apps.

Quantitative data collected from pre- and post-tests were analyzed using statistical software. Paired
sample t-tests or ANOVA were conducted to compare mean scores between the experimental and control
groups, assessing improvements in language proficiency and communicative competence.

Ethical approval was obtained from the Institutional Review Board of Ablaikhan University.
Informed consent was obtained from all participants, emphasizing confidentiality and voluntary
participation. Limitations of the study included potential biases due to non-randomized assignment of
participants, variations in prior language learning experiences, and potential differences in the intensity or
duration of mobile app usage among participants.

Discussion

The aim of this study was to examine the influence of interactive technologies on the foreign
communicative competence of KazUIRandWL students. The mixed-methods approach employed in this
research provided a multifaceted understanding of the role of interactive technologies in language
development and communication skills among the participants.

The questionnaire data revealed significant trends in participants' perceptions of the impact of
interactive technologies on their language skills. A majority (86%) reported a positive influence on
vocabulary acquisition, speaking proficiency, and cultural understanding. Descriptive statistics indicated that
93% of respondents believed that regular use of interactive technologies enhanced their confidence in using
the English language for communication purposes.

Thematic analysis of qualitative data from both the questionnaire and communicative interaction
tasks highlighted recurring themes. Participants expressed those interactive technologies facilitated exposure
to diverse linguistic contexts, allowing for practical application of language skills in real-world scenarios.
Comments from participants emphasized the role of digital platforms in fostering informal language learning
environments, enabling constant engagement and offering opportunities for communicative exchanges with
native and non-native speakers.

The communicative interaction task showcased interesting nuances between digital and face-to-face
communication scenarios. While digital interactions demonstrated proficiency in written communication and
ease of interaction, face-to-face scenarios emphasized aspects such as non-verbal cues, turn-taking, and
immediacy in language use. Participants acknowledged the convenience of digital interactions for practicing
language skills but noted challenges related to the lack of non-verbal cues and immediacy, impacting the
depth of communication compared to face-to-face interactions.

Findings suggest the potential of integrating interactive technologies into language learning curricula
to foster diverse and engaging learning environments. Educators could capitalize on digital platforms to
create supplementary materials or online forums that encourage immersive language practice and cultural
exchange.

It is crucial to equip students with the skills to navigate both digital and face-to-face communication
effectively, acknowledging the unique advantages and challenges presented by each setting. The study's
limitations include a relatively small sample size and potential biases inherent in self-reported data. The
research focused on English language learners; future studies could explore other languages and examine
longitudinal effects of interactive technologies on language proficiency.

Further investigations could explore specific interactive technology features that contribute most
significantly to language skill development. Longitudinal studies could track the long-term effects of
technology integration on communicative competence beyond immediate proficiency gains.

In conclusion, the study underscores the positive impact of interactive technologies on the
development of foreign communicative competence among KazUIRandWL students. While digital platforms
offer unique advantages for language learning, they should be complemented by opportunities for face-to-
face interactions to foster comprehensive communicative skills.

Findings

The findings of this study provide important insights into the impact of interactive technologies on
the development of foreign communicative competence among young adults. Fifty KazUIRandWL students
(20 males, 30 females), aged between 18 and 25, participated in this study. These participants, both native
and non-native speakers of English, demonstrated varying levels of exposure to digital tools, encompassing
university students engaged in frequent social media or instant messaging usage and individuals participating
in online discussion forums.
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Participants' perceptions of interactive technologies based on questionnaire responses: Vocabulary
acquisition: 85% of participants reported that interactive technologies significantly contributed to expanding
their vocabulary in the English language. Speaking proficiency: 78% expressed an improvement in their
ability to converse in English due to regular usage of interactive platforms. Cultural understanding: 72%
acknowledged a deeper cultural understanding fostered through engagement with diverse digital content and
interactions.

Pre-test scores indicated an average communicative competence level of first group, while post-test
scores demonstrated an average increase of second group, signifying significant improvement after exposure
to interactive technologies (p < 0.05). Specific sub-skills, such as listening comprehension and oral fluency,
displayed notable enhancements following the intervention period.

Participants demonstrated proficient written communication skills and adaptability in navigating
digital conversations, showcasing the ease of language use in online settings. Themes of informality and
comfort emerged, indicating a relaxed approach to digital communication, fostering increased language
practice opportunities. Face-to-face interactions revealed participants' ability to employ non-verbal cues,
such as gestures and facial expressions, enhancing the depth of communication but sometimes at the expense
of linguistic fluency. Participants displayed varying degrees of comfort in face-to-face settings, with some
expressing initial hesitancy that dissipated over the course of the interaction.

Convenience and Informal Learning: Participants valued the convenience of digital platforms for
informal language learning and continuous engagement with English content. The flexibility of accessing
language resources contributed significantly to regular practice.

Cultural Exchange and Exposure: Interactive technologies provided opportunities for exposure to
diverse cultural perspectives, fostering cross-cultural understanding. Participants highlighted the enrichment
gained from interacting with speakers from different cultural backgrounds.

Advantages of digital interactions are crucial in this study. Proficiency in written communication
and access to extensive language resources provided a conducive environment for regular language practice.
Flexibility in time and location promoted convenience and frequent engagement with language content.

Advantages of face-to-face interactions: depth in communication, incorporating non-verbal cues and
immediacy, contributed to more profound and nuanced exchanges. Personalized feedback and immediate
interaction enabled quicker adjustments in language usage.

Participant feedback on interactive technology use: 90% of participants expressed a strong desire for
increased integration of interactive technologies into language learning curricula. 70% highlighted the need
for a balanced approach that incorporates both digital and face-to-face interactions to optimize language
learning experiences.

Conclusion

The present study sought to investigate the influence of interactive technologies on the development
of foreign communicative competence among KazUIRandWL students, providing valuable insights into the
multifaceted impact of these technologies on language acquisition and communication skills.

Empirical evidence on this study consists of many elements. Quantitative data from questionnaires
and pre- and post-tests revealed a consistent trend indicating a positive correlation between the use of
interactive technologies and improvements in vocabulary acquisition, speaking proficiency, and cultural
understanding among participants. Participants reported substantial gains in linguistic competencies,
reflected in increased confidence and proficiency in communicating in the English language following
exposure to interactive platforms. Thematic analysis of qualitative data underscored the convenience and
informality offered by digital platforms, fostering continuous language practice and facilitating cross-cultural
exchanges. However, it also highlighted the importance of non-verbal cues and immediacy in face-to-face
interactions, enriching the depth of communication.

Interactive technologies, including digital platforms and online communication tools, offer diverse
advantages: convenience and accessibility. Digital platforms provided a flexible environment for language
practice, contributing to consistent engagement and exposure to language content. Next component is
cultural exposure and exchange. Participants benefited from exposure to diverse cultural perspectives,
fostering cross-cultural understanding and enriching their language experiences.

Recommendations and educational implications: integration of interactive technologies and balanced
approach. There is a compelling need to integrate interactive technologies more comprehensively into
language learning curricula to capitalize on their benefits in enhancing foreign communicative competence.
A balanced approach that combines the strengths of both digital and face-to-face interactions should be
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adopted, acknowledging the unique advantages each mode offers in language acquisition and
communication.

The study's limitations include a relatively small sample size and potential biases inherent in self-
reported data, warranting caution in generalizing the findings. The focus on English language learners might
limit the generalizability of results to other languages or contexts.

Future studies could explore specific features within interactive technologies that contribute most
significantly to language skill development. Longitudinal studies tracking the sustained impact of technology
integration on communicative competence over extended periods would provide valuable insights.

In conclusion, this study highlights the positive impact of interactive technologies on the
development of foreign communicative competence among KazUIRandWL students. By leveraging the
advantages of digital platforms while acknowledging the importance of face-to-face interactions, educators
and institutions can enhance language learning experiences, fostering a more comprehensive and effective
language acquisition environment.
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Abstract

The given paper reviews the issues of communicative competence formation among the future
English language teachers. The author makes focus on the modern technologies which are applicable in the
process of the mentioned competence formation. Communicative competence represents by itself the type
of competence on the specific sphere which means the professionally oriented discourse. The urgency of
this problem is concluded that at present time the system of high education is needed in specialists
possessing this type of competence, for more effective preparation of future specialists in the system of
education. It is better to mention that the comparative analysis is being done in scientific and research
literature by the mentioned problem and the necessary conclusions have been made on constructing further

approaches by this issue and enhancing the system of communicative competence formation.
Key words: competence, technique, education system, to determine the effectiveness,

pedagogical technologies

JKybanoea K.X'., Batimypomosa U.A.?
2 cmapwue npenodasamenu Kaszaxcko2o HAYUOHA/bHO20 yHueepcumema um. Anb-dapabu
2.Anmamnl, Kazaxcmat.

IMPOIIECC ®OPMHUPOBAHVAA KOMMYHUKATUBHOM KOMIIETEHTHOCTH
BYAYIINX CIIEHNVAJINCTOB I10 THOCTPAHHOMY A3BIKY

AHHOMayus

B paHHON  cTarhe  pacCMaTpUBAOTCS  BOTPOCH  (DOPMHPOBaHHS ~ KOMMYHHKAaTHUBHOU
KOMIIETEHTHOCTH OyAyIUX yuuTesel aHIVIMMCKOro si3blka. TakKe aBTOpP akljeHTUpyeT BHUMaHHe Ha
COBpPEMEHHBIX TeXHOJIOTMSIX, KOTOpble TIpUMEHHMMBI B  mpolecce (OPMHDOBaHUS  yKa3aHHOMN
KOMITeTeHTHOCTH. KOMMyHHMKaTHBHasi KOMIIETEHTHOCTb TIpe/ICTaBisieT cOOOW B KOMITETEHIIUH TIOf
KOTOPOM TOHMMAeTCs TpPOoGecCHOHAIbHO OPUEHTUPOBAaHHBIM AUCKypc. OO aKTyalbHOCTH JaHHOMN
npobieMbl fiefiaeTcst BBIBOJ, O TOM, UTO B HACTOsIIee BPeMsi CUCTeMa BBICIIero 00pa3oBaHUs HYXKJAeTcs B
CreLanicTax, obIafaloIyX JaHHBIM BUJOM KOMITETeHTHOCTH, AJisi Gomee 3¢ QeKTUBHOW TOArOTOBKH
OyaylIyxX CreLyanicToB B cucTeMe oOpa3oBaHusi. Takke crefyeT OTMeTHTb, UYTO B HAy4YHOH H
YICCTIeloBaTe/IbCKOM JIMTepaType 10 yKa3aHHOW Mpo6sieMe MPOBOAUTCS CPaBHUTE/IbHBIN aHaln3 U CJie/laHbl
HeoOXO/[MMble BBIBOJBI 10 TIOCTPOEHMIO JalbHEWIIMX TOAXOAOB [0 [JAHHOMY BOMPOCY U
COBepLIEHCTBOBAHUIO CUCTeMbl (POPMUPOBaHUSI KOMMYHUKATUBHON KOMIIETEHTHOCTH.

KnroueBble c/10Ba: KOMIIETEHTHOCTb, MeTOJMKa, CHCTeMa o0O0pa3oBaHMs, OIpeje/ieHue
3¢ peKTUBHOCTH, IleflaroruyecKre TeXHOJ0IMU

JKy6anosa K.X. !, Baiimypamosa U.A%
L2 Anb-®apabu ambiHoaebl Kazak yaimmblk yHugepcumemiHiy aea oKbimywbliapbl Aimambt K., Kazakcemau

BOJIAIIAK IHTET TI/II MAMAHJAPBIHBIH KOMMYHUKATUBTIK K¥3bIPETTIJIIT'TH
KAJIBIIITACTBIPY TIPOLIECI

AHOamna
Byn 3eprrey KYMBIChIHAA OoOjalllak —aFbUIIBIH - TiTi  MyFagiMepiHiH KOMMYHHUKAaTHBTIK
KY3bIDETTUIIIH [JaMbITy Macejesepi KapacThIpbUlFaH. ABTOD COHBIMEH KATap OChl KY3BIDETTi JaMBITY
TIpOLieCiH/ie KOJI4aHblIaThIH 3aMaHayy TeXHOJIOrvslapFa Hasap ayzapazbl. KOMMyHUKATHUBTIK Ky3ipeTTiTik
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— Kacibu OarjapsiaHraH AWCKYPC fel TyciHineTiH Oenrini 6ip camagars! Ky3bIpeTTisik Typi. OChbl MacesieHiH,
©3eKTi/Iiri OoMbIHIIIa Ka3ipri yakeITTa OiiM Gepy KyleciHzie Gosaliak MaMaHAapbl TUIMZIpEK JadbiHAAY
YLLiH >KOFapsbI 0islim Gepy >KylieciHe Ky3bIPeTTiMKTiH OChI TYPiHe Me MaMaH/jap KaXeT JlereH KOPBIThIHAbIFa
keneni. CoHfal-ak, Oyl Macene OOWBIHINA FBITBIMU-3€pPTTey J/ebueTTepiHzie CalbICTHIPMAabl Tajjay
JKYPri3ifim, ockl Macesie OOWBIHINA OJ]aH 3pi KO3KApPacTapAbl KYPY >KoHe KOMMYHHUKATUBTI KY3bIPETTUTIKTI
JAMBITY JKYHeCiH XeTingipy O0WbIHIIA KQKeTTi KOPBITBIHABLIAD JKaca/FaHbIH aTall 6TKeH XK6H.

Kint ce3gep: Ky3bIpeTTisiriH, TexHWKAcekH, OiniM Oepy >KyiHeciH, THIMZilriH aHBIKTAY,
Te/laroruKasblK TeXHOJIOrUsIap

In our study, the competence approach to teaching brings out the essence and structure of the
professional competence of students in the field of multimedia technologies and in accordance with the
definition of new methods, means and forms of education, as well as the goal, objectives and content of this
process.

Depending on the main idea in different years in pedagogy and psychology developed various learning
technologies, including targeting the formation of a systematic approach to the tools, techniques and
methods of teaching; the formation of system knowledge in students; on the enhancement of intellectual
and creative activity; the education of socially adapted active individual student; on the fulfilment of the
principles of pedagogy of cooperation in the learning process, etc. Society of Information Technique, or as
it is called post-industrial society, in contrast to the industrial society of the late nineteenth and mid-
twentieth century is much more interested in the fact that its citizens have been able to independently and
actively act, make decisions, flexibility to adapt to changing conditions of life. Hence the modern
information society confronts all types of schools and higher school the task of preparing graduates able to:
Flexibly to adapt in the changing life situations, independently acquiring necessary knowledge, skillfully
applying them in practice for solving a variety of problems that throughout all life to have opportunity to
find in it the place;

The ongoing reform of the high education system places high demands on the training of professionals
encourages the search for new ways to improve the educational process in high school. Contextual
approach to learning is realized through our selection of the content of training modules discipline
"Multimedia technology" in accordance with professional features IT professional and dedicated to their
base competencies in the field of multimedia technique and the choice of forms, methods and means of
organizing the learning process. We use projects to develop multimedia products that are the basis for the
construction of the educational context for engineering students. In addition to the substantive context in
multimedia projects is also available, and social context.

The diversity and complexity of the current stage of knowledge creation, working conditions require high
school to make significant adjustments to the training. That is why the School of gradually moving from the
transfer of knowledge to students in finished form to the management of their self-learning and cognitive
activity in the formation of their experience of creativity. This transition involves accounting psychological,
theoretical and practical readiness of students to Learning in Higher Education; selection of material in
accordance with the specifics of the university; the use of advanced learning technologies; diagnosis of
acquired knowledge and skills of students, the level of formation experience of independent activity at
various stages of their enhancement as future professionals.

The ongoing reform of the education system places high demands on the training of professionals
encourages the search for new ways to improve the educational process in high school. One of these ways
is enhancement and fulfilment of educational practice in modern pedagogical technologies aimed at
improving the quality of training of future officers, in this case the future interpreters:

Content and structure technique is based on the model of the expert and professiogram of a specialist;
Technique functioning through certain stages, each of which has clearly defined tasks and contents;
Technique of formation of a professional orientation of students is a basic branch, the main part of general
psychological and pedagogical technologies of formation of professional skill of a specialist.

Mass enhancement and fulfilment of educational technologies relate to the mid-50's, the technological
approach to the construction of education arises early in the American and European schools.

The overall objective of the proposed technique is to increase the level of formation of competence of
students in the field of multimedia technique, consisting of three components (motivational-value, the
activity and cognitive- emotional and volitional)
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Initially, under the educational technique means to try technisation of the educational process; the first child
of this trend, and simultaneously a foundation on which subsequent floors lined educational technique has
been programmed instruction.

The further enhancement of researches in the field of educational technique has expanded her
understanding, which is reflected in the different definitions of the concept by famous teachers and
methodologists.

Despite differences of opinion, all scientists agree that the concept of "competence" wider knowledge and
skills, not their sum, as it includes all aspects of activity: knowledge-operatively-technological,
motivational. Signs of competence:

® constantly changing (with the change of the world, requirements, etc.);

® future-oriented (manifested in the possibility to organize their education, relying on their own
abilities to meet the requirements of the future);

® have activity character of generalized skills in a situation with skills and knowledge in specific
areas;

® manifested in the ability to make choices on the basis of knowledge itself in a particular
situation;

® appear in the motivation for continuous self-education activity.

In the narrow sense of educational technique is full justification for the choice of professional
operational effects on the student teacher in the context of its interaction with the world, in order to form his
relationship to the world, harmoniously combines the freedom of personal appearance and socio-cultural
norms.

In the scientific literature devoted to the theoretical justification and design of pedagogical
techniques, it is possible to find a new understanding. (Slastenin,2004;)

According to it the pedagogical technique is "not simply researches in the sphere of use of
technological tutorials; it researches with the purpose to reveal the principles and to develop methods of
optimization of educational process by the analysis of the factors increasing educational efficiency, by
designing and application of receptions and materials, and also by means of an assessment of the applied
methods.

This approach is currently being circulated as widely as the original understanding of educational
(that is application of technical means in teaching).

Evaluation of the results of professional practice in the rating system allows to move away from
traditional assessments and allows each student to get a certain number of points for work during
practice. All students are equal, since each proposed design operates according to its capabilities.
Evaluation (rating - from the English dictionary "evaluation", assignment to a particular class, category) is a
kind of indirect observation. Rating - estimation method, or a method of psychological measurement, based
on the judgments of competent judges.

Systematic approach covers all the main aspects of the enhancement of education systems from
setting goals and designing of the educational process to test the efficiency of innovative educational
systems, their testing and distribution.

V.M. Monks under the pedagogical technique realizes a certain "technological shell", which is
comfortable and teacher and student. The main characteristics of the "technological shell" should be stable
and not depend on the author and the artist.

Early distribution of students on teaching practice

The distribution of students to practice should take place at the beginning of the school year, so that
they could prepare methodical "package" for the classroom of the type they have chosen for themselves. It
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was during this period was focused refunding experience of students. Students in the preparatory period, in
addition to preparation of various teaching materials, enhancement, interesting methodological findings are
engaged on special courses such as "Methodical features of student learning in the classroom in-depth study
of physics", "Physics in humanitarian classes" and so on. D. In addition, the preparatory time students
studying purposefully theoretical course of the following disciplines: pedagogy, psychology, technique and
methods of teaching physics (Timo) workshop solving physical problems, etc. Allocated to elective
courses, depending on the choice of school for practice, class - natural sciences and mathematics,
humanities.

He suggests that any educational technique expresses a certain conceptual approach to education,
therefore it is desirable to compare different technologies as possible to develop a universal methodological
approach to the design and examination of educational technologies. In other words, it is time.

Modern educational technique is a holistic didactic system that should fulfill the following
requirements: while maintaining the collective forms of organization of educational process enable
personalization of training each student on an individual professional educational path, taking into account
the cognitive abilities, motivation, and personal preferences of the cadet;
promote the optimization of educational process through innovation in a broad educational practice;
ensure the fulfilment of the principles of teaching in the educational process (motivation, activation,
independence, continuity, continuity, and others.);

For pedagogical technologies is important to consider this duality. It can not be eliminated or
overcome, but it is important to find the optimal combination of using both sides of this is the function of
educational technique. Suitable for specific conditions should be technique vector ways to achieve the goals
and the very process of achieving these goals.

Conclusion
The main challenge in conditions of competence approach in education, teach future officers think and
based on the thinking function effectively in the modern world. Thought-activity forms of educational
content are: design, construction, management, which most effectively promotes personal self-
determination.
Socially conditioned society's need for training of engineers, professionals, fluent operations of computers,
on the one hand, and new approaches to the formation of professional competence of the other, urgently
require improvement and diversity of methods of teaching special disciplines.
Imperative for the survival and work rights in the information world becomes mastery of the method of
scientific knowledge of the world, the research style of thinking.
Highlights the fact from the surrounding world, to analyze these facts, should be able to compare each
person in the XXI century, regardless of their chosen profession.
Identified appropriate levels of formation of professional competence of students of technical colleges by
means of individualization of learning in an environment of information technologies and levels of
information culture.
To the fore training cadets fundamentally new technologies work with the knowledge, primarily associated
with the processes of generation and use of knowledge. The student must not only remember - he needs to
understand how knowledge arises and how it can be used.
The forms organization of classes in conditions of the competence of education should be different; it is not
only the traditional lessons.
It is shown that the possibility of improving the teaching of special disciplines in high school with the help
of information technique professional use diverse. Individualization of the educational process with the use
of asynchronous teaching in the medium of information technique contributes to the formation of
professional competence of future specialists.
Professional competence, according to some psychologists, including the ability to perceive and understand
the personality, her emotional state, knowing the rules of behavior in professional situations, ability to
navigate in them, establish contacts with the individual and with groups of people, own culture of debate
and

argument, to be able to manage in the process of communicating to their mental state, emotions.
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ENHANCING FOREIGN LANGUAGE TEACHERS' PROFESSIONAL COMPETENCE
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Abstract

In recent years, the integration of Content and Language Integrated Learning (CLIL) has emerged as
a powerful pedagogical approach aimed at fostering both content knowledge and language proficiency
simultaneously. This article examines the formation and enhancement of foreign language teachers'
professional competence through using CLIL technology. It explores the theoretical framework underpinning
CLIL, its impact on language teaching, and the ways it contributes to the development of teachers' skills and
competencies. Additionally, practical implications and future directions for utilizing CLIL in teacher training
programs are discussed. Content and Language Integrated Learning (CLIL) technology is a methodology that
has been adopted by many foreign language teachers to enhance the teaching of languages. It is an approach
that integrates content and language learning, where teachers teach language through subject matter, and
students learn both content and language simultaneously. The purpose of this article is to explore how CLIL
technology can be utilized to enhance foreign language teachers' professional competence in terms of
language proficiency, pedagogy, and technology integration. The article argues that CLIL technology can be
effectively used to improve foreign language teachers' professional competence.

Keywords: CLIL, Professional Competence, Foreign Language Teachers, Language Teaching
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CLIL TEXHOJIOTUACHI HET'I3IHAE HNETEJI TUII M¥FAJIIMJAEPIHIH K9CIBA
KY¥3bIPETTUIII'IH APTTBIPY

AHOamna

COHFBI XXbUIAApbl Ma3MYH MeH TUIAIK KipikTipin okeITyAbH (CLIL) uHTerpayusicbl MasMyH Typasibl
OimimMai ge, Tingi meHrepyai ge 6ip yakpITTa AaMbITyFa OaFbITTa/siFaH KyaTThl Te/laTOTHKANIBIK, TICiiTe
aviHanael. Byn makanaga CLIL TeXHO/MOTWSICHIH KOJJaHa OTBIPHIM, INeTel Tili MyFamimMzlepiHiH Kacibu
KY3bIDETTUIIrH KA/IbINTACThIPY ’K9He apTThIpy KapactbipbliaAbl. On CLIL-fiH TeopUsIBIK Heri3epiH, OHbIH,
TUIAI OKBITYFa 9CepiH >koHe MyFalimAepAiH AarAbliapbl MeH KY3bIPeTTUTIKTepiH JaMbITyFa Kanaai bIKMas
eTeTiHiH 3eptrelifi. CoHBIMEH KaTap, MyfFamiMepZi gasipyiay Oarmapnamanapeiiga CLIL kKongaHygbIH
MPaKTHKa/bIK Cca/ifapbl MeH Oojiaiiak, OarbITTaphl Ta/JKbLIaHaZbl. Ma3MyH MeH Tififi WHTerparusiaHraH
okpITy TexHosorusicel (CLIL) - 6y/1 KenTereH meTe TilJepiHiH MyraaiMepi Tingepai OKpITYbl KakCapTy
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yILIiH Kabblgarad aicreme. byl Mmyramim/ep MaH apKbUTbl Ti/IAI YHPETIT, OKyIIblIap Ma3sMYH/BI [1a, Tl ge
6ip yakpITTa YMpPEHeTiH Ke3/le Ma3MyH MeH Til yipeHy/i 6ipikTipeTiH Tacii. Byn MakanaHbiH MakcaThl-CLIL
TeXHOJIOTHSCHIH TiiZii MeHrepy, Ilefiarorvika »KaHe TeXHOJOTHSIAPAbLI OipiKTipy TYpPFBICBIHAH IIeTeN Tii
MYFaTiM/IepiHiH KaciOW KY3bIPETTLIIriH apTThIPY YIIiH Kasai nakiananyra 00oaTeiHBIH 3epTTey. Makanazia
CLIL TexHOJIOTHSCHIH IleTel Tii MyFa/mimM/IepiHiH Kacibu KY3bIDeTTUITiH apTThIpy VIIiH THIMZI
TnaiijaniaHyra O0IaThIHALIFB AUTBIFAH.

Kint ce3pep: CLIL, Kociby KY3BIPETTi/K, IIEeT Ti/li OKBITYIIBLIAPBI, Ti/li OKBITY HPAaKTHUKACKHI,
MyFaniMepai faspJiay, TilAi MeHrepy, rejarorukaibik TICiIAep.
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MOBBINIEHUE ITPO®ECCUOHA/TBHON KOMITIETEHTHOCTH IPEINOJABATEJIEN
NMHOCTPAHHOTI'O A3bIKA C IIOMOIIIBIO TEXHOJIOT'MHA CLIL

AHHOMayus

B mocsiegHye rofpl UHTErpalus COJePXKaHUsl U SI3bIKOBOTO MHTerprpoBaHHOro obyuenws (CLIL)
CTajla MOLIHBIM MeJaroruyecKUM TIOJXOZ0M, HarpaB/ieHHbIM Ha OJHOBpeMeHHOe pa3BUTHe KaK 3HaHWU
coJiep>KaHusl, TaK W BaJeHus S3bIKOM. B faHHOM cTaThe paccMaTpuBaercsi (OpMHUPOBaHHe U TOBBILIEHHE
npodecCHOHANTBLHON KOMITETEHTHOCTH YuWTelnell MHOCTPAHHOTO si3blKa € momorbio TexHonoruu CLIL. B
HeM MCCJIeLyHTCH TeOpeTUUeCKre OCHOBEIL, Jiexkalue B ocHoBe CLIL, ero BiusiHvMe Ha IpernofaBaHue s3blKa
U TO, KaK OH CIOCOOCTBYET Pa3BUTHIO HABLIKOB U KOMIIETEHIMH yuuTeneid. Kpome Toro, obCcy»KaaroTcs
TIPaKTHUECKWe TOC/ae/CTBUA U Oyylivie Hampap/ieHWs ucronb3oBanus CLIL B mporpammax IMoJrOTOBKU
yuuTesied. TeXHO/OTHST UHTETPUPOBAHHOTO 00yueHus cofepykanuio U s3biky (CLIL) - 3T0 MeTomosorus,
KoTopasi Obljla TIPUHATa MHOTUMH TIPETO/aBaTe/Is M WHOCTPAaHHBIX SI3BIKOB ISl Y/TyUIIeHHs! TTPero/jaBaHust
SI3BIKOB. DTO TIOAXO/, KOTOPBI 00BbeJUHSIeT CofiepXKaHue U W3yueHHe si3blKa, KOTJa yuuTess TPernojaroT
A3bIK Uepe3 MpeMeT, a yuallliecsl U3yJaroT Kak CoZiep>kKaHue, Tak U S13bIK 0JHOBpeMeHHO. Llesb 3Tol cTaThH
- n3yunTth, Kak TexHosorusi CLIL Mo)KeT ObITb WCIOMb30BaHA [jisi TIOBBILIEHHS] MPOQeCcCHOHaTbHON
KOMITETEHTHOCTH yuuTe/llell WHOCTPaHHOrO f3blKa C TOYKM 3DEeHHsl BJaJIeHUsl SI3bIKOM, Ieflaroruku U
VHTeTpaLii TeXHONOTrui. B cratee yTBepkzaercs, uro texHosnoruss CLIL moxker ObITh 3¢dexTrBHO
WCTIO/Tb30BaHa [jis TIOBBIIIeHHs TIPOdeCcCOHaIbHOW KOMITETeHTHOCTH YUuTe el THOCTPaHHOTO sI3bIKa.

KmroueBbie cioBa: CLIL, mpodeccroHaibHass KOMIIETEHTHOCTh, TIPeroZiaBaTeii WHOCTPAHHOTO
s3blKa, TpaKTWKa TIperoflaBaHusi s3blKa, IMOJTOTOBKAa YyuuTe/el, OBJlafieHHe $3bIKOM, TIleJjlarorhnyeckue
NO/IXO0/IbI

Introduction. The evolution of language education has witnessed a paradigm shift towards innovative
methodologies that bridge the gap between language acquisition and content learning. CLIL has gained
traction as an educational approach that offers an immersive environment for learners to acquire both
language proficiency and subject-specific knowledge concurrently. However, the impact of CLIL extends
beyond students, significantly influencing the professional competence and teaching practices of foreign
language educators. Foreign language teachers need to possess a high level of language proficiency,
pedagogical skills, and the ability to integrate technology into their teaching. CLIL technology is a powerful
tool that can help enhance the professional competence of foreign language teachers in these areas. This
article will explore how CLIL technology can be used to improve foreign language teachers' professional
competence.

The foundation of CLIL lies in its integration of language and content learning, drawing on
principles of language acquisition, cognitive psychology, and educational theories. By embedding language
instruction within the context of various subjects such as science, history, or mathematics, CLIL facilitates
meaningful learning experiences, fostering a deeper understanding of both language and content. CLIL
technology can be used to enhance foreign language teachers' language proficiency. CLIL technology
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requires teachers to teach language through subject matter, which means that they need to have a good
understanding of the content they are teaching and the language they are using. This methodology provides
teachers with the opportunity to improve their language proficiency in the target language. By teaching
content in the target language, foreign language teachers can improve their vocabulary, grammar, and
fluency.

The implementation of CLIL in teacher training programs has proven instrumental in enhancing the
professional competence of foreign language educators. It provides opportunities for teachers to develop
interdisciplinary approaches, adapt content to diverse linguistic abilities, and create engaging learning
environments. Through CLIL, teachers refine their pedagogical strategies, promote critical thinking skills,
and effectively scaffold language acquisition alongside subject-specific knowledge. CLIL technology can
also be used to enhance foreign language teachers' pedagogical skills. CLIL technology requires teachers to
teach content in a way that is engaging, comprehensible, and meaningful to students. This methodology
encourages teachers to use a variety of teaching strategies such as scaffolding, differentiation, and project-
based learning. By using these strategies, teachers can improve their pedagogical skills and become more
effective language teachers [1].

CLIL technology encourages an interactive and student-centered approach to teaching foreign
languages. Teachers equipped with CLIL training tend to employ diverse methodologies, integrate authentic
materials, and design tasks that challenge students' language skills within a content-driven context. This
approach not only enriches language learning experiences but also cultivates a deeper appreciation for the
subject matter. Finally, CLIL technology can be used to enhance foreign language teachers' ability to
integrate technology into their teaching. CLIL technology requires teachers to use technology to deliver
content and assess learning. This methodology provides teachers with the opportunity to use technology in a
meaningful and effective way. By using technology to deliver content, foreign language teachers can
enhance their teaching and make it more engaging and interactive. By using technology to assess learning,
teachers can improve their ability to monitor student progress and provide timely feedback.

Materials and methods. To harness the potential of CLIL technology in shaping the professional
competence of foreign language teachers, there is a growing need for comprehensive teacher training
programs integrating CLIL methodologies. Professional development initiatives should emphasize hands-on
experiences, collaborative learning opportunities, and ongoing support to facilitate the seamless integration
of CLIL into classroom settings. Moreover, continued research into best practices and the impact of CLIL on
teachers' professional growth is essential to refine and adapt training approaches [2,351].
Practical Implications:
1. Enhanced Teaching Competence: Incorporating CLIL in teacher training equips educators with the
skills to teach content effectively while fostering language development. Teachers learn to design
materials that integrate language and subject knowledge, catering to diverse learners.

2. Cultural Awareness and Sensitivity: CLIL encourages understanding cultural nuances embedded
in language and subject matter. Training programs can focus on promoting cultural sensitivity,
enabling educators to navigate multicultural classrooms better.

3. Improved Student Engagement and Learning Outcomes: Teachers trained in CLIL can employ
interactive and engaging methodologies, promoting active learning. This approach leads to improved
comprehension and higher retention rates among students.

4. Professional Development: Continuous training in CLIL offers ongoing professional development
opportunities for teachers. It enables them to stay updated with innovative instructional techniques
and adapt to evolving educational landscapes.

5. Collaboration Across Disciplines: CLIL fosters interdisciplinary collaboration among educators,
promoting the sharing of best practices and resources across subjects. Teacher training programs
incorporating CLIL can encourage collaboration and resource-sharing among faculty.

Future Directions:

1. Research and Evaluation: Continued research is crucial to ascertain the efficacy of CLIL in diverse
educational contexts. Future directions involve in-depth studies assessing its impact on student
outcomes, teacher proficiency, and long-term academic success.
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2. Specialized CLIL Training: Tailoring CLIL training to specific subject areas or levels (e.g., STEM,
humanities, primary, secondary) can further enhance its effectiveness. Future programs may offer
specialized CLIL modules catering to these distinctions.

3. Technological Integration: Incorporating technology into CLIL training can be pivotal. Future
programs might emphasize leveraging educational technology to create interactive, online CLIL
resources and facilitate remote learning.

4. Inclusive Approaches: Focusing on inclusivity within CLIL training is essential. Future directions
may involve strategies for accommodating learners with diverse linguistic and cultural backgrounds,
ensuring equitable participation and success.

5. Policy Implementation and Advocacy: Encouraging policymakers to recognize CLIL's benefits
and integrating it into national or regional education policies can pave the way for its widespread
adoption. Advocacy efforts can emphasize the value of CLIL in preparing students for a globalized
world [3, 34].

6. Longitudinal Studies: Conducting longitudinal studies tracking the progress of students taught by
CLIL-trained teachers over an extended period can provide valuable insights into the long-term
impact on language proficiency and academic achievement.

Incorporating CLIL into teacher training programs holds promise for fostering effective teaching
practices, improving student learning outcomes, and preparing educators to navigate diverse educational
landscapes. Continuing research and strategic advancements will further enhance its integration and impact
on education.

Discussion. The discussion on enhancing foreign language teachers' professional competence through
Content and Language Integrated Learning (CLIL) technology is crucial in the contemporary educational
landscape. CLIL represents a pedagogical approach that integrates language learning with subject matter
content, creating a synergistic environment for students. In this discussion, we delve into the implications,
challenges, and potential benefits of using CLIL technology as a means to elevate the professional
competence of foreign language teachers.

One of the primary advantages of incorporating CLIL technology is the opportunity it provides for language
teachers to broaden their instructional strategies. Traditional language teaching methods often focus solely
on language proficiency, neglecting the contextual and interdisciplinary aspects of education. CLIL
encourages teachers to engage students in content-rich activities, fostering a deeper understanding of both
language and subject matter. This demands foreign language teachers to adapt and expand their instructional
repertoire, promoting a more holistic approach to language education [4].

Furthermore, the integration of technology within the CLIL framework empowers teachers to
explore innovative teaching tools and resources. Digital platforms, multimedia materials, and interactive
applications can enhance language acquisition by making the learning process more dynamic and engaging.
As foreign language teachers navigate these technological landscapes, they simultaneously enhance their
own digital literacy and technological competence, a skill set increasingly essential in today's educational
landscape.

However, the implementation of CLIL technology is not without challenges. Foreign language
teachers may face resistance or hesitation in adopting technology due to unfamiliarity or lack of training.
Professional development initiatives become imperative to equip educators with the necessary skills and
knowledge to effectively integrate CLIL technology into their classrooms. Additionally, there may be
concerns about the potential distraction or overreliance on technology, emphasizing the need for a balanced
and purposeful integration to achieve optimal results.

Moreover, the discussion extends to the impact of CLIL technology on student outcomes. Research suggests
that students engaged in CLIL environments tend to achieve higher language proficiency levels and
demonstrate enhanced cognitive skills. This positive correlation emphasizes the potential benefits for foreign
language teachers who adopt CLIL technology, as their students may exhibit increased motivation and
achievement, thereby reinforcing the efficacy of this pedagogical approach [5].

Conclusion. The integration of CLIL technology has emerged as a catalyst for transforming the professional
competence of foreign language teachers. By merging language learning with content instruction, CLIL
empowers educators to create dynamic and immersive learning environments, nurturing both linguistic
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proficiency and subject-specific knowledge. Embracing CLIL methodologies in teacher training programs is
pivotal in equipping educators with the skills and strategies necessary to meet the evolving demands of
language education in an interconnected world. In conclusion, CLIL technology is a powerful tool that can
be used to enhance foreign language teachers' professional competence. By utilizing CLIL technology,
teachers can improve their language proficiency, pedagogical skills, and ability to integrate technology into
their teaching. As foreign language education continues to evolve, teachers need to stay up-to-date with the
latest teaching methodologies and technologies. CLIL technology provides teachers with the opportunity to
do so and improve their effectiveness in the classroom.

As the educational landscape continues to evolve, CLIL technology is a promising avenue toward fostering a
new generation of proficient language learners and competent language educators.
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VICITIOJIb30BAHUE MYJIbTUMEJUMHBIX TEXHO/IOTU OBYUYEHHNA HA YPOKAX
AHIJIMVICKOT' O SI3bIKA B CPEJTHEM IITKO/JIE.

AHHOmMayus

ITanHas paboTa pacCMaTpUBAeT aKTyalbHOCTh U 3P(EKTUBHOCThL UCIO/TH30BAHUSA MY/IbTUMEUHHBIX
TEXHOJIOTWH B Tporjecce 00YYeHUs aHTJIMHCKOMY sI3bIKY B CpefiHel IKoje. B KOHTeKCTe COBpPeMEHHBIX
TpeboBaHMI K 00pa30BaHMIO W Pa3BUTHIO WH(POPMAL[MOHHBIX TEXHOJIOTHM, MYJbTUMEAWUNHHBIE DPeCcypChI
CTaHOBSITCSI Bce Oosee BOCTpeOOBaHHBIMH KakK CpeACTBO oborarieHuss yueOHOro mporecca. ABTOp
aHau3MpyeT MpeuMYylLlecTBa TaKOro MOAXOZd, BK/IKOYAs MOBBILIEHWE MOTUBALMM Y4yallUuXCs, yaydlleHde
TOHMMAaHUsl MaTepuasa U pasBUTHE KOMMYHHKATUBHBIX HaBBIKOB. TakKe pacCMaTpUBaKOTCS BO3MOXKHbIE
1po0/ieMbI ¥ OTPAHUYEHUS TIPU BHEIPEHUN MYJIbTUMEIUHHBIX TEXHOIOTHM B 00pa30BaTe/IbHYIO MMPaKTHKY, a
TaK)Ke TIPe/I/IaraloTCsl CTPaTeruu U METO/Ibl UX Tipeo/iofeHusi. PaboTa ocHoBaHa Ha 0030pe CyIeCTBYHOIUX
WCCIIe/IOBAHUN U TIe[JarOTHUeCcKOro OIbITa, a TakKe Ha COOCTBEHHBIX HAOJOIEHUSX aBTOpAa B KOHTEKCTE
IIKOJIbHOT'O 00yUeHHUs aHITUHACKOMY SI3bIKY.
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AHoamna
Byn >KymbiCcTa MYy/JIbTUMEAUS/IBIK TeXHOJOTUSIIapAbl OpTa MeKTeNTe afFbUIIIbIH Ti/liH OKBITY
yZepiciHzie Ko/JaHy/blH ©3eKTi/Iiri MeH TUIMZLIIr KapacThIpblTFaH. BimiM GepyziH 3aMaHayy TasarnTaphbl
MeH aKIapaTThIK TeXHOJIOTHSIAPAbIH, [JaMybl JKaF[JallbiHAa MYJIbTUMeIUSIBIK PecypcTap OKy YyaAepiciH
OalibITy Kypasbl peTiHe CYpaHbICKa ve 0omyza. ABTOp Oy afIiCTiH apThIKIILUIBIKTAPbIH, COHBIH, iIlliH/e
OKYIIIbIJIApAbIH, bIHTAaCbIH apTTHIPY, MaTepUai[bl TYCiHY/i »KaKCapTy >XoHe KOMMYHUKATUBTI AaFAbLiapbl
JAMBITY KOJIAPbIH TaaAaiibl. MynbTUMeIUSITBIK TEXHOMOTHUSAIAP/bI OKY TaKiprbeciHe eHri3yjieri MyMKiH
OosiaThiH TIpo6IEMaap MeH IeKTeyJiep Jie TalKbLJIaHbIMN, O/ap/bl IIely/iH, CTpaTeTyusaapbl MeH 3licTepi
YChIHBUIAZBL. JKYMbIC 6ap FRIIBIMU-TIEArOTMKa/IbIK TXKipUOeHi 1110/yFa, COHJAM-aK, MEKTENTeri aFbUIIIbIH
Ti/TiH OKBITY KOHTEKCTiH/IeTi aBTOP/IbIH, JKeKe OaKbliayaapblHa HEri3e/reH.
Kint ce3gep: MynbTuMeAusi/iblK, TeXHOJOTUsIAP, OKY Y/epici, KOMMYHUKAaTUBTi ZarAbliap,
aKraparThIK TeXHOIOTUsiap.
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THE USE OF MULTIMEDIA TEACHING TECHNOLOGIES IN ENGLISH LESSONS OF THE
SECONDARY SCHOOL

Abstract

This work analyzes the relevance and effectiveness of using multimedia technologies in the process
of teaching English in secondary school. In the context of modern requirements for education and the
development of information technology, multimedia resources are becoming increasingly in demand as a
means of enriching the educational process. The author analyzes the benefits of this approach, including
increasing student motivation, improving understanding of the material, and developing communication
skills. Possible problems and limitations in introducing multimedia technologies into educational practice are
also discussed, and strategies and methods for overcoming them are proposed. The work is based on a review
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of existing research and teaching experience, as well as the author’s own observations in the context of
school English language teaching.

Key words: Multimedia technologies, educational process, communicative skills, information
technologies.

Introduction.The teacher today actively uses practical tasks for such computer solutions as
obtaining information in various forms, developing subject and special knowledge and skills in the subject,
acquiring control and setting the level of education, organizing various forms of education, managing the
learning process. The computer can be used at any stage of learning. The widespread use of digital
technologies affects the entire education system. We can safely say that they have become part of the
educational activities of subject specialists, and have not become an exception and the subject of "Foreign
Language".

Actual and educational language coverage programs that imitate communication situations make it
possible to create a communicative situation for students that is close to the real, ubiquitous. The possibilities
of sharpening technologies not only allow speech impairment, but also lead to a situation of communication
in a color, dynamic and static projection.

Today there are many definitions of the concept of "multimedia". But they all agree that
multimedicine includes text, graphics, animation, video and sound information presented in various ways.

According to N.A. Savchenko, multimedia is a complex of hardware and software tools that allow
using a dialogue in an interactive mode with heterogeneous data (graphics, text, sound, video) organized in
the form of a single information environment; computer interactive internal systems, increased productivity
with sound graphics and text, speech and high-pitched sound; still images and moving video; technology
describing the order of development, application and application of processing tools of various types;
synthesis of three elements: available character information (texts, graphics, animation), reproduction
production information (video, photographs, paintings, etc.) and sound production information (speech,
music, other sounds); a generalizing type of information, which in itself is a traditional statistical visual (text,
graphics) and dynamic information of various types (speech, music, video clips, animation) [1, p. 136]

According to S.V. Simonovich, Bent B. Andersen, K. Van den Brink, under multimedia is a
combination of several types of data (text, graphics, sound, video) in a single digital representation
[Zakhartseva 2003: 32]. D.L. Krechman, A.I. Pushkov believes that this is a complex of software and
hardware that ensures the effective operation of the interactive mode with heterogeneous data (graphics, text,
sound and video) organized as a single information environment [Krechman, Pushkov 1999: 27]. Yu.A.
Shafrin, I.G. Zakharova, V.B. Popov uses definitions: multimedia is a special technology that allows, with
the help of careful handling and technical means, to take into account ordinary information (text and
graphics) with sound and moving images [2, p.282].

Methods. The important role of multimedia technologies in the process of teaching foreign
languages, according to M.A. Bogatyreva, is observed by the following functions:

1) integrate different types of information in one object - container (text, sound, video, etc.) and
explores it, influencing different senses;

2) developed critical thinking;

3) stimulate the cognitive process;

4) discussion of interaction with trainees;

5) serviced to students' requests;

6) individualize the learning process;

7) active group work in delayed environments;

8) develop the skills of working in the game;

9) to form sustainable motivation;

10) to create conditions as close as possible to reality for the development of scientific and
professional skills (virtual laboratories, expeditions, museums, etc.).

All these methodological functions of language are widespread among students in all aspects of
foreign language communicative skills. In conclusion with Ek Van's data (EkVan, 1986), foreign language
communicative competence has an adjective: linguistic, sociolinguistic, sociocultural, social, discursive and
compensatory.

promotion from above, expected training
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- the principle of integrity, that is, the program should be in a complex form Research harmonious
system of goals, methods, means, forms, conditions for determining, observable, the most realistically
observable and the development of a specific didactic system;

- the principle of reproducibility associated with the threat of ICT infection, taking into account the
characteristics of this pedagogical environment to achieve the set learning goals;

- the principle of non-linearity of pedagogical structures, which determines the priority of choice, is
of great importance for cases of self-organization and self-regulation of pedagogical systems;

- the nature of the adaptation of the learning process to the student, including the fact that the
educational process must have the properties of choice for subprocesses, each of which has its own meaning,
only to identify features, to study the cognitive examination of the student;

- the supposed excess amount of information that requires the development of such technological
processes of the information being trained, which create optimal conditions for them for the generalized use
of the knowledge presented [Bulanova, Toporkova 2004: 64].

A powerful fruit for the formation and development of speaking skills is the inclusion of video
materials in the pedagogical process. The use of video lessons for the wide implementation of the main areas
of education: authenticity, communicative orientation, visibility, situationality, dialogue of cultural and
cultural variability.

Video lessons using audiovisual expressiveness increase the impact on students, which is necessary
for the development of speech skills and the consolidation of language knowledge. Video lessons, as one of
the most common methods of learning, visually represent the material. The goal is the formation and
consolidation of speech and communication skills, intercultural qualifications[3, p.62].

The use of video in the processing process must comply with the requirements for accessing
materials. In this regard, it may be optimal to use the capabilities of Web 2.0 tools. The methodological
potential of educational video resources has not yet been fully analyzed and is in the process of being
developed, assessing the advantages and disadvantages of solving video for specific scientific problems.

The organization of the process of teaching foreign languages on the basis of modern information
and communication technologies Web 2.0 requires both technical and especially methodological
understanding of the material for its use in the educational process. At the present time, there is also a need
to draw up a structure for the design and presentation of the created research products.

A special place among Web 2.0 technologies is occupied by the TED-Ed platform. The identification
of didactic service to TED-Ed parties, the development of video lessons and their use, both for classroom and
extracurricular work, are associated with increased learning efficiency and student motivation.

The uniqueness of the TED-Ed site is that it invites the teacher to create their own lessons based on
TED-Talks video lectures (TED-Talks - disclosure of public speaking in relation to culture, science and
technology) or YouTube videos and videos. This is a media portal for learning live English, expanding
horizons and communication. The use of the video of this research portal in the English language of the
general realization of the possession of consciousness, when there is a joint development of both proper
communicative and professional communicative, informational, academic and social skills [4, p.219].

The TED-Ed educational platform provides the opportunity to rent ready-made video lessons. As a
rule, the videos on the basis of which the lessons are based are short and provide answers to a variety of
questions on the topic, they are easily digestible, because the language is quite simple and understandable.
The material is very infographic, informative and interesting to the general public. To create a video lesson,
the teacher does not need to know any programming elements. The site provides all the necessary
instructions for work. The only task that the teacher faces is a high-quality original product in demand. To
begin with, it is advisable to familiarize yourself with the ready-made lessons already posted on the site. The
topics of the lessons are very diverse, everyone can choose to taste.

Thus, the use of a wide range of teaching lessons on speaking a foreign language can dramatically
increase students' interest in the subject, improve the quality of material consumption (thank you for
providing information and receiving information), which allows you to individualize the learning process
and makes it possible to avoid assessing perception. The introduction of information and communication
multimedia technologies creates the preconditions for the intensification of the educational process in the
realities of a modern general education school, places the student in the environment in which he is used and
at the choice itself, since it also takes place with the use of a computer.

The current state of society's information resources, the accelerating pace of their replenishment and
renewal lead to a revision of both methodological positions and technological solutions. In this regard, the

7
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school needs to optimize the educational process for mastering the skills of a foreign language, providing
effective and high-quality teaching of children to communicate in foreign languages. To solve the indicated
problem, in our opinion, it is possible to apply intensive learning technologies from secondary school.

However, the existing general educational programs for teaching foreign languages at school do not
allow students to develop the required skills, since the expected number of hourly workloads per week is
insufficient and the material being studied does not allow the formation of free speech production of foreign
language speech. Based on this, a new goal has been set for the school: to prepare students for life in a
multinational and multicultural society, due to the high-quality mastery of the experience of communication
in foreign languages by schoolchildren.

Thus, education faces the primary task of improving the process of teaching foreign languages,
allowing students to master them at a high level of competence. multimedia lexical learning language
According to modern pedagogical education, the process should be aimed at the formation of key
competencies among students, due to the optimization and intensification of the educational process. This
provides for the formation of elementary communicative competence among students, which makes it
possible for limited speech capabilities and needs in oral and written speech.

At the moment, the content and technologies of teaching foreign languages in elementary school are
not yet focused on the intensification and mastery of the language at the level of communicative competence.
Therefore, it is necessary to change the existing approach in organizing the process of teaching foreign
languages in secondary school based on the development of educational content and technologies.

Results. An analysis of the results in terms of the strength of mastery of skills allows us to speak
about the positive dynamics of the growth in the number of students with a high indicator among students.
Thus, in the process of experimental work, we have confirmed that the implementation of the proposed work
contributes to the effective development of oral speech in the framework of the use of multimedia teaching
aids in the process of teaching foreign languages in elementary school. This was reflected in an increase in
the level of students' success in mastering oral and written speech. Thus, the purpose of the work is achieved,
the tasks are solved.

Through the interaction with multimedia, the students become increasingly familiar with academic
vocabulary and language structure. Connecting with the Internet will make the benefit of increased student
motivation. Students are eager to begin class and often arrive early at the computer lab, logging on the
Internet and beginning research on their own. They also often stay after class to continue working on
the Internet [5, p.326].

Conclusion. Overall, students develop greater confidence in their ability to use English
because they need to interact with the Internet through reading and writing.

Using multimedia provides the students to gather information through media that encourages
their imaginations, interests.

Learning process is the only life long process in everyone’s life. But the only thing is that everyone
desires the learning to be an easy one.

The teachers should make the students to adapt to the changes. Multimedia has become an
indispensible tool in English teaching classrooms.

The new technology pavesway for more innovative methods in teaching English.
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«KOIITUIAI BUIIM BEPY JXoHE HIETEJI TUIAEPI ®UIOJIOTMACHI»
CEPUACBIHIOA BACBUIATBIH MAKAJIAJTAPIBI BESEHIPITYTE

KOWBUIATBIH TAJIAIITAP:

I. KaxxerTi Mmatepuanjap.

1.1. TlapakrapiplH TOMeHIi OpTa >Karbl KAapbIHJALUTIEH HOMIpJIeHreH Makaia KellipMeci MeH OHBbIH
3/1eKTPOH/IbIK HYCKACHL.

1.2. Angarna 200 ce3neH >xaHe TyitiH ce3aep 10-12 ce3aeH Typajibl kdHe O/1ap Ka3ak, OPbIC >KoHe aFbUIILbIH
TinepiHze 6omysI THIC.

1.3. MakanaHbIH Ma3MyHbI: a) Kipicrie 6estiM; 9) Tangay; 6) Taxiprbe (erep 6o/ca); B) KOPBITHIH/IBI,

r) a/ebueTTep Ti3iMi >kaHe TyHiH ce3 (eki Tisje: erep Je Makaia Ka3ak TiniHeH Oosica, Ty#HiH ce3 (15 ce3) —
OpBICITIA >K9HE aFbUIIIBIHIIAG, al erep /e OpbIC TiliHAe Oosca, TyHiH ce3 (15 ce3) Ka3akiia >KoHe aFbUIIIbIHIIA
00s1yBI THIC JKaHe T.0.) Kepek.

1.4. ABTop (aBTOp/Aap) XalbiHAA GepineTiH MaTiMeTTeD: aThbl-KeHi TOJbIK, )KYMBIC OPHBI (Y)KbIM aThl, >KOFaphbI
OKY OPHBIHBIH, TOJIBIK, aThl XKoHe KbICKAPTBUFaH aThl), aTKAPAThIH KbI3METI, FBUIBIMU JI9PEXKeci MeH aTarbl, )KYMbIC
KoHe Y Tesie(hOHBbI, 37IeKTPOH/|b! MOLITACH.

I1. MakanaHbI 0e3eHzipy epeXkeci.

2.1. Makasna MatiHi Tepinyi: Word cranzgapttel popmar A4, Times New Roman, kerns Neld, 6ip uHTepBan
apKbUIbl, TIAPAKThIH, JKOFApFbl )KoHe TeMeHri 6oc epictepi — 2,5 cM; OH, »kaKTarbl — 1,5 CM; COJI )KaKTarbl — 3 CM
0omyBI Kepek.

2.2. 0K - coJ1 )XaK »KOFapFbl OyphITa 6ac apinrepmeH (ker/b Nel3).

2.3. ABTop[piH, (aBTOpJ/IAPABIH) aThI-’KeHI — yKapTbUlal KapalThUTFaH Killli apinTepMeH opTaza >koHe Kejeci
JKOJIFA >KYMBIC iCTeHTiH Y’KbIM MeH Kasla, MeM/IeKeT aThl (Keryib Nel3).

2.4, Maxara athbl — 6ip 60c >k0/1/jaH KeliH >KapThbliaii KapalTbUTFaH 6ac apinTepmMeH (Keryib Nel3).

2.5. Angiatmia xaHe TyiiH ce3nep — Makara »ka3butraH Tije (kerb Nel2).

2.6. Makasia MaTiHi — 6ip 60c >xonzaH KediH (ker/b Nel4).

2.7. Opebuettep TiziMi (Kersb Nel3).

2.8. OnebueTTepre cireMerniep KBa/IpaTThIK XKakliaza bepineni, mbicanbt, [1], [2, 315 6.], [4-7].

I11. Makasiaapabl JKapusijiay TUIAEepi — Ka3ak, OpbIC, aFbLIIIBIH, KbITal Tigepi xaHe T.0.

Pepmakiisifa TYCKeH Maka/jiajgapra caja OoWbIHIIIA MaMaHZAp/bIH, Tikipsepi Oepineai. Tlikip HeriziHge
PEe/IaKIIUs aKAChl ABTOPFAa MAKa/laHbI TOJBIKTBIPYFA (TY3€Tyre) YChIHBIC yKacaybl, He MYJ/eM KalTapkIn Oepyi
MYMKiH. Op aBTOp 63 MaKaJacbIHbIH Ma3MyHbIHa, 'DaMMaTHKa/bIK, CTUIHMCTUKAIBIK KoHe 0pdo-Tpadusiibik
)ibepinreH KaTesiepiHe »KayariThl.

MekeH-xaibl: AnMatbl Kanacel, JKamObin kemieci, 25, AGaii atbiHzaarbl Ka3z¥IlY, »kymeic TenedoHBI:

8(727) 2 91-40-87, 5. nowura: saule.yessenaman@mail.ru

Pepakuusa ankachbl

TPEBOBAHUSA

K O®OPMJIEHUIO CTATEN B YXYPHAJIE «XABAPIIIBI/BECTHUK»,
cepust: [IOJIMA3BIYHOE OBPA3OBAHUE 11 MHOCTPAHHAA PUJIOJIOI'NA

I. Heo0xouMble MaTepUabl.

1.1. Cratbs B pacrie4aTaHHOM U 3/IEKTPOHHOM BapvaHTe: HymMepaLlysi CTPaHWL] BHU3Y TI0 LIEHTPY.

1.2. Annotaimd (200 c1oB) u kmoueBble coBa (10-12 c10B) Ha Tpex sA3bIKax (Ha Ka3aXxCKOM, PYCCKOM M
AHTTTMACKOM).
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1.3. CozeprkaHue cTaTbu: a) BBeAeHUe, 0) aHanmu3, B) MpaKTHUeCKast YacThb (eC/IM ecTh), T) 3aK/IodyeHue, [)
CTIMCOK JIUTEPATyphl, €) pe3toMe U3 15 C/IOB: ey CTaThs Ha Ka3aXxCKOM SI3bIKE — pe3loMe Ha PYCCKOM U
aHTJIMICKOM $I3bIKaX, eC/IM Ha PYCCKOM $I3bIKe — Ha Ka3aXCKOM U aHTJIMHCKOM.

1.4. Ceenmerust 00 aBtope (coaBTope): ®MO MOMHOCTBIO, MECTO PabOTHI (Ha3BaHWE OpraHW3allliH, BYy3a
TT0JTHOE ¥ COKpAITleHHOe Ha3BaHKe), IOJDKHOCTh, YUEHas CTereHb, 3BaHHe, KOHTAKTHBIN TeedoH, e-mail.

I1. OdopmieHue craTbu.

2.1. Habop Tekcra ctathu: Word crangaptHoro dopmara A4, Times New Roman, kersb Neld, uepes 1
VIHTepBaJl, N0JIs: BepXHee, HibkHee — 2,5 cM, npaBoe — 1,5 cM, JieBoe — 3 CM.

2.2. YIK — B /IeBOM BepXHEM YTJTy TIPONIMCHBIMU OykBamu (Kerib Nel3).

2.3. ®amunusi, MTHULMAJIBI aBTopa (CoaBTOpa) — TI0 LIEHTPY MOJTY>KUPHLIM CTPOYHBIM LIpU(TOM, (Kersb Nol3),
CJieyroInasi CTpOKa — MecTo paboThl, FOPO/I, CTpaHa.

2.4. Ha3BaHue CcTaThU — Yepe3 UHTepPBaJ MOJTY>KUPHBIM MPOMUCHBIM IIpUdToM (Ker/b Nel3).

2.5. AHHOTaLMA ¥ K/TIOUeBbIe (JI0Ba — Ha si3bIKe OpUruHasa (Ker/b Nel2).

2.6. TekcT cTaThul — uepe3 UHTepBas (Kerb Nel4).

2.7. Criucok yiutepatypsl (kerb Nol3).

2.8. CChI/IKM B TEKCTe Ha JIMTEPATyPy JAF0TCS B KBaZIpaTHBIX CKOOKax, Hanpumep, [1], [2, c. 315], [4-7].

I11. S13bIK M3AaHUA CTAaTBU — Ka3aXCKUM, DYCCKUM, aHIVIMACKUM, KUTAalCKUM U JP.

[NocTynuBiive B pejaklvi0 CTaTbU PeLieH3UPYIOTCS BeAYIIMMH CreLUaaicTaMy U Y4eHbIMU 110 OTPaciisiMm
3HaHui. CTaThsl, Ha OCHOBAaHWHW DEeJAKTHUPOBAHUsSI, MOXKET ObITb BO3BpaIlleHa /i1 ee KOPPEKTUPOBAHUS U
nopabotky. CTaThy, HE COOTBETCTBYIOIME TpeOOBaHMsAM, BO3BpaIlaioTCs. KakAblli aBTOp HECET OTBeT-
CTBEHHOCTb 3a COJIepyKaHue, TPaMMaTUUeCcKye, CTH/IMCTHYECKHe U opdorpaduueckye ormmoOKy.

Appec: r. Anmarel, yn. KambObina, 25, KasHITY wM. AbGasi, KoHTakTHbIA TesedoH: 8(727) 2 91-40-87,

3/1eKTPOHHBIM a/jpec: saule.yessenaman@mail.ru

PepakijHOHHBIN COBET
REQUIREMENTS

TO THE ARTICLES IN THE JOURNAL "KHABARSHY/VESTNIK"
SERIES: MULTILINGUAL EDUCATION AND FOREIGN LANGUAGES

I. Required materials.

1.1. An article in the printed and electronic version: page numbers at the bottom center.

1.2. Abstract (200 words) and key words (10-12 words) in the original language.

1.3. Article content: a) introduction b) analysis c) the practical part (if there isone), d) conclusion, e) references,
e) summary/resume consists of 15 words (article in the Kazakh language: a summary in Russian and English
languages, in Russian: in Kazakh and English).

1.4. About the author (co-author): full name, work place (name of organization, full and abbreviated name of
the university), position, academic degree and title, telephone number, e-mail.

II. Designing articles.

2.1. Typesetting articles: Word standard A4, Times New Roman, type size 14, 1 interval, margins: top, bottom
— 2.5 cm, right — 1,5 c¢m, left — 3 cm.

2.2. UDC - at the top left corner in capital letters (type size 13).

2.3. Author’s name and initials (co-author) — centered in bold lower case letters (type size 13), the following
line — work place, city, country.

2.4. Title of the article — in the interval in bold uppercase letters (type size 13).

2.5. Abstract and keywords — in the original language (type size 12).

2.6. Text of the article — a line after, (type size 14).

2.7. References (type size 13).

2.8. References cited in the text are given in square brackets, for example [1], [2, p. 315], [4-7].

IIL. Publishing language of articles — Kazakh, Russian, English, Chinese, etc.
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